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EXECUTIVE SUMMARY

POLICY 2520. 2
MATHEMATICS CONTENT STANDARDS AND OBJECTIVES
FOR WEST VIRGINIA SCHOOLS

Background:

Policy 2520.2 defines the content standards and objectives for mathematics as required
by 2510 and establishes a standardized format for such. The original effective date of
Policy 2520 (Instructional Goals and Objectives for West Virginia Schools) was July
1997. The West Virginia Board of Education approved initial work on mathematics
content standards in December 2001. The revision placed on comment in November
2002 created a separate policy for each content area, expanded the number of
performance levels from 3 to 5, and made minor editorial changes.

Purpose:
The purpose of this Board item is to seek approval for Policy 2520 2 as it has been

revised in response to comments received.

Summary of Comments:

The West Virginia Department of Education received four comments between
November 15, 2002 and January 10, 2003. These comments involved the use of
numbers (as opposed to numerals) at Kindergarten, the need to insert the terms oval
and diamond in geometry at Kindergarten, the need to use the term volume at second
grade, and the need to develop integrated content standards at the high school level.

Summary of Revisions:

The current revision makes minor editorial changes to correct errors discovered when
the new state assessment items were reviewed. The changes were made to clarify the
meaning of some objectives.
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SERIES 44B PRI
Mathematics Content Standards and Objectives
for West Virginia Schools (2520.2)

§126-44B-1. General.

1.1. Scope. West Virginia Board of Education Policy 2510 provides a definition of a
delivery system for, and an assessment and accountability system for, a thorough and efficient
education for West Virginia public school students. Policy 2520.2 defines the content standards (or
instructional goals) and objectives for mathematics as required by W.Va. 126CSR42 (Policy 2510).

1.2. Authority. W.Va. Constitution, Article XI, §2, W.Va. Code §18-2-5 and §18-9A-22.
1.3. Filing Date. February 24, 2003.
1.4, Effective Date. July 1, 2003.
1.5. Repeal of former rule. This is a néw legisiative rule.
§126-44B-2. Purpose.

2.1. This policy defines the content standards {or instructional goals) and objectives for the
program of study required by Policy 2510 in mathematics.

§126-44B-3. Incorporation by Reference.

3.1. A copy of Mathematics Content Standards and Obijectives for West Virginia Schools is
attached and incorporated by reference into this policy. Copies may be obtained in the Office of
the Secretary of State and in the West Virginia Department of Education, Office of Instructional
Services.

§126-44B-4. Summary of the Content Standards and Objectives.

4.1. The West Virginia Board of Education has the responsibility for establishing high quality
standards pertaining to all educational standards pertaining to all education programs (W.Va. Code
§18-9A-22). The content standards and objectives provide a focus for teachers to teach and
students to learn those skills and competencies essential for future success in the workplace and
further education. The document includes content standards for mathematics; an explanation of
terms; objectives that reflect a rigorous and challenging curriculum; and performance descriptors.




Foreword

The West Virginia Board of Education and the West Virginia Department of Education are '
pleased to present Policy 2520.2: Mathematics Content Standards and Objectives for
West Virginia Schools. -

Committees of educators from across the state gathered to work on curriculum
refinement. The committees incorporated content based on the most current research,
national standards and best teaching practices in the field. Primary issues that have
been addressed in the current revision work are building a rigorous and challenging
curriculum, ensuring a curriculum that is accessible to every student, and designing a
format that can easily be used and understood.

West Virginia educators have played a key role in shaping the content standards. Their
contribution was critical in creating a policy that is meaningful for the classroom.

A primary change in Policy 2520.2 is that the content area begins with a set of content
standards. Grade-level objectives are then organized under the standards, so that the
focus stays on helping students achieve the comprehensive goals, not just mastering the
incremental steps. The objectives (those incremental steps) are still there — curriculum
committees worked very hard to consolidate, delete, sequence, and clarify as needed to
produce a picture of the curriculum that is clear in its intent and manageable in its
implementation.

Another change is the addition of performance descriptors. Performance descriptors
answer the question “How well does the student perform on the content standards at any
given grade level?” (See “Explanation of Terms” section for further discussion of this
topic.)

The content standards, objectives and performance descriptors combine fo give
teachers a powerfu! resource for planning instruction. The sequencing of the grade level
objectives and the levels of performance descriptors acknowledge that students acquire
skills and knowledge in increments and at different rates. The focus throughout the
document remains on achieving at a high level and on offering all students in West
Virginia rigor and challenge.

ol D

David Stewart
State Superintendent of Schools




Explanation of Terms

Content Standards are broad descriptions of what students should know and be able to do in
a content area. Content standards describe what students’ knowledge and skills should be at
the end of a K-12 sequence of study.

Objectives are incremental steps toward accomplishment of content standards. Objectives are
listed by grade level and are organized around the content standards. Objectives build across
grade levels as students advance in their knowledge and skills.

Performance Descriptors describe in narrative format how students demonstrate achievement
of the content standards. Five performance levels have been proposed for West Virginia:
distinguished, above mastery, mastery, partial mastery and novice. A general description of
each of these categories is listed below:

m Distinguished: A student at this level has demonstrated exceptional and
exemplary performance. The work shows a distinctive and
sophisticated application of knowledge and skills that go beyond
course or grade level expectations.

m Above Mastery: A student at this level has demonstrated competent and proficient
performance and exceeds the standard. The work shows a
thorough and effective application of knowledge and skills.

m Mastery: A student at this level has demonstrated fundamental knowledge
and skills that meet the standard. The work is accurate, complete
and fulfils all requirements. The work shows solid academic
performance at the course or grade level.

m Partial Mastery: A student at this level has partially demonstrated fundamental
knowledge and skills toward meeting the standard. The work
shows basic but inconsistent application of knowledge and skills
characterized by errors and/or omissions. Performance needs
further development.

w Novice: A student at this level has not demonstrated the fundamental
knowiedge and skills needed to meet the standard. Performance
at this level is fragmented and/or incompiete and needs
considerable development.

Performance Descriptors serve two functions. Instructionally, they give teachers more
information about the level of knowledge and skills they are building in their students.
Performance levels and descriptors are also used to categorize and explain student
performance on statewide assessment instruments.

Numbering of Standards
The number for each content standard is composed of three parts, each part separated by a
period.:
» The content area code is MA for Mathematics;
s The letter S, for Standard; and
¢ The standard number.
lHlustration: MA refers to Mathematics content standard #1.

Numbering of Objectives
The number of each objective is composed of four parts, each part separated by a period:
» The content area code or course code (e.g., PS for Probability and Statistics);




¢ The objective number.

lllustration:  MA.6.2.3 refers to a Mathematics sixth grade objective that addresses standard
#2 and that it is the third objective listed under that standard.

Numbering of Performance Descriptors
The number for each group of five performance descriptors is composed of four parts, each part
separated by a period:
+ The content area or course code;
o The letters PD, for Performance Descriptors;
e The grade level (See exceptions noted above for grade level under numbering of
ohjectives); and
e The standard number.
lllustration:MA.PD.K.2 refers to Mathematics performance descriptors for kindergarten
content standard 2.

Unique Electronic Numbers {UENs)

Unique Electronic Numbers (or UENs) are numbers that help to electronically identify,
categorize and link specific bits of information. Once Policy 2520.2 is available on the Web,
each standard, each objective, and each group of five performance descriptors will have a
Unique Electronic Number (UEN) that will always remain the same.

The codes printed in Policy 2520.2 form the basis of the UENs. The only additional set of
numbers that will be added to each code to formulate its UEN will be a prefix that indicates the
year and month that a particular version of Policy 2520.2 is approved by the State Board of
Education.

The prefix for the UENSs for each content area in Policy 2520.2 is noted at the top of each page
containing standards, objectives and performance descriptors. As sections of 2520.2 are
revised, UENs will be changed to reflect the new approval date.

UENs (Unique Electronic Numbers) are unique numbers that facilitate implementation of WV
Standards into Electronic formats such as Databases and XML Files. The WV Department of
Education encourages everyone who is going to use the WV Content Standards in any kind of
electronic distribution, alignment, or software development to use the UENs so that all efforts
can be cross-referenced and there is consistency across initiatives.

Illustrationi The UEN for performance descriptors for fifth grade mathematics, standard #2
will be “200302.MA.PD.5.2".




Abbreviations

Content Area
MA Mathematics

High School Courses

Mathematics
A1l Algebra
A2 Algebra Il

AGP  Algebra/Geometry Preparation
AM1  Applied Mathematics |

AM2Z  Applied Mathematics Il

CM  Conceptual Mathematics

G Geometry and Applied Geometry
PC Pre-calculus

PS Probability and Statistics

T Trigonometry

Other Abbreviations

PD Performance Descriptors
S Standard (Content Standard)
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MATHEMATICS - POLICY 2520.2

Mathematics standards have been written in response to the need to better prepare students for
college, other post-secondary education, and gainful employment. The five mathematics
standards, Number and Operations, Algebra, Geometry, Measurement, and Data Analysis and
Probability, are aligned directly with the National Council of Teachers of Mathematics document,
Principles and Standards for School Mathematics released in 2000. See http://www.nctm.org to
access the NCTM document. The curriculum is designed to be ambitious and rigorous at all grade
levels. This rigor is required to achieve a society that has the capability to think and reason
mathematically.

The standards describe what each student of mathematics should be able to accomplish in K-12,
The objectives spiral upward through the grade levels, eliminating repetition of content and
increasing in rigor throughout the student’s academic career. It is important that all students
value mathematics, become confident in their ability to do mathematics, become mathematical
problem solvers, communicate mathematically, make connections to other content areas and to
the real world application of mathematics, and learn to reason mathematically.

West Virginia’s vision for education includes the integration of technology throughout the
curriculum so that all West Virginia students have the opportunity to develop technology skills
that support learning. Successful learning environments provide opportunities for students to
use technology interwoven with relevant curricular content. West Virginia teachers are
responsibie for integrating technology appropriately in the students’ learning environment.

The content and character of school mathematics provide a vision to guide educators as they
strive for continual improvement of mathematics education. The following six principles for
school mathematics are the major influences on the improvement of classrooms, schools and
educational systems.

1. Equity: High expectations and strong support for atl students.

2. Curriculum: Coherent, focused on important mathematics, and well articulated across the
grades.

3. Teaching: Understanding what students know and need to learn and then chalienging and
supporting them to learn it well.

4, Learning: Students must learn mathematics with understanding, actively building new
knowledge from experience and prior knowledge.

5. Assessment: Assessment should support the learning of important mathematics and furnish
useful information to both teachers and students.

6. Technology: Technology is essential in teaching and learning mathematics; it influences the
mathematics that is taught and enhances students’ iearning.

Mathematics Content Standards K-12

Standard 1: Number and Operations (MA.5.1)
Students will: :
s demonstrate understanding of numbers, ways of representing numbers, and relationships among
numbers and number systems;
o demonstrate meanings of operations and how they relate to one another; and
s compute fluently and make reasonable estimates.
through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.
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Standard 2: Algebra (MA.S.2)
Students will:

s demonstrate understanding of patterns, relations, and functions;

+ represent and analyze mathematical situations and structures using algebraic symbols;

+ use mathematical models to represent and understand quantitative relationships; and

s analyze change in various contexts
through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Standard 3: Geometry {MA.S.3)
Students will:
s analyze characteristics and properties of two- and three-dimensicnal geometric shapes and
develop mathematical arguments about geometric relationships;
s specify locations and describe spatial relationships using coordinate geometry and other
representational systems;
e apply transformations and use symmetry to analyze mathematical situations; and
e solve problems using visualization, spatial reasconing, and geometric modeiing
through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Standard 4: Measurement (MA.5.4)
Students will;
¢ demonstrate understanding of measurable attributes of objects and the units, systems, and
processes of measurement; and
s apply appropriate techniques, tools and formulas to determine measurements
through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Standard 5: Data Analysis and Probability (MA.S.5)
Students will:
o formulate questions that can be addressed with data and collect, organize, and display relevant
data to answer them:;
e sglect and use appropriate statistical methods to analyze data;
« develop and evaluate inferences and predictions that are based on models; and
e« apply and demonstrate an understanding of basic concepts of probability
through communication, representation, reasoning and preof, problem solving, and making connections
within and beyond the field of mathematics.

Kindergarten Mathematics Content Standards and Objectives

Kindergarten objectives emphasize the use of manipulatives, concrete materials, and appropriate
technology so that students explore and develop ideas that are fundamental to the study of
mathematics: number, counting, ordering, comparing, classifying, patterning, shape, size,
position, numeration, measuring, and problem solving. The emphasis is on experience and
growth in mathematics. West Virginia teachers are responsible for analyzing the benefits of
technology for learning and for integrating technology appropriately in the students’ learning
environment. See the related grade-level Technology Standards and Objectives.

Standard 1: Number and Operations {MA.5.1)
Students will: '
+ demonstrate understanding of numbers, ways of representing numbers, and relationships among
numbers and number systems;
+ demonstrate meanings of operations and how they relate to one another; and

2
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compute fluently and make reasonable estimates

through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics. :

Number and Operations Objectives

Students will;

MA.K.1.1 count forward to 20 and backward from 10 with and without objects.

MA.K.1.2 read, write, order, and compare numbers to 20.

MA.K.1.3 count and group concrete items by ones, fives, and tens.

MA.K.1.4 model and identify place value of each digit utilizing standard and expanded form through 20.
MA.K.1.5 identify ordinal positions 1% — 10" and directionality.

MAK.1.8 estimate the number of objects in a group of 20 or less and count to determine

reasonableness.

MA.K.1.7 identify and name halves and whole using concrete items.
MAK1.8 model addition and subtraction of whole numbers using 10 or less items and write the

correspanding number sentence.

MA.K.1.9 understand meanings of operations and the relationship between addition and subtraction

(e.g., identity element of addition, commutative property).

MA.K.1.10 solve grade ievel appropriate problems using a variety of strategies.

Performance Descriptors (MA_PD.K.1)

Distinguished

The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in number and
operations. The student uses objects to model addition and subtraction facts to ten and writes
and explains the corresponding number sentence. The student understands the meaning of
addition and subtraction and the relationship between the two operations. The student soclves
grade level appropriate story problems using multiple strategies and uses clear mathematical
language to expiain answers in oral and/or picture form.

Above Mastery

The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in number and operations.
The student identifies place value of numbers up to twenty using expanded form. The student
uses objects to model addition and subtraction facts to ten and writes the corresponding number
sentence. The student demenstrates the meaning of the commutative property for addition. The
student estimates the number of objects up to twenty. The student identifies half of a whole and
half of a set of objects. The student solves grade level appropriate story problems.

Mastery

The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in number and
operations. The student counts forward to twenty and backward from ten with and without
objects and knows ordinal numbers to the tenth position. The student models and identifies place
value of numbers up to twenty. The student uses objects to model addition and subtraction facts
to ten. The student uses models to identify halves and wholes.

Partial Mastery

The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills characterized by errors and/or omissions in number and operations. Performance needs
further development. The student is developing fluency in counting, place value, and grade-level
number operations.

Novice

The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in number and operations.
Performance needs considerable development in counting, ptace value and grade-level number
operations.
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Standard 2: Algebra (MA.S.2)
Students will:

e demonstrate understanding of patterns, relations, and functions;

e represent and analyze mathematical situations and structures using algebraic symbols;

s Uuse mathematical models to represent and understand quantitative relationships; and

e analyze change in various contexts
through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Algebra Objectives

Students will:

MA.K.2.1 sort and classify objects by one attribute,

MAK.2.2 identify, describe, and extend a repeating pattern found in common objects, sound, and
movement.

MA K.2.3 model and identify patterns of counting by 5's and 10's.

Performance Descriptors (MA_PD.K.2)

s Distinguished
The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in algebra. The
student describes a repeating pattern found in common objects, sound, and movement. The
student sorts and classifies objects by three attributes. The student creates and explains a
repeating pattern in oral or written form.

m  Above Mastery ’
The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in algebra. The student
extends and identifies a repeating pattern found in comman objects, sound, and movement. The
student sorts and classifies objects by two attributes.

=  Mastery
The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in algebra. The student
sorts and classifies objects by one attribute. The student extends a repeating pattern using
cammon objects, sound, and movement. The student models and identifies patterns of counting
by 5's and 10's.

s Partial Mastery
The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills characterized by errors andfor omissions in algebra.  Performance needs further
development. Given the sorting rule, the student sorts objects by one attribute. The students
model patterns of counting by 10’s.

[ Novice
The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in algebra. Performance needs
considerable development in patterning and sorting.

Standard 3: Geometry (MA.5.3)
Students will.
e analyze characteristics and properties of two- and three-dimensional geometric shapes and
develop mathematical arguments about geometric relationships;
e specify locations and describe spatial relationships using coordinate geometry and other
representational systems;
o apply transformations and use symmetry to analyze mathematical situations; and
¢ solve problems using visualization, spatial reasoning, and geometric modeling
through communication, representation, reasoning and proof, problem sclving, and making connections
within and beyend the field of mathematics.
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Geometry Objectives

Students will; :

MA.K.3.1 use physical materials to construct, identify, and classify basic geometric plane shapes:
circle, square, rectangle, triangle.

MA.K3.2 identify basic geometric shapes in the environment.

MAK.3.3 model and describe spatial relationships: inside/outside, top/bottom, before/after.

MA.K.3.4 identify the separate parts used to make a whoie object.

Performance Standards (MA.PD.K.3)

» Distinguished
The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in geometry. The
student uses physical materials to construct basic geometric plane shapes: circle, square,
rectangle, and triangle. The student uses clear mathematical language to identify basic
geometric plane shapes in the environment in oral or written form.

s Above Mastery
The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standards in geometry. The
student uses physical materials to identify and classify basic geometric plane shapes: circle,
square, rectangle, and triangle. The student describes spatial relationships: inside/outside,
top/bottom, and before/after. The student identifies the separate parts used to make a whole
object.

s Mastery
The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in geometry. The
student uses physical materials to identify basic geometric plane shapes: circle, square,
rectangle, and triangle. The student models spatial relationships: inside/outside, top/bottom, and
beforefafter.

a  Partial Mastery
The student demonstrates basic but inconsistent performance of fundamental knowiedge and
skills characterized by errors and/or omissions in geometry. Performance needs further
development. The student identifies some of the basic geometric plane shapes

s Novice
The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in geometry. Performance
needs considerable development in basic geometric shapes and spatial relationships.

Standard 4: Measurement (MA.S.4)
Students will:
¢ demonstrate understanding of measurable attributes of objects and the units, systems, and
processes of measurement; and
» apply appropriate techniques, tools and formulas to determine measurements
through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Measurement Objectives

Students will;

MAK.4.1 estimate the size of an object and compare and order objects with respect to a given
attribute.

MAK4.2 use standard and nonstandard units of measure to find the length of an object.

MAK.4.3 compare two objects in nonstandard units of measure, according to one or more of the
following attributes: length, height, weight.

MAK.4.4 name the days of the week and the seasons of the year.

MA K.4.5 read time to the hour using analog and digital clocks.

MA K46 identify the name and value of penny, nickel, and dime.

5
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MA.K.4.7 determine the value of a collection of pennies with a total value less than twenty cents.

Performance Descriptors (MA.PD.K.4)

Distinguished

The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in measurement.
The student calculates elapsed time to the hour. The student determines the value of a collection
of coins to 25 cents. The student uses varied terminology in telling time. The student solves a
wide variety of problems involving measurement and explains solutions orally.

Above Mastery

The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standards in measurement. The
student estimates the size of an object and compares and orders objects with respect to a given
attribute. The student reads time to the half hour. Starting at any day, the student names the 7
days of the week. The student counts a collection of pennies, nickels, and dimes with a total
value of 25 cents or less. The student trades a collection of pennies and nickels with a value of
10 cents.

Mastery

The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in measurement. The
student uses standard and nonstandard units to determine length of an object. The student
compares two objecis according to one or more attributes. The student reads time to the hour
and names days of the week and the seasons of the year. The student identifies the name and
value of penny, nickel, and dime and determines the vaiue of a collection of pennies with a total
value less than twenty cents.

Partial Mastery

The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills characterized by errors and/or omissions in measurement. Performance needs further
development. The student is developing proficiency in measuring length, weight, time,
temperature, volume, conversicn of units of measurement, and in the calculation of elapsed time
and money.

Novice

The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in measurement. Performance
needs considerable development in calendar math and skills in calculating time, money, and
customary and metric measurement.

Standard 5: Data Analysis and Probability (MA.S.5)
Students will:

formulate questions that can be addressed with data and collect, organize, and display relevant
data to answer them;

select and use appropriate statistical methods to analyze data; develop and evaluate inferences
and predictions that are based on models; and

apply and demonstrate an understanding of basic concepts of probability

through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Data Analysis and Probability Objectives

Students will:

MA.K.5.1 collect, sort and organize data as a group project.

MAK.5.2 construct graphs using objects and pictures.

MA.K.5.3 analyze data represented on a graph using grade level appropriate questions.
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Performance Descriptors (MA.PD.K.5)

s Distinguished
The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in data analysis and
probability. The student organizes the data in a charttable and constructs a bar graph. The
student analyzes the information and explains it crally.

m Above Mastery
The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standards in data analysis and
probability. The student organizes the data in a chart/table. The student analyzes data
represented on a graph using grade level appropriate questions.

= Mastery
The student demenstrates fundamental course or grade level knowiedge and skills by showing
consistent and accurate academic performance that meets the standard in data analysis and
probability. The student coliects, sorts, and organizes data as a group project. The student
constructs graphs using objects and pictures.

= Partial Mastery
The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills characterized by errors and/or omissions in data analysis and probability. Performance
needs further development. The student collects and sorts data as a group project.

m Novice :
The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in data analysis and probability.
Performance needs considerable development in sorting and graphing.

First Grade Mathematics Content Standards and Objectives

The first grade objectives continue the emphasis on the use of manipulatives, concrete material,
and appropriate technologies to give students the foundation needed to explore new
mathematical concepts. Development of mathematical language allows students to explain such
concepts as: addition and subtraction of whole numbers; knowing the value of coins; knowing
addition and subtraction facts; identifying fwo- and three-dimensional figures; and gathering,
organizing, and explaining data. West Virginia teachers are responsible for analyzing the benefits
of technology for learning and for integrating technology appropriately in the students’ learning
environment. See the related grade-level Technology Standards and Objectives.

Standard 1: Number and Operations {(MA.S.1}
Students will:
¢ demonstrate understanding of numbers, ways of representing numbers, and relationships among
numbers and number systems;
s demonstrate meanings of operations and how they relate to one ancther; and
¢ compute fluently and make reasonable estimates
through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Number and Operations Objectives

Students will:

MA.1.1.1  count forward to 100 and backward from 20 with and without objects.

MA.1.1.2 read, write, order, and compare numbers to 100.

MA.1.1.3 model and identify cdd and even numbers to 20 with and without objects.

MA.1.1.4 count and group concrete items by ones and tens to 100.

MA.1.1.5 model and identify place value of each digit utilizing standard and expanded form to 100.
MA.1.1.6 round any two-digit number to nearer 10 to befter understand place value.

7
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MA.1.1.7  identify and read ordinal numbers 1% - 20"
MA.1.1.8 estimate the number of objects in a group of 100 or less and count to determine

reasonableness of estimate.

MA.1.1.9 identify and name halves, thirds, and fourths as part of a whole and as part of a group using

models.

MA.1.1.10 model addition and subtraction of whole numbers using 18 or less items and write the

corresponding number sentence.

MA.1.1.11 understand meanings of operations and the relationship between addition and subtraction

(e.g., identify element of addition, commutative property, fact families, inverse operations).

MA.1.1.12 memorize basic addition facts with sums to 10 and corresponding subtraction facts.
MA.1.1.13 model 2-digit addition and subtraction without regrouping.

MA.1.1.14 add three numbers with a sum of 18 or less.

MA.1.1.15 solve grade level appropriate picture and story problems using multiple strategies.

Performance Descriptors (MA.PD.1.1)

Distinguished

The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in number and
operations. The student adds three numbers with a sum of eighteen or less without a model. The
student solves grade level appropriate story problermns using multiple strategies and uses clear
mathematical language to explain answers in oral and/or written form.

Above Mastery

The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in number and
operations. The student identifies odd and even numbers up to twenty without objects. The
student estimates the number of objects in a group of 100 or less and counts to determine
reasonableness. The student demonstrates the meaning of the commutative property and the
identity elements for addition and subtraction. The student adds and subtracts two-digit numbers
without regrouping. The student uses models to identify halves, thirds, and fourths as part of a
group. The student solves grade level appropriate picture problems using multiple strategies.
Mastery

The student demonstrates fundamental course or grade ievel knowledge and skills by showing
consistent and accurate academic performance that meets the standard in number and
operations. The student counts forward to 100 and backward from twenty with and without
objects and knows erdinal numbers to the twentieth position. The student uses models to identify
odd and even numbers up to twenty. The student is proficient in place value up to 100. The
student has mastered addition and subtraction facts to ten and models and writes facts to
eighteen. The student models two-digit addition and subtraction without regrouping. The student
understands the relationship between addition and subtraction. The student uses models to
identify halves, thirds, and fourths as part of a whole.

Partial Mastery

The student demonstrates basic but inconsistent performance of fundamental knowiedge and
skills characterized by errors and/or omissions in number and operations. Performance needs
further development. The student is developing fluency in counting, place value, and grade-level
number operations. The student demonstrates mastery of some addition and subtraction facts.
The student reads and writes numbers to 100.

Novice

The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in number and operations. -
Performance needs considerable development in counting, place value, and grade-level number
operations. The student reads numbers to 100.

Standard 2: Algebra (MA.S.2)
Students will;

demonstrate understanding of patterns, relations, and functions;
represent and analyze mathermatical situations and structures using algebraic symbaols,

8
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s use mathematical models to represent and understand quantitative relationships; and

+ analyze change in various contexts
through communication, representation, reasoning and proof, problem solving, and making connections -
within and beyond the field of mathematics.

Algebra Objectives

Students will:

MA.1.2.1 sort and classify objects by more than one attribute.

MA.1.2.2 analyze and create a repeating pattern using common objects and numbers.

MA.1.2.3 use inputfoutput model with grade appropriate functions.

MA.1.2.4 identify and write number patterns by 2's, 5's, and 10's.

MA.1.2.5 identify and represent number pattemns using words, AB form, and T-charts.

MA.1.26 use models to demonstrate that the quantities on each side of a number sentence are
equivalent.

Performance Descriptors (MA.PD.1.2)

m Distinguished
The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in aigebra. The
students create their own sorting rule for a set of cbjects. The student creates, analyzes, and
explains a repeating pattern in oral or written form. The student uses a number sentence to solve
a story problem.

= Above Mastery
The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowiedge and skills that exceeds the standard in algebra. Given a table
of outputs, the student identifies the rule and gives the input with grade-leve! appropriate
functions. The student identifies number patterns using words, AB form, and T-charts.

s Mastery
The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in algebra. The student
sorts and classifies objects by more than one attribute. The student creates a repeating pattern
using common objects and numbers. Given the input and the output, the student identifies the
rule with grade-level appropriate functions. The student identifies and writes number patterns by
2's, 5's, and 10's. The student uses models to demonstrate that the quantities on each side of a
number sentence are equivalent,

m Partial Mastery
The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills characterized by errors andfor omissions in algebra. Performance needs further
development. The student sorts and classifies objects by one attribute. The student completes a
pattern by 2’s to 20 and 's and 10's to 100. The student extends a repeating pattern.

= Novice
The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in algebra. Performance needs
considerable development in using patterns and functions.

Standard 3: Geometry (MA.S.3)
Students will:
# analyze characteristics and properties of two- and three-dimensional geometric shapes and
develop mathematical arguments about geometric refationships;
s specify locations and describe spatial relationships using coordinate geometry and other
representational systems;
« apply transformations and use symmetry to analyze mathematical situations; and
» solve problems using visualization, spatial reasoning, and geometric modeling
through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.
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Geometry Objectives

MA.1.3.1 draw and describe triangles, squares, circles, and rectangles according to number of sides
and vertices.

MA.1.3.2 use physical materials to construct, identify, and classify three-dimensional figures: cube,
cone, sphere, rectangular solid, pyramid, and cylinder.

MA.1.3.3 identify three-dimensional shapes in the environment.

MA.1.3.4 identify and draw open and closed figures.

MA.1.3.5 identify, determine, and draw a line of symmetry.

MA.1.3.6 identify and draw plane shapes that are congruent.

MA.1.3.7 describe spatial relationships: over/under, left/right.

MA.1.3.8 find and name locations with simple relationships on a coordinate system.

MA.1.3.9 describe the shape created by combining two or more two-dimensional shapes.

Performance Descriptors (MA.PD.1.3)

m Distinguished
The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in geometry. The
student uses physical materials to classify three-dimensional figures: cube, cone, sphere,
rectangular solid, pyramid, and cylinder. The student draws plane shapes that are congruent. The
student uses clear mathematical language to identify three-dimensional shapes in the environment
in oral or written form. :

m Above Mastery
The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standards in geometry. The student
uses physical materials o construct three-dimensional figures: cube, cone, sphere, rectangular
solid, pyramid, and cylinder. The student describes the shape created by combining two or more
two-dimensional shapes.

= Mastery
The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in geometry. The student
draws and describes triangles, squares, circles, and rectangles according to number of sides and
vertices. The student uses physical materials to identify three-dimensional figures: cube, cone,
sphere, rectangular solid, pyramid, and cylinder. The student identifies and draws open and
closed figures. The student identifies, determines, and draws a line of symmetry. The student
identifies shapes that are congruent. The student describes spatiai relationships overfunder,
left/right. The student finds and names locations with simpie relationships on a coordinate system.

m Partial Mastery
The student demonstrates basic but inconsistent performance of fundamental knowledge and skills
characterized by errors and/or omissions in geometry. Performance needs further development.
The student identifies triangles, squares, circles, rectangles and open and closed figures. The
student models over/under and left/right. The student creates a new shape by combining two
shapes. The student identifies some of the geometric solids.

m Novice
The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in geometry. Performance needs
considerable development in identifying plane and solid shapes and components, congruency,
symmetry, spatial relationships, and coordinate geometry,

Standard 4: Measurement (MA.S.4)
Students wili:
e demonstrate understanding of measurable aftributes of objects and the units, systems, and
processes of measurement; and
e apply appropriate techniques, tools and formuias to determine measurements
through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.
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Measurement Objectives
Students will:
MA.1.4.1 estimate, measure, compare and order using customary, metric, and nonstandard units to

determine length to nearest whole unit.

MA.1.4.2 understand appropriate grade level conversions within a system of measurement.
MA.1.43 compare two objects or events according to one or more of the following attributes: length,

height, weight, time, temperature and volume,

MA.1.4.4 name the months of the year and find a date on a monthly calendar.

MA.1.4.5 explain time concept in context of personal experience.

MA.1.4.6 read time to the half hour using an analog and digital clock.

MA.1.4.7 calculate elapsed time to the hour.

MA.1.4.8 identify the name and value of quarter and dollar.

MA.1.4.9 count and trade a collection of pennies, nickels, and dimes with a total value of 100 cents or

less.

MA.1.4.10 role-play making change up to a dime.
MA.1.4.11 select the appropriate tools of measurement to determine length, weight, volume and

temperature.

Performance Descriptors {MA.PD.1.4)

Distinguished

The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in measurement.
The student calculates elapsed time to the half hour. The student mentally calculates money and
determines change in real world situations. The student uses varied terminclogy in telling time.
The student solves a wide variety of problems involving measurement and explains solutions in
oral and written form.

Above Mastery

The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standards in measurement. The
student estimates, measures, and compares using customary, metric, and nonstandard units to
determine length, height, weight, time, temperature, and volume. The student reads time to the
quarter hour. The student trades money and role-plays making change up to a quarter. The
student applies knowiedge of measurement tools, units, and conversions in problem-solving
situations. '

Mastery

The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in measurement. The
student uses customary, metric, and nonstandard units to determine length to the nearest whole
unit. The student compares two objects or events according to one or more atfributes. The
student understands appropriate grade level conversions within a system of measurement and
selects the appropriate tool needed for measurement. The student explains time in context of
personal experience, reads time to the half hour, calculates elapsed time to the hour, and names
months of the year and the date on a calendar. The student reads and counts a collection of
pennies, nickels, and dimes with a total value of 100 cents or less and role-plays making change
up to a dime. The student identifies the name and value of quarter and dollar.

Partial Mastery

The student demonstrates hasic but inconsistent performance of fundamental knowledge and
skills characterized by errors and/or omissions in measurement. Performance needs further
development. The student is developing proficiency in measuring length, weight, time,
temperature, volume, conversion of units of measurement, and in the calculation of elapsed time
and money.

Novice :

The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in measurement. Performance
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needs considerable development in calendar math and skills in calculating time, money, and
customary and metric measurement.

Standard 5: Data Analysis and Probability (MA.S.5)
Students will:
e formulate questions that can be addressed with data and collect, organize, and display relevant
data to answer them;
e select and use appropriate statistical methods to analyze data; develop and evaluate inferences
and predictions that are based on models; and
s apply and demonstrate an understanding of basic concepts of probability
through communication, representation, reascning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Data Analysis and Probability Objectives

Students will:

MA.1.5.1 identify and investigate various forms of data collection.

MA.1.5.2 read and interpret a pictograph with each picture representing a single unit.

MA.1.53 conduct simple experiments and use the data to predict which of the events is more likely
or less likely to occur if the experiment is repeated.

MA.1.5.4 discuss events related to students’ experiences as likely or unlikely.

MA.1.5.5 tally by one's, organize the data in a chart/table, and construct a bar graph; read and interpret
tally charts and tables.

MA.1.56 analyze data represented on a graph using grade level appropriate questions.

Performance Descriptors (MA.PD.1.5)

m Distinguished
The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in data analysis and
probability. The student formulates questions, collects data, organizes and displays as a
chart/graph.

m  Above Mastery
The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in data analysis and
probability. The student tallies by ones, organizes the data in a chart/table, and constructs a bar
graph. The student reads and interprets tally charts and tables. The student analyzes data
represented on a graph using grade level appropriate questions.

m  Mastery
The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in data analysis and
probability. The student identifies and investigates various forms of data collection and reads and
interprets a pictograph with each picture representing a single unit. The student organizes the
data in a chart/table and constructs a bar graph. The student conducts simple experiments and
uses the data to predict which of the events is more likely or less likely to occur if the experiment
is repeated. The student discusses events reiated to his/her experiences as likely or unlikely.

m  Partial Mastery
The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills characterized by errors and/or omissions in data analysis and probability. Performance
needs further development. The student reads and organizes the data in a chart/table and
conducts simple probability experiments.

. Novice '
The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in data analysis and probability.
Performance needs considerable development in tallying, charts, tables, and graphs. The
student carries out probability experiments.
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Second Grade Mathematics Content Standards and Objectives

The second grade objectives help a student to become a more independent problem solver
through concrete and technology related experiences which explore new problem solving
strategies, everyday use of mathematical language, and reasonableness and interrelationships of
mathematics. These concepts include: place value through thousands, estimation, introduction
of properties of mathematics, and measurement that includes spatial perception. West Virginia
teachers are responsible for analyzing the benefits of technology for learning and for integrating
technology appropriately in the students’ learning environment. See the related grade-level
Technology Standards and Objectives.

Standard 1: Number and Operations (MA.5.1)
Students will: '
o demonstrate understanding of numbers, ways of representing numbers, and relationships among
numbers and number systems;
s demonstrate meanings of operations and how they relate to one another; and
¢ compute fluently and make reasonable estimates
through communication, representation, reasoning and proof, problem soiving, and making connections
within and beyond the field of mathematics.

Number and Operations Objectives

Students will:

MA.21.1 read, write, order, and compare numbers to 1,000.

MA.2.1.2 identify any number as odd or even.

MA.2.1.3 count and group concrete items by 1’s, 10's, and 100's to 1,000.

MA.2.1.4 model and identify place value of each digit utilizing standard and expanded form through
1000.

MA.2.1.5 identify and read any ordinal number.

MA.2.1.6 round to any 3-digit number nearer 10 and 100 to better understand place value.

MA.2.1.7 identify and name fractions as part of a whole and as part of a group using models.

MA.2.1.8 understand meaning of operations and the relationship between addition and subtraction

(e.q., identity element of addition, associative property, commutative property, inverse
operations, fact families).

MA.2.1.9 memorize basic addition facts with sums to 18 and corresponding subtraction facts.

MA.2.1.10 model 2- and 3-digit addition and subtraction with regrouping.

MA.2.1.11 add and subtract 2- and 3-digit numbers without regrouping.

MA.2.1.12 use rounding to determine the reasonableness of a sum or a difference.

MA.2.1.13 solve grade level appropriate story problems that require one or two-step solutions using
mulitiple strategies.

Performance Descriptors (MA.PD.2.1)

m  Distinguished
The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in number and
operations. The student solves two-step grade level appropriate story problems and uses clear
mathematical language to explain answers in oral and written form.

s Above Mastery .
The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in number and
operations. The student demonstrates the meaning of the commutative and associative
properties and identity elements for addition and subtraction. The student solves grade level
appropriate story problems using multiple strategies.
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m Mastery
The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in number and
operations. The student is proficient in place value to 1,000. The student demonstrates mastery
of addition and subtraction facts to eighteen. The student adds and subtracts 1- and 3-digit
numbers without regrouping. The student models two and three-digit addition and subtraction
with regrouping. The student understands the relationship between addition and subtraction.
The student identifies fractions as part of a whole and part of a group using models.

s Partial Mastery
The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills characterized by errors and/or omissions in number and operations. Performance needs
further development. The student is developing fluency in place value and grade-level number
operations. The student demanstrates mastery of some addition and subtraction facts.

s Novice
The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in number and operations.
Performance needs considerable development in place value and grade-level number
operations.

Standard 2: Algebra (MA.S.2)
Students wil!:
s demonstrate understanding of patterns, relations, and functions,
« represent and analyze mathematical situations and structures using algebraic symbols,
¢ use mathematical models to represent and understand quantitative relationships, and
+ analyze change in various contexts
through communication, representation, reasoning and proof, problem soiving, and making connections
within and beyond the field of mathematics.

Algebra Objectives

Students will:

MA.2.2.1 analyze, describe, extend and create a growing pattern.

MA.2.22 useinput/output model with grade appropriate functions.

MA 2.2.3 model and identify patterns of counting by 3's and 4’s.

MA 224 given the rule, complete the pattern.

MA.2.25 use models to demonstrate equivalency of two numerical expressions written as a number
sentence.

Performance Descriptors (MA.PD.2.2)

a Distinguished
The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in algebra. The
student creates, analyzes, and explains a growing pattern in oral or written form. The student
uses a humber sentence to solve a story problem.

s  Above Mastery
The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in algebra. The student
describes and creates a growing pattern. The student creates two equivalent numerical
expressions written as a number sentence. Given a table of outputs, the student identifies the
rule and gives the input with grade-level appropriate functions. '

s Mastery
The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in algebra. The student
extends a growing pattern. Given the input and the output, the student identifies the rule with
grade-level appropriate functions. The student models and identifies number patterns by 3's and
4's. The student uses models to demonstrate equivalency of two numerical expressions written
as a number sentence.
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Partial Mastery

The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills characterized by errors and/or omissions in algebra. Performance needs further -
development. The student completes the pattern when given the rule. Using a model to
demonstrate equivalency, the student completes a number sentence with a given sum.

Novice

The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in algebra. Performance needs
considerable development in using patterns, functions, and expressions.

Standard 3: Geometry (MA.S.3)
Students will;

analyze characteristics and properties of two- and three-dimensional geometric shapes and
develop mathematical arguments about geometric relationships,

specify locations and describe spatial relationships using coordinate geometry and other
representational systems;

apply transformations and use symmetry to analyze mathematical situations; and

solve problems using visualization, spatial reasoning, and geometric modeling

through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Geometry Objectives
Students will:
MA.2.3.1 identify and describe a cube, rectangular solid, cylinder, cone, and pyramid according to the

number of faces and edges.

MA.2.3.2 compare and contrast plane and solid geometric shapes.

MA.2.3.3  given a design, draw the mirror image.

MA.2.3.4 mode! line segments and angles.

MA.2.3.5 identify the congruent shape that has been rotated and/or reflected.
MA.2.3.6 plot locations with simple relationships on a coordinate plane.
MA.2.3.7 identify and draw similar shapes.

Performance Descriptors (MA.PD.2.3)

Distinguished

The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in geometry. The
student uses clear mathematical language to compare and contrast plane and solid geometric
shapes in oral or written form. The student draws similar and congruent shapes and a
symmetrical design.

Above Mastery

The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standards in geometry. Given a
design, the student draws the mirror image. The student identifies the congruent shape that has
been reflected. The student draws similar shapes.

Mastery

The student demonstrates fundamental course or grade level -knowledge and skills by showing
consistent and accurate academic performance that meets the standard in geometry. The
student identifies and describes a cube, rectangular solid, cylinder, cone, and pyramid according
to the number of faces and edges. The student compares and contrasts plane and solid
geometric shapes. The student models line segments and angles. The student identifies the
congruent shape that has been rotated. The student plots locations with simple relationships on
a coordinate plane. The student identifies similar shapes.

15




200302
Partial Mastery
The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills characterized by errors andf/or omissions in geometry. Performance needs further
development. The student identifies geometric solids and congruent shapes. The student draws
a line of symmetry on a design.
Novice
The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in geometry. Performance
needs considerable development in identifying plane and solid shapes and components,
congruency and similarity, transformations, and coordinate geometry.

Standard 4: Measurement {MA.S.4)
Students will:

demonstrate understanding of measurable attributes of objects and the units, systems, and
processes of measurement; and
apply appropriate techniques, tools and formulas to determine measurements

through communication, representation, reasoning and proof, problem solving, and making connections
within and beyoend the field of mathematics.

Measurement Objectives

Students will;

MA.2.4.1 use a ruler to draw and compare lengths given lengths in centimeters and inches.

MA. 2.4.2 estimate and determine the perimeter of a polygon.

MA.2.4.3 estimate and count the number of square units needed to cover a given area.

MA.2.4.4 understand appropriate grade level conversions within a system of measurement.
MA.245 estimate and determine weight/mass of familiar objects in pounds and kilograms.
MA.2.4.6 order events in relation to time.

MA.2.4.7 given a calendar, determine past and future days of the week and identify specific dates.
MA.2.4.8 read time to the quarter hour using an analog and digital clock.

MA.2.4.9 calculate elapsed time to the half hour,

MA.2.4.10 read, write, and count amounts of money to a dollar.
MA.2.4.11 role-play making change to a dollar.
MA.2.4.12 read Celsius and Fahrenheit thermometers.

Performance Descriptors (MA.PD.2.4)

Distinguished

The student demonstrates exceptional and exemplary performance with distinctive and
saphisticated application of knowledge and skills that exceeds the standard in measurement.
The student models, applies, and explains the formula for the perimeter of a polygon. The
student calculates elapsed time to the quarter hour and mentally calculates money and
determines change in real world situations. The student uses varied terminology in telling time.
The student solves a wide variety of problems involving measurement and explains soiutions in
oral and written form.

Above Mastery

The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in measurement. The
student estimates and determines the perimeter of a polygon the square units of a given area,
and the mass of an object. The student reads time in 5-minute intervals. The student counts
amounts of money and role-plays making change up to $5.00. The student applies knowledge
of measurement tools, units, and conversions in problem-solving situations.
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Mastery

The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in measurement. The
student determines the perimeter of a polygon and the area of a given shape. The student uses
appropriate units of measure of mass/weight and length and appropriate conversions within the
metric and customary systems. The student orders events, reads time to the nearest quarter
hour, calculates elapsed time to the half hour, and identifies specific dates on a calendar. The
student reads and writes amounts of money to a dollar and roile-plays making change to a dollar
The student reads Celsius and Fahrenheit thermometers.

Partial Mastery

The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills characterized by errors and/or omissions in measurement. Performance needs further
development. The student is developing proficiency in conversion of units of measurement, the
use of a formula, and in the calculation of elapsed time and money.

Novice

The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in measurement. Performance
needs considerable development in calendar math and skills in calculatmg time, money, and
customary and metric measurement.

Standard 5: Data Analysis and Probability {MA.S.5)
Students will:

formulate questions that can be addressed with data and collect, organize, and display relevant
data to answer them;

select and use appropriate statistical methods to analyze data; develop and evaluate inferences
and predictions that are based on models; and

apply and demonstrate an understanding of basic concepts of probability

through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Data Analysis and Probability Objectives
Students will:
MA.2.51 create, read, and interpret a pictograph with each picture representing greater than or equal

to a single unit.

MA.252 conduct simple experiments with more than two cutcomes and use the data to predict which

eventis more, less, or equally likely to occur if the experiment is repeated.

MA.2.5.3 analyze data represented on a graph using grade level appropriate questions.
MA2.54 formulate questions, collect data, organize and display as a chart/graph.

Performance Descriptors (MA.PD.2.5)

Distinguished

The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in data analysis and
probability. The student creates, reads, and interprets a pictograph with each picture
representing greater than or equal to a singlte unit.

Above Mastery

The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in data analysis and
probability. The student creates, reads, and interprets a pictograph with each picture
representing a single unit. The student formulates questions, collects data, organizes and
displays as a chart/graph.
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e Mastery
The student demonstrates fundamental course or grade ievel knowledge and skills by showing
consistent and accurate academic performance that meets the standard in data analysis and
probability. The student reads and interprets a pictograph with each picture representing greater
than or equal to a single unit. The student conducts simple experiments with more than two
outcomes and uses the data to predict which event is more, less, or equally likely to occur if the
experiment is repeated.

a Partial Mastery
The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills characterized by errors andfor omissions in data analysis and probability. Performance
needs further development. The student reads data in a chart, table, and a graph. The student
carries out experiments and uses the data to predict which of the events is more likely or less
likely to occur if the experiment is repeated.

m  Novice
The student demonstrates substantial need for the development of fundamental knowtedge and
skills, characterized by fragmented and incomplete performance in data analysis and probability.
Performance needs considerable development in in charts, tables, and graphs. The student
carries out probability experiments.

Third Grade Mathematics Content Standards and Objectives

The third grade objectives extend the students’ mathematical skills and concepts through
concrete experiences and appropriate technology. These concepts and operations include:
whole number operations; comparing and ordering numbers to hundredths and ten thousands;
fractions and decimals; multiplication facts through five with corresponding division facts.
Additional concepts include gathering and organizing data, estimating and performing
measurements. West Virginia teachers are responsible for analyzing the benefits of technology
for learning and for integrating technology appropriately in the students’ learning environment.
See the related grade-level Technology Standards and Objectives.

Standard 1: Number and Operations (MA.5.1)
Students wili:
e demonstrate understanding of numbers, ways of representing numbers, and relationships among
numbers and number systems;
¢ demonstrate meanings of operations and how they relate to one another; and
» compute fluently and make reasonable estimate
through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Number and Operations Objectives

Students will:

MA.3.1.1  read, write, order, and compare numbers to 10,000.

MA.3.1.2 read, write, order, and compare decimals to hundredths with models.

MA.3.1.3 identify place value of each digit utifizing standard and expanded form to 10,000.

MA.3.1.4 estimate to nearer 10,000 and 1,000 using rounding, benchmarks, and compatible humbers
to determine reasonableness of an answer.

MA.3.1.5 identify fractions as part of a wholefone and as part of a group using models and pictorial
representations.

MA.3.1.6 compare and order fractions with {ike and unlike denominators using concrete models.

MA.3.1.7 add and subtract fractions with like denominators using concrete models and pictorial
representations.

MA.3.1.8 recognize and model equivalent fractions using concrete materials.

MA.3.1.9 recognize and model proper and improper fractions and mixed numbers.
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MA.3.1.10 add and subtract 2- and 3-digit whole numbers and money without and with regrouping.
MA.3.1.11 understand multiplication as repeated addition and division as repeated subtraction.
MA.3.1.12 understand meanings of operations and the relationship between multiphication and division

(e.g., identity element of multiplication, commutative property, property of zero, fact families,
associative property}.

MA.3.1.13 memorize basic multiplication facts 0-5 and the corresponding division facts.
MA.3.1.14 model multiplication of 2- and 3-digit numbers by a 1-digit number.
MA.3.1.15 model division of 2- and 3-digit numbers by a 1-digit number.

MA.3.1.16 soive grade level appropriate story problems using multiple strategies.

Performance Descriptors (MA.PD.3.1)

Distinguished

The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in number and
operations. The student has mastered all basic facts and can multiply and divide two and three-digit
numbers by one digit. The student uses clear mathematical language to explain answers in oral
and written form.

Above Mastery

The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in number and operations.
The student demonstrates the meaning of the commutative and associative properties and identity
elements for multiplication and division. The student applies estimation strategies to determine
reasonableness of answers and solves grade level appropriate story problems using multiple
strategies.

Mastery

The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in number and operations.
The student is proficient in place value to the ten thousands place and models decimals to the
hundredths place. The student masters multiplication and division facts through the fives. The
student adds and subtracts two and three-digit numbers and money and understands the concepts
of multiplication and division. The student identifies fractions as part of a whole and part of a group
and uses concrete materials or pictorial representations to compare and order fractions and to
model mixed numbers, improper fractions, and equivalent fractions.

Partial Mastery

The student demonstrates basic but inconsistent performance of fundamental knowledge and skills
characterized by errors and/or omissions in number and operations. Performance needs further
development. The student is developing fluency in place vaiue and grade-level number operations
and can identify a fraction that is part of a whole.

Novice

The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in number and operations.
Performance needs considerable development in place value and grade-level number operations.

Standard 2: Algebra (MA.S.2)
Students will:

demoenstrate understanding of patterns, relations, and functions;

represent and analyze mathematical situations and structures using algebraic symbols;
use mathematical models to represent and understand quantitative relationships; and
analyze change in various contexts

through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.
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Algebra Objectives

Students will:

MA.3.2.1 analyze and complete a geometric pattern.

MA.3.2.2 use inputfoutput model with grade appropriate functions.

MA.3.2.3 identify and write number patterns of 3’'s and 4’s.

MA.3.2.4 identify and write the rule of a given pattern.

MA.3.2.5 write equivalent numerical expressions.

MA.3.26 represent the idea of a variable as an unknown gquantity using a symbol.

Performance Descriptors (MA.PD.3.2)

Distinguished

The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in algebra. The
student writes equivalent numerical expressions using different operations on both sides of the
equation. The student translates a word problem into an equation using a variable. The student
describes any pattern in oral and written form.

Above Mastery

The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in algebra. Given a table
of outputs, the student identifies the rule and gives the input with grade-level appropriate
functions. The student identifies and writes the rule of any given pattern. The student writes
equivalent numerical expressions using different operations.

Mastery

The student demonstrates fundamental course or grade level knowiedge and skills by showing
consistent and accurate academic performance that meets the standard in algebra. The student
analyzes and completes a geometric pattern. Given the input and the output, the student
identifies the rule with grade-level appropriate functions. The student identifies and writes
number patterns of 3’'s and 4's. The student represents the idea of a variable as an unknown
quantity using a symbol. The student writes equivalent numerical expressions using the same
operation.

Partial Mastery

The student demenstrates basic but inconsistent performance of fundamental knowledge and
skills characterized by errors andfor omissions in algebra. Performance needs further
development. The student continues a pattern when given the rule. Given the input and the
rule, the student identifies the output with grade-level appropriate functions. The student
completes a geometric pattern.

Novice

The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in algebra. Performance needs
considerable development in using patterns, functions, and expressions.

Standard 3: Geometry (MA.S5.3)
Students will;

analyze characteristics and properties of two- and three-dimensional geometric shapes and
develop mathematical arguments about gecmetric relationships,

specify locations and describe spatial relationships using ccordinate geometry and other
representational systems,

apply transformations and use symmetry to analyze mathematical situations, and

solve problems using visualization, spatial reasoning, and geometric modeling

through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Geometry Objectives
Students will:
MA.3.3.1 identify basic polygons and their components through decagon.
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MA.3.3.2 identify and describe a cube, rectangular solid, cylinder, cone and pyramid according to the
number of faces, edges and vertices.

MA.3.3.3 from a plane drawing, construct and identify the solid figure.

MA.3.3.4 identify, determine and draw lines of symmetry.

MA.2.3.5 model and describe lines and rays.

MA.3.3.6 identify and draw right, obtuse and acute angles.

MA.3.3.7 given a model, draw an example of a flip, slide and turn (reflection, transiation, and rotation).

MA.3.3.8 name the location of a point on a one-quadrant grid.

Performance Descriptors (MA.PD.3.3)

m  Distinguished
The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in geometry. The
student uses clear mathematical language to compare basic polygons and their components
through decagon in oral or written form. The student draws plane figures and constructs solids
given geometric properties.

(] Above Mastery
The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in geometry. The
student identifies basic polygons and their components through decagon. Given an example of
a model, the student draws an example of a reflection (flip). The student plots a point on a one-
quadrant grid.

" Mastery
The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in geometry. The
student identifies basic polygons and their components through hexagon. The student identifies
and describes a cube, rectangular solid, cylinder, cone, and pyramid according to the number of
faces, edges, and vertices. From a plane drawing (a net), the student constructs and identifies
the solid figure. The student identifies and draws lines of symmetry and right, obtuse, and acute
angles. The student models and describes lines and rays. Given a model, the student draws
an example of a translation (slide) and a rotation {turn). The student names the location of a
paint on a one-quadrant grid.

] Partial Mastery
The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills characterized by errors and/or omissions in geometry. Performance needs further
development. The student identifies a cube, rectangular solid, cylinder, cone, and pyramid
according to the number of faces and edges. The student identifies lines of symmetry and right,
obtuse, and acute angles. Given an object, the student demonstrates reflection (flip}),
translation (slide), and a rotation (turn).

] Novice
The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in geometry. Performance
needs considerable development in identifying plane and solid figures, symmetry, angles, and
transformations.

Standard 4: Measurement (MA.5.4)
Students will:
e demonstrate understanding of measurable attributes of objects and the units, systems, and
processes of measurement; and
s apply appropriate technigues, tools and formulas to determine measurements
through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics. .
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Measurement Objectives
Students will:
MA.3.4.1 estimate, measure, compare, order and draw lengths using inches (to the nearest 2 inch},

feet, yards, centimeters and meters.

MA.3.4.2 estimate and count the number of cubes in a rectangular solid to determine velume.
MA.3.4.3 discover through modeling the formula for determining the area of a rectangle.

MA.3.4.4 understand appropriate grade level conversions within a system of measure.

MA.3.4.5 estimate and measure results of massfweight in ounces, pounds, grams, and kllograms_
MA.3.46 read time to 5-minute intervals using analog and digital clocks.

MA.3.4.7 calculate elapsed time to quarter-hour.

MA.3.4.8 read and write amounts of money to $100.00.

MA.3.4.9 role-play making change up to $10.00.

MA.2.4.10 estimate, read, and recognize common temperatures of Celsius and Fahrenheit.

Performance Descriptors (MA.PD.3.4)

Distinguished

The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in measurement.
The student models, applies, and explains the formula for the area of a rectangle and the volume
of a rectangular consistent and accurate. The student calculates elapsed time and mentally
calculates money and determines change in real world situations. The student solves a wide
variety of problems involving measurement and explains solfutions in oral and written form.
Above Mastery

The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in measurement. The
student models and applies the formula for the area of a rectangle and the volume of a
rectangular consistent and accurate. The student role-plays making change up to $10.00. The
student applies knowledge of measurement tools, units, and conversions in problem-solving
situations.

Mastery

The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in measurement. The
student discovers through modeling, the formula for finding the area of a rectangle and the
volume of a rectanguiar consistent and accurate. The student uses appropriate units of measure
of mass/weight and length and appropriate conversions within the metric and customary
systems. The student reads time to 5-minute intervals and calculates elapsed time to quarter-
hour. The student reads and writes amounts of money to $100.00. The student reads and
recognizes common temperatures of Celsius and Fahrenheit.

Partial Mastery

The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills characterized by errors and/or omissions in measurement. Performance needs further
development. The student is developing proficiency in conversion of units of measurement, the
use of a formula, and in the calculation of elapsed time and money.

Novice

The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incompiete performance in measurement. Performance
needs considerable development in calculating time, money, and customary and metric
measurement.

Standard 5: Data Analysis and Probability (MA.S.5)
Students will:

formulate questions that can be addressed with data and collect, organize, and display relevant
data to answer them;

select and use appropriate statistical methods to analyze data;

develop and evaluate inferences and predictions that are based on models; and

apply and demonstrate an understanding of basic concepts of probability
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through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Data Analysis and Probability Objectives

Students will:

MA.3.5.1 collect data from observation, surveys, and experiments, and construct and label a graph.

MA.3.5.2 use atimeline to determine a sequence of events.

MA.3.5.3 experiment and describe concepts of probability and chance and list possible outcomes from
a sampling.

MA.3.5.4 analyze data represented on a graph using grade level appropriate questions.

Performance Descriptors (MA.PD.3.5)

m  Distinguished
The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in data analysis and
probability. The student analyzes data represented on a graph or an experiment by generating
questions and calculating the mean.

m  Above Mastery
The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standards in data analysis and
probability. The student interprets data displayed in a chart, table, and a graph. The student
constructs a timeline to determine a sequence of events. The student experiments and
describes concepts of probability and chance and lists possible outcomes from a sampling.

m Mastery
The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in data analysis and
probability. The student collects data from observation, surveys, and experiments, and
constructs and labels a graph. The student uses a timeline to determine a sequence of events.
The student experiments and describes concepts of probability and chance.

m  Partial Mastery
The student demonstrates basic but inconsistent performance of fundamental knowiedge and
skills characterized by errors and/or omissions in data analysis and probability. Performance
needs further development. The student reads data in a chart, table, and a graph. The student
carries out experiments to determine probabilities. '

s  Novice
The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in data analysis and probability.
Performance needs considerabie development in using appropriate statistical methods to
analyze data. The student carries out probability experiments.

Fourth Grade Mathematics Content Standards and Objectives

The fourth grade objectives emphasize critical thinking skills to create independent problem
solvers who possess a personalized set of skills and strategies to solve problems in everyday life.
Concepts which are stressed include: multiplication and division of two-and three-digit numbers,
construction and description of objects from different perspectives, estimation, reading
temperatures, description of possible ocutcomes in a given situation, use of calculators and
computers, and describing mathematical relationships and patterns in other content areas and the
real world. Additional concepts include adding and subtracting like fractions, and adding and
subtracting decimals. West Virginia teachers are responsible for analyzing the benefits of
technology for learning and for integrating technology appropriately in the students' learning
environment. See the related grade-level Technology Standards and Objectives.
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Standard 1: Number and Operations {MA.S.1)
Students will: .

e demonstrate understanding of numbers, ways of representing numbers, and relationships among

numbers and number systems;

s demonsirate meanings of operations and how they relate to one another; and

e compute fluently and make reasonable estimates
through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Number and Operations Objectives

Students will:

MA.4.1.1  read, write, order, and compare numbers to the millions place.

MA.4.1.2 read, write, order, and compare decimals to thousandths with and without models and
pictorial representations.

MA 4.1.3 identify place value of each digit utilizing standard and expanded form through 1,000,000.

MA.4.1.4 estimate to nearer 10,000 using rounding, benchmarks, and compatible numbers and identify
over and under estimates to determine reasonableness of an answer.

MA.4.15 compare and order fractions with like and unlike denominators using pictorial representations.
MA.4 16 add and subtract fractions with like and unlike denominators using pictorial representations.
MA.4.1.7 recognize and model equivalent fractions using pictorial representations.

MA.4.1.8 model addition and subtraction of mixed numbers without and with regrouping.

MA.4.1.9 understand the relationship of fractions to decimals using concrete objects and pictorial

representations.
MA.4.1.10 round decimals to the nearest whole, 10", or 100™
MA.4.1.11 add and subtract decimals to the 1000" place.
MA.4.1.12 apply the distributive property of multiplication over addition.
MA.4.1.13 memorize basic multiplication facts and corresponding division facts.
MA.4.1.14 multiply 2-and 3-digit numbers by 1- and 2-digit numbers.
MA.4.1.15 divide 2-and 3-digit numbers by 1-and 2-digit numbers.
MA.4.1.16 apply the order of operations in solving problems.
MA.4.1.17 solve grade level appropriate story problems using multiple strategies.
MA.4.1.18 develop fluency in addition and subtraction of all whole numbers.

Performance Descriptors (MA.PD.4.1)

m Distinguished
The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in number and
cperations. The student applies the order of operations and the distributive property of
multiplication over addition to solve problems. The student uses clear mathematical language to
explain answers in oral and written form.

a  Above Mastery
The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in number and operations.
The student is proficient in comparing and ordering decimals to thousandths without models and
in muitiplying and dividing by two-digit numbers. The student applies estimation strategies to
determine reascnableness of answers and solves grade level appropriate story problems using
multiple strategies.

» Mastery
The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in number and
operations. The student is fluent in place value from the millions place to the hundredths place
and has mastered all the basic facts. The student is proficient in adding and subtracting whole
numbers and decimals and muitiplies and divides by one-digit numbers. The student adds and
subtracts fractions and demonstrates equivalence of fractions with models or pictorial
representations.
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Partial Mastery

The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills characterized by errors and/or omissions in number and operations. Performance needs.
further development. The student is developing fluency in place value and grade-level number
operations. All basic facts have not been mastered.

Novice

The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in number and operations.
Performance needs considerable development in place value and grade-level number operations.

Standard 2: Algebra (MA.S.2)
Students will;

demonstrate understanding of patterns, relations, and functions;

represent and analyze mathematical situations and structures using algebraic symbols;
use mathematical models to represent and understand quantitative reiationships; and
analyze change in various contexts

through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Algebra Objectives

Students will:

MA.42.1 solve problems involving patterns.

MA.4.2.2 use input/output model with grade appropriate functions.

MA.4.2.3 understand the relationship between number patterns and multiples.
MA.4.2.4 use patterns to predict the nth term.

MA4.2.5 represent the idea of a variable as an unknown quantity using a letter.

Performance Descriptors {MA.PD.4.2)

Distinguished

The student demonsirates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in algebra. The
student generates a variety of sophisticated growing and real world patterns. The student
translates a word problem into an equation using a variable, solves the problem, and justifies the
selution in oral or written form.

Above Mastery

The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in algebra. Given a table
of outputs, the student identifies the rule and gives the input with grade-level appropriate
functions. The student translates a word problem into an equation using a variable and solves
the problem.

Mastery

The student demonstrates fundamental course or grade level knowledge and skilis by showing
consistent and accurate academic performance that meets the standard in algebra. The student
solves problems involving patterns, predicts the nth terms, and understands the relationship
between number patterns and multiples. Given the input and the output, the student identifies
the rule with grade-level appropriate functions. The student represents the idea of a variable as
an unknown quantity using a letter.

Partial Mastery

The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills characterized by errors and/or omissions in algebra. Performance needs further
development. The student continues a pattern when given the rule. Given the input and the
rule, the student identifies the output with grade-level appropriate functions.
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Novice
The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in algebra. Performance needs
considerable development in using patterns, functions, and expressions.

Standard 3: Geometry (MA.S.3)
Students will:

analyze characteristics and properties of two- and three-dimensional geometric shapes and
develop mathematical argurments about geometric relationships;

specify locations and describe spatial relationships using coordinate geometry and other
representational systems,

apply transformations and use symmetry to analyze mathematicat situations; and

solve problems using visualization, spatial reasoning, and geometric modeling

through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Geometry Objectives

Students will: '

MA.4.3.1 identify plane figures and their components.

MA.4.3.2 compare and conirast quadrilateral shapes.

MA.4.3.3 describe three-dimensional objects from different perspectives.
MA.4.3.4 ' identify and draw intersecting, parallel, and perpendicular lines.

MA 4.3.5 draw, label, compare, and classify acute, right, and obtuse angles.
MA 436 draw a design with one line of symmetry.

MA 437 graph/plot ordered pairs on a one-quadrant grid.

MA.4.3.8 draw and identify parts of a circle: center point, diameter, and radius.

Performance Descriptors (MA.PD.4.3)

Distinguished

The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in geometry. The
student uses clear mathematical language to compare quadrilateral shapes in oral or written form.
The student draws or creates figures that include given geometric properties.

Above Mastery

The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in geometry. The student
describes three-dimensional objects from different perspectives. The student labels, compares,
and classifies angles. The student identifies designs with more than one line of symmetry.
Mastery

The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in geometry. The student
identifies plane figures and their components and compares and contrasts quadrilateral shapes.
The student identifies and draws intersecting, parallel, and perpendicular lines, acute, right, and
obtuse angles, and parts of a circle: center point, diameter, and radius. The student draws a
design with one line of symmetry and graphs/plots ordered pairs on a one-quadrant grid.

Partial Mastery

The student demonstrates basic but inconsistent performance of fundamental knowledge and skills
characterized by errors and/or omissions in geometry. Performance needs further development.
The student identifies quadrilaterals, angles, intersecting, parallel, and perpendicular lines, and the-
center point and diameter of a circle. The student identifies a design with one line of symmetry.
Novice

The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in geometry. Performance needs
considerable development in classifying quadrilaterals and identifying plane and solid figures.
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Standard 4: Measurement (MA.S.4)
Students will:
e demonstrate understanding of measurable attributes of objects and the units, systems, and -
processes of measurement;
« apply appropriate technigues, tools and formulas to determine measurements
through communication, representation, reasoning and proof, problem soiving, and making connections
within and beyond the field of mathematics.

Measurement Objectives

Students will:

MA.4.4.1 estimate, measure, compare, order and draw lengths using customary and metric units.
MA.4.4.2 determine and compare areas of rectangles and squares by multiplying length and width.
MA.4.4.3 discover through modeling the formula for volume of a rectangular prism.

MA.4.4.4 understand appropriate grade |level conversions within a system of measure.

MA.4.4.5 read scales of weight, capacity, and temperature and select appropriate unit.

MA.4.4.6 read time to the minute.

MA.4.47 determine elapsed time in hours/ minutes within a 24-hour period.

MA.4.4.8 count coins and bills and determine correct change.

Performance Descriptors (MA.PD.4.4)

m Distinguished
The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skilis that exceeds the standard in measurement.
The student models, applies, and explains the formulas for area of rectangles and squares. The
student calculates elapsed time involving more than a 24-hour span and mentally calculates
money and determines change. The student solves a wide variety of problems involving
measurement and explains solutions in oral and written form.

[ Above Mastery
The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in measurement. The
student models and applies the formulas for area of rectangles and squares and volume of a
rectangular prism. The student applies knowledge of measurement tools, units, and conversions
in problem-solving situations.

[ Mastery
The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in measurement. The
student demonstrates understanding of the relationship between area and perimeter of ptane
figures. The student applies the formulas for finding the area of rectangles and sgquares and
discovers through modeling, the formula for the volume of a rectangular prism. The student
selects appropriate tools, formulas, and/or units of measure of capacity/volume, length, and
temperature and uses appropriate conversions within the metric and customary systems. The
student reads time to the minute and calculates slapsed time within a 24-hour span. The
student counts coins and bills and determines correct change.

] Partial Mastery
The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills characterized by errors and/or omissions in measurement. Performance needs further
development. The student is developing proficiency in conversion of units of measurement, the
use of formulas, and in the calculation of elapsed time and money.

= Novice
The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in measurement. Performance
needs considerable development in calculating time, money, and customary and metric
measurement.
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Standard 5: Data Analysis and Probability (MA.S.5)
Students will:

formulate questions that can be addressed with data and collect, organize, and display relevant
data to answer them:;

select and use appropriate statistical methods to analyze data;

develop and evaluate inferences and predictions that are based on models; and

apply and demonstrate an understanding of basic concepts of probability

through communication, representation, reasoning and proof, problem solving, and making connechons
within and beyond the field of mathematics.

Data Analysis and Probability Objectives

Students will:

MA4.51 understand and reason about the use and misuse of statistics in our society.

MA 452 read and interpret information represented on a circle graph.

MA 453 collect, organize, display, read and interpret data from a problem solving situation in line

graphs, bar graphs, tally charts and tables with scale increments greater than one.

MA 454 list all possible outcomes for an experiment using a tree diagram.
MA.455 determine mean, median, mode and range from collected data.

Performance Descriptors (MA.PD.4.5)

Distinguished

The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowiedge and skills that exceeds the standard in data analysis and
probability. The student chooses the most appropriate statistical method, coilects, organizes and
displays data, analyzes the data, and formulates questions based on the data. The student
explains the relationship between the theoretical and experimental probability of an event in oral
and/or written form.

Above Mastery

The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in data analysis and
probability. The student analyzes data displayed in a chart, table, graph, and/or tree diagram.
The student understands and reasons about the use and misuse of statistics in our society.
Mastery

The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in data analysis and
probability. The student reads and interprets information represented on a circle graph. The
student collects, organizes, displays, reads, and interprets data from a probiem-solving situation
in line graphs, bar graphs, tally charts, and tables with scale increments greater than one. The
student determines mean, median, mode, and range from collected data. The student lists all
possible ocutcomes for an experiment using a tree diagram.

Partial Mastery

The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills characterized by errors and/or omissions in data analysis and probability. Performance
needs further development. The student reads data in a chanr, table, graph, and a tree diagram.
The student carries out experiments to determine probabilities.

Novice

The student demonstrates substantiai need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in data analysis and probability.
Performance needs considerable development in using appropriate statistical methods to analyze
data. The student carries cut probability experiments.
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Fifth Grade Mathematics Content Standards and Objectives

Building on mastery of the basic facts of addition, subtraction, multiplication, and division, the
fifth grade objectives place emphasis on developing proficiency in using whole numbers,
fractions, and decimals to solve problems. Students will collect, display and analyze data in a
variety of ways and solve probability problems. Students will solve problems involving area and
perimeter, will classify polygons, plot points on a coordinate plane, and write a number sentence
using a variable to solve problems. Students shouild be actively engaged, continuing to use
concrete materials and appropriate technologies such as calculators and computers. Problem
solving should be integrated throughout all the strands. The development of a variety of problem-
solving strategies should be a major goal of mathematics at this grade level. West Virginia
teachers are responsible for analyzing the benefits of technology for learning and for integrating
technology appropriately in the students’ learning environment. See the related grade-level
Technology Standards and Objectives.

Standard 1: Number and Operations (MA.S.1})
Students will:
e demonstrate understanding of numbers, ways of representing numbers, and relationships among
numbers and number systems;
* demonstrate meanings of operations and how they relate to one another; and
¢ compute fluently and make reasonable estimates
through communication, reprasentation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Number and Operations Objectives

Students will: :

MA.5.1.1 read, write, order and compare all whole numbers.

MA.5.1.2 read, wnte, order and compare all decimatls,

MA.65.1.3 identify place value of each digit utilizing standard and expanded form in any whole number.

MA.5.1.4 estimate with whole numbers and decimals, including money, to determine reasonableness
of an answer.

MA.5.1.5 identify and use the divisibility rules of 2, 3, 5, 9 and 10.

MA 518 compare and order fractions, improper fractions and mixed numbers with like and unlike
denominators (e.g., greatest common factor, lowest common multiple).

MA.5.1.7 model and write equivalencies of fractions, decimals, percents, and ratios.

MA.5.1.8 add and subtract fractions and mixed numbers.

MA.5.1.8 model multiplication and division of fractions to solve the algorithm.

MA.5.1.10 model muitiplication of decimals and division of decimals by a whole number divisor.

MA.5.1.11 develop fluency in addition, subtraction, multiplicaticn and division of whale numbers.

MA.5.1.12 solve grade level appropriate story problems using multiple strategies.

Performance Descriptors (MA.PD.5.1)

m  Distinguished
The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in number and
operations. The student multiplies and divides fractions and decimals without models. The
student uses clear mathematical language to explain answers in oral and written form.

s Above Mastery
The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in number and
operations. The student is proficient in comparing and ordering fractions and decimals. The
student applies estimation strategies to determine reasonableness of answers and solves grade
level appropriate story problems using multiple strategies.
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Mastery
The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in number and
operations. The student is fluent in place value and operations with whole numbers. The
student is proficient in adding and subtracting fractions and mixed numbers and models
multiplication and division of fractions and decimals. The student demonstrates an
understanding of equivalence of fractions, decimals, percents, and ratios with models.
Partial Mastery
The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills characterized by errors and/or omissions in number and operations. Performance needs
further development. The student is developing fluency in whole number operations and place
value. The student is not consistently able to accurately add and subtract fractions.
Novice
The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in number and operations.
Performance needs considerable development in place vaiue and some operations with whole
numbers.

Standard 2: Algebra (MA.S.2)
Students will:

demonstrate understanding of patterns, relations, and functions,

represent and analyze mathematical situations and structures using algebraic symbals;
use mathematical models to represent and understand quantitative relationships; and
analyze change in various contexts

through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Algebra Objectives
Students will: _
MA.5.2.1 explore a variety of patterns with missing elements (e.g.. square numbers, powers, triangular

numbers, arithmetic sequences).

MA.5.2.2 use inputfoutput model with grade appropriate functions.
MA.5.2.3 write an equation using a variable to solve problems.
MA. 5.2 4 evaluate an expression given a value for the variable.

Performance Descriptors (MA.PD.5.2)

Distinguished

The student demonstirates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in algebra. The
student generates a variety of patterns with missing elements. The student translates a word
problem into an equation using a variable, solves the problem, and justifies the solution in oral or
written form.

Above Mastery

The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in algebra. The student
explores a variety of patterns with missing elements with square numbers, powers, and
triangular numbers. Given a table of outputs, the student identifies the rule and gives the input
with grade-level appropriate functions. The student translates a word problem into an equation
using a variable and solves the problem.

Mastery '

The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in algebra. The student
explores a variety of patterns with missing elements with arithmetic sequences. Given the input
and the output, the student identifies the rule with grade-level appropriate functions. The student
evaluates an expression given a value for the variable. The student translates a word problem
into an equation using a variable.
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Partial Mastery
The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills characterized by errors andfor omissions in algebra. Performance needs further.
development. The student continues a pattern with missing elements when given the rule.
Given the input and the rule, the student identifies the output with grade-level appropriate
functions. The student sclves an equation with a variable.

Novice

The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in algebra. Performance needs
considerable development in using patterns, functions, expressions, and equations with
variables.

Standard 3: Geometry (MA.S.3)
Students will:

analyze characteristics and properties of two- and three-dimensional geometric shapes and
develop mathematical arguments about geometric relationships;

specify locations and describe spatial relationships using coordinate geometry and other
representational systems;

apply transformations and use symmetry to analyze mathematical situations: and

solve problems using visualization, spatial reasoning, and geometric meodeling

through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Geometry Objectives

Students will:

MA.5.3.1 classify and compare polygons.

MA.63.2 construct a 3-dimensional figure from different views (orthogonal drawings).
MA.5.3.3 measure angles using a protractor.

MA.5.3.4  draw a design with more than one line of symmetry.

MA.5.3.5 recognize the images of figures after reflections, translations and rotations.
MA.5.3.6 draw a similar figure using a scale.

Performance Descriptors (MA.PD.5.3)

Distinguished

The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in geometry. The
student uses clear mathematical language and more than one characteristic to compare polygons
in oral or written form. The student describes a series of motions of a figure that has been
transformed.

Above Mastery

The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in geometry. The student
constructs a three-dimensional figure from orthogonal drawings. The student draws a similar
figure using a scale.

Mastery

The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in geometry. The
student classifies and compares polygons. The student measures angles using a protractor and
draws a design with more than one line of symmetry. The student recognizes the images of
figures after reflections, translations, and rotations.

Partial Mastery

The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills characterized by errors and/or omissions in geometry. Performance needs further
development. The student identifies and classifies polygons and identifies lines of symmetry in a
design. The student identifies a figure that is drawn to scale.
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= Novice
The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in geometry. Performance
needs considerable development in classifying pelygons, constructing three-dimensional figures,
and recognizing transformations.

Standard 4: Measurement {MA.S.4)
Students will:
s demonstrate understanding of measurable attributes of objects and the units, systems, and
processes of measurement; and
e apply appropriate techniques, tools and formulas to determine measurements
through communication, representation, reascning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Measurement Objectives

Students will:

MA.5.4.1 estimate, measure, compare, order and draw lengths of real objects in parts of an inch up to
1/8 of an inch and millimeters.

MA.5.4.2 determine and compare area of triangles and parallelograms using appropriate formula.

MA.54.3 solve problems using the formulas for determining volume of a rectangular prism.

MA.5.4.4 understand the relationship between area and perimeter of a plane figure.

MA.5.4.5 understand appropriate grade level conversions within a system of measure and apply to
problem solving situations.

MA.5.46 evaluate and/or measure the weight/mass of real objects in ounces, pounds, tons, grams,
and kilograms.

MA.5.4.7 calculate elapsed time.

MA.5.4.8 select appropriate customary and metric units and the tools for measuring to desired degree
of precision.

MA.54.9 determine actual measurement from scale drawings.

~ Performance Descriptors (MA.PD.5.4)

m Distinguished
The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in measurement.
The student models, applies, and explains the formulas for area of triangles and parallelograms.
The student solves a wide variety of problems involving measurement and explains solutions in
oral and written form.

= Above Mastery
The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in measurement. The
student models and applies the formulas for area of triangles and parallelograms and volume of
a rectangular prism. The student applies knowledge of measurement tools, units, and
conversions in problem-solving situations.

= Mastery
The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in measurement. The
student demonstrates understanding of the relationship between area and perimeter of plane
figures. The student applies the formulas for finding the area of triangles and parallelograms and
the volume of rectangular prism. The student selects appropriate tools, formulas, and/or units of'
measure of mass/weight and uses appropriate conversions within the metric and customary
systems. The student calculates efapsed time involving more than a 24-hour span.

w Partial Mastery
The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills characterized by errors and/or omissions in measurement. Performance needs further
development. The student calculates elapsed time within a 24-hour span. The student is
developing proficiency in conversion of units of measurement and the use of formulas.

32




200302

m  Novice
The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in measurement. Performance
needs considerable development in using measurement tools, units, and conversions.

Standard 5: Data Analysis and Probability (MA.S.5)
Students will:
o formulate questions that can be addressed with data and collect, organize, and display relevant
data to answer them;
» select and use appropriate statistical methods to analyze data;
» develop and evaluate inferences and predictions that are based on models, and
e apply and demonstrate an understanding of basic concepts of probability
through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Data Analysis and Probability Objectives

Students will:

MA.5.5.1 collect, organize, display, read and interpret data from a problem-solving situation in a stem
and leaf plot.

MA.5.5.2 identify probabilities and soive problems involving the probability of an event by using tree
diagrams or by construction of a sample space representing all possible results.

MA. 553 construct, read, and interpret tables, charts, and graphs to draw reasonable inferences or
verify predictions.

MA.5.54 carry out experiments to determine probability.

MA.5.5.5 construct a circle graph.

Performance Descriptors (MA.PD.5.5)

m Distinguished ,
The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in data analysis and
probability. The student chooses the most appropriate statistical method, collects, organizes and
displays data, analyzes the data, and formulates questions based on the data. The student
explains the relationship between the theoretical and experimental probability of an event in oral
and/or written form. ‘

m Above Mastery
The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in data analysis and
probability. The student interprets data displayed in a chart, table, graph, and/or stem and leaf
plot. The student constructs a sample space and/or uses a tree diagram to represent the
probability of an event.

m Mastery
The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in data analysis and
probability. The student collects, organizes, displays, and reads data in a chart, table, graph,
and/or stem and leaf plot. The student constructs, reads, or interprets tables, charts, and graphs
to draw reasonable inferences or verify predictions. The student constructs a circle graph. The
student carries out experiments to determine probabilities and interprets the results.

= Partial Mastery
The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills characterized by errors and/or omissions in data analysis and probability. Performance
needs further development. The student reads data in a chart, table, graph, and stem and leaf
plot. The student carries out experiments to determine probabilities.
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= Novice
The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in data analysis and probability.
Performance needs considerable development in using appropriate statistical methods to analyze
data. The student carries out probability experiments.

Sixth Grade Mathematics Content Standards and Objectives

The sixth grade objectives place continued emphasis on the study of whole numbers, decimals
and fractions. However, students need opportunities to apply their skills to real life applications.
Calculators and computers may be used to solve problems. Decreased attention should be given
to paper and pencil computations. Sixth graders will continue to use manipulatives whenever
new material is introduced or whenever it is needed to review previously taught material. The
areas of probability, statistics, geometry, and pre-algebra will be stressed. Students will use
ratios to compare data sets, make geometric constructions of three-dimensional figures, explore
thoroughly the algebra strand, and solve problems involving circles, volume and surface area.
West Virginia teachers are responsible for analyzing the benefits of technology for learning and
for integrating technalogy appropriately in the students’ learning environment. See the related
grade-level Technology Standards and Objectives.

Standard 1: Number and Operations (MA.S.1)
Students will:
e demonstrate understanding of numbers, ways of representing numbers, and relationships among
numbers and number systems;
+ demonstrate meanings of operations and how they relate to one another; and
s compute fluently and make reasonable estimates
through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Number and Operations Objectives

Students will:

MA.6.1.1 read, write, order, and compare numbers using scientific notation.

MA.6.1.2 identify prime and composite numbers up to 100.

MA.6.1.3  use prime factorization to determine the greatest common factor and least common multiple.

MA.6.1.4 identify and represent integers on a number line.

MA.8.1.5 use estimation to sclve problems with whole numbers, fractions and decimals.

MA.6.1.6 solve problems in context involving addition, subtraction, multiplication, and division of whole
numbers, fractions, mixed numbers and decimals.

MA.6.1.7 identify, demonstrate, and apply the distributive, commutative, associative and identity
properties.

MA.G.1.8 convert between fractions, mixed numbers, decimals and percents.

MA.6.1.8 find the percent of a number.

Performance Descriptors (MA_.PD.6.1)
m Distinguished
The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in number and
operations. The student identifies prime, composite, and relatively prime numbers and
represents numbers with prime factors in exponential form. The student applies prime
factorization to determine the greatest commaon factor and least common multiple. The student
converts between fractions, mixed numbers, decimals, and percents, and finds the percent of a
number to sclve application problems. The student compares and orders integers and applies
commutative, associative, distributive, and identity properties as well as a variety of estimation
strategies in problem solving. The student evaluates and justifies the reasonableness of
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solutions to problems involving integers, whole numbers, decimals, fractions, mixed numbers,
and scientific notation.

m  Above Mastery
The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in number and operations.
The student identifies prime and composite numbers up to 100 and represents numbers with
prime factors in exponential form. The student compares and orders integers and determines the
greatest common factor, least common muitiple and prime factorization. The student reads,
writes, orders, and compares numbers using scientific notation. The student converts between
fractions, mixed numbers, decimals, and percents, and calculates the percent of a number. The
student solves problems and evaluates the reasonableness of solutions involving integers, whole
numbers, decimals, fractions and mixed numbers applying the commutative, associative,
distributive, and identity properties appropriately as well as a variety of estimation strategies.

= Mastery
The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in number and
operations. The student determines greatest common factor, least common multiple and prime
factorization and identifies prime and composite numbers up to 100. The student reads, writes,
orders, and compares numbers using scientific notation. The student converts between fractions,
mixed numbers, decimals, and percents, and calculates the percent of a humber. The student
solves problems involving decimals, fractions and mixed numbers applying the commutative,
associative, distributive, and identity properties appropriately as well as a variety of estimation
strategies.

m Partial Mastery
The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills characterized by errors andfor omissions in number and operations. Performance needs
further development. The student reads, writes, orders, and compares numbers. The student
identifies factors, multiples, prime and composite numbers up to 100, and commutative,
associative, and identity properties. The student represents integers on a number line and
converts between fractions and mixed numbers. The student applies estimation strategies and
solves problems involving basic operations with whole numbers and decimals.

= Novice
The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in number and operations.
Performance needs considerabie development. The student reads, writes, orders, and compares
numbers. The student recognizes factors and multiples, represents integers on a number line,
and identifies the commutative, associative, and identity properties. The student inconsistently
converts between fractions and mixed numbers.

Standard 2: Algebra (MA.S5.2)
Students will:
e demonstrate understanding of patterns, relations, and functions;
e represent and analyze mathematical situations and structures using algebraic symbals;
¢ use mathematical models to represent and understand quantitative relationships; and
» analyze change in various contexts
through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Algebra Objectives

Students will:

MA.6.2.1 simplify numerical expressions using order of operations.

MA.6.2.2 identify missing elements in arithmetic and geometric patterns.

MA.6.2.3 ‘explore a variety of patterns, including perfect squares, square roots and exponents.
MA.6.2.4 use inputfoutput models and spreadsheets to evaluate functions.

MAG.25 solve a proportion using ¢ross multiplication.
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MA.6.2.6 identify like terms and monomials.

MA6.2.7 model addition, subtraction, multiplication and division of integers.

MA.6.2.8 locate and plot points within the four quadrants.

MA.6.2.9 use variables to represent and solve real world problems appropriate for the ol grade using

multiple strategies.

Performance Descriptors (MA.PD.6.2)

Distinguished

The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in algebra. The
student creates arithmetic and geometric patterns, uses models and functions to solve problems
involving variables, and combines like terms to simplify numerical expressions. The student
uses variables, proportions, and the Cartesian Plane to solve real world problems. Students
evaluate and justify solutions in a clear and concise manner.

Above Mastery

The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in algebra. The student
continues and/ or completes arithmetic and geometric patterns, determines points in four
quadrants, and solves problems involving monomials, algebraic expressions, and patterns. The
student identifies like terms and monomials, simplifies numerical expressions, solves
proportions, and uses input/ output models to evaluate functions. The student uses variables to
solve real world problems and to evaluate the reasonableness of solutions.

Mastery

The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in algebra. The student
identifies missing elements in arithmetic and geometric patterns, explores patterns including
perfect squares, square roots and exponents, and uses manipulatives to model and solve
problems involving monomials, algebraic expressions, and patterns. The student simplifies
numerical expressions using order of operations, solves proportions using cross multiplication,
and plots points in four quadrants. The student uses input/ output models to evaluate functions,
identifies like terms and monomials, and uses variables to represent and solve real world
problems.

Partial Mastery

The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills characterized by errors and/or omissions in algebra. Work is characterized by errors or
omissions and does not yet meet the standard. Performance needs further development. The
student inconsistently solves proportions by cross-multiplying, plots points in the Cartesian
Plane, simplifies numerical expressions, and uses manipulatives and/ or drawings to model
monomials and algebraic expressions.

Novice

The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in algebra. Performance needs
considerable development. The student identifies arithmetic and geometric patterns, identify like
terms and monomials, and plots points in the first quadrant.

Standard 3: Geometry (MA.S.3)
Students will:

L]
L]

analyze characteristics and properties of two- and three-dimensional geometric shapes and
develop mathematical arguments about geometric relationships;

specify locations and describe spatial relationships using coordinate geometry and other
representational systems,

apply transformations and use symmetry to analyze mathematical situations; and

solve problems using visualization, spatial reasoning, and geometric modeling

through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.
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Geometry Objectives

Students will:

MA.6.3.1 classify lines as parallel, intersecting, perpendicular or skew.
MA.6.3.2 determine the sum of measures of angles in polygons.

MA.6.3.3 bisect a line segment using a compass and straightedge.
MA.6.3.4 draw an angle of a given measure.

MA.6.3.5 identify line symmetry and rotational symmetry in plane figures.
MAS.3.6 define and sketch similar and congruent plane geometric figures.

Performance Descriptors (MA.PD.6.3)
m Distinguished

The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated appilication of knowledge and skills that exceeds the standard in geometry. The
student constructs congruent segments and angles, and perpendicular and angle bisectors. The
student compares and contrasts line and rotational symmetry in local architecture and/ or pictures.
The student draws and measures angles, investigates a pattern for the sum of the measures of the
interior angles in polygons, and applies properties of symmetry to solve problems in plane
geometric figure. The student explains and justifies solutions.

m Above Mastery
The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in geometry. The student
constructs congruent segments and angles. The student locates and identifies geometric designs
in the community. The student draws and measures given angles, determines the sum of the
measures of the angles in polygons, and defines and sketches simitar and congruent plane
geometric figures.

m  Mastery
The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in geometry. The student
classifies lines as: parallel, intersecting, perpendicular or skew, bisects a line segment, and
identifies line and rotational symmetry in piane figures. The student draws an angle of a given
measure, determines the sum of the measures of the angles in polygons, and defines and
sketches similar and congruent plane geometric figures.

s Partial Mastery
The student demonstrates basic but inconsistent performance of fundamental knowledge and skills
characterized by errors and/or omissions in geometry. Performance needs further development.
The student classifies lines as paraliel, intersecting, and/or perpendicular. The student calculates
the sum of the measures of a triangle and quadrilateral, but exhibits errors in caiculating the sums
of measures of other polygons. With assistance, the student bisects line segments, draws an
angle of a given measure, and sketches similar and congruent plane geometric figures.

m  Novice
The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in geometry. Performance needs
considerable development. The student classifies lines as parallel or intersecting and recognizes
acute, obtuse and right angles with inconsistency.

Standard 4: Measurement (MA.S.4)
Students will:
e demonstrate understanding of measurable attributes of objects and the units, systems, and
processes of measurement; and
e apply appropriate techniques, tools and formulas to determine measurements
through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.
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Measurement Objectives

Students will:

MA.6.4.1 derive approximation for pi using actual measurements.

MA.6.4.2 apply formulas to determine perimeter, circumference and/or area of plane figures including

compound figures.

MA.6.4.3 understand the appropriate grade level conversions.
MA6.4.4 investigate and model volume and surface area.
MA.64.5 select appropriate units and determine length, weight/mass and capacity/volume using metric

and customary systems.

MA.6.46 construct scaie drawings.

Performance Descriptors {(MA.PD.6.4)

Distinguished

The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in measurement. The
student applies calculations of pi, circurnference, area, perimeter of plane figures, volume and
surface area of three-dimensional figures to real world problems, and gives solutions in
appropriate units. Students use scale factor of similar plane figures and other strategies to solve
application problems related to measurement. The student converts between units of measure
within and between the metric and customary systems and evaluates and justifies solutions in a
clear and concise manner.

Above Mastery

The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in measurement. The
student calculates pi, circumference, area, perimeter of plane figures, volume and surface area of
three-dimensicnal figures, and gives solutions in appropriate units. Students determine scale
factor of similar plane figures and solve application problems related to measurement. The
student converts between units of measure within the metric and customary systems to solve
application problems and evaluates his/her solutions.

Mastery

The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in measurement. The
student derives an approximation of pi and calculates circumference, area, and perimeter of plane
figures, volume and surface area of three-dimensional figures, and gives solutions in appropriate
units. The student determine scale factor of similar plane figures and solve problems related to
measurement. Students convert between units of measure within the metric and customary
systems.

Partial Mastery

The student demonstrates basic but inconsistent performance of fundamental knowledge and skills
characterized by errors andfor omissions in measurement.  Performance needs further
development. The student calculates circumference, area, and perimeter of plane figures and
volume of rectangular prisms using appropriate units. Students determine scale factor of similar
plane figures. Students convert between units of measure within the customary system.

Novice

The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in measurement. Performance
needs considerable development. The student demonstrates need when calculating area and
perimeter of plane figures. The student has great difficuity converting between units of measure.

Standard 5: Data Analysis and Probability {MA.S.5)
Students will:

formulate questions that can be addressed with data and collect, organize, and display relevant
data to answer them;

select and use appropriate statistical methods to analyze data;

develop and evaluate inferences and predictions that are based on models; and

apply and demonstrate an understanding of basic concepts of probability
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through communication, representation, reasoning and proof, probiem solving, and making connections
within and beyond the field of mathematics.

Data Analysis and Probability Objectives

Students will:

MA.6.5.1 collect, organize, display, and read data using appropriate graphs and tables.

MA.6.5.2 interpret data using mean, median, mode, and range.

MA.6.5.3 determine the probability of a given event and express that probability as a ratio, decimal or
percent.

MA.6.54 determine combinations, permutations and probability using sample spaces (by listing and
tree diagrams).

Performance Descriptors (MA.PD.6.5)

= Distinguished
The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in data analysis and
probability. The student constructs graphs and interprets measures of central tendency and
dispersion. The student makes conjectures about the outcomes of events based on simulations
and solves problems invelving probability, combinations, and/or permutations. The student
evaluates and justifies solutions in a clear and concise manner.

= Above Mastery
The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in data analysis and
probability. The student predicts, collects, organizes, displays, and uses measures of central
tendency to interpret data from graphs and tables. The student solves problems involving
probability, combinations, and/or permutations. The student evaluates solutions.

a Mastery
The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in data analysis and
probability. The student collects, organizes, displays, and uses the mean, median, mode, and
range to interpret data from graphs and tables. The student expresses probability as a ratio,
decimal or percent and determines combinations, permutations, and probability of a given event.

m Partial Mastery
The student demonstrates basic but inconsistent performance of fundamental knowledge and
skifts characterized by errors and/or omissions in data analysis and probability. Performance
needs further development. The student calculates the mean, median, mode, and range given a
set of data and reads data from graphs and tables. The student expresses probability as a ratio,
decimal or percent but demonstrates difficulty determining combinations and permutation.

s Novice
The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in data analysis and probability.
Performance needs considerable development. The student identifies the mean, median, mode,
and range of a set of data and, with assistance, reads data from simple tables and/or graphs.
The student has difficulty expressing probability as a ratio.

Seventh Grade Mathematics Content Standards and Objectives

The seventh grade year is an introduction to high school subjects such as algebra, geometry,
probability and statistics. With less emphasis on paper/pencil computation, calculators are
emphasized in all facets of the mathematics daily work as well as test situations. Students
should, by this time, have a mastery of general mathematics topics; however, review of all basic
mathematics skills occurs in a relevant context. Problem solving is embedded in the curriculum
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utilizing a variety of new cancepts, while cooperative learning promotes communication skilis.
Students are routinely permitted to use available technology. West Virginia teachers are
responsible for analyzing the benefits of technology for learning and for integrating technology
appropriately in the students’ learning environment. See the related grade-level Technology
Standards and Objectives.

Standard 1: Number and Operations (MA.S.1)
Students will:
o demonstrate understanding of numbers, ways of representing numbers, and relationships among
numbers and number systems;
e demonstrate meanings of operations and how they relate to one another; and
¢ compute fluently and make reasonable estimates
through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Number and Operations Objectives

Students will: :

MA.7.1.1 compare and order integers, decimals, and fractions using symbols (<,>,=) manipulatives and
graphing on a number line.

MA.7.1.2 find powers, squares, and square roots using manipulatives, models, calculators, tables and
mental math.

MA.7.1.3 define absolute value and determine its effect on a number or expression.

MA.7.1.4 recognize and write rational numbers in the form a/b.

MA.7.1.5 perform operations with integers (e.g., addition, subtraction, multiplication, division).

MA.7.1.6 apply the commutative, associative, distributive, identity and inverse properties.

MA.7.1.7 solve application problems with whole numbers, decimals, fractions and percents.

MA.7.1.8 use appropriate estimation strategies in problem situations including evaluating the

reasonableness of a solution.

Performance Descriptors (MA.PD.7.1)

s Distinguished . .
The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in number and
number operation. The student compares and orders integers, decimals, and fractions, and
performs basic operations with integers. The student solves multiple-step application problems
with integers, whole numbers, decimals, fractions  and percents applying the commutative,
associative, distributive, identity, and inverse properties appropriately. The student applies
rational numbers, powers, squares, square roots, absolute value, and estimation strategies in
problem solving. The student evaluates and justifies the reasonableness of solutions using
rational numbers, powers, squares, square roots, absolute values, and estimation strategies.

= Above Mastery
The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in number and number
operation. The student compares and orders integers, decimals, and fractions, and performs
basic operations with integers. The student sclves application problems with whole numbers,
decimals, fractions and percents applying the commutative, associative, distributive, identity, and
inverse properties appropriately. The student applies rational numbers. powers, squares, square
roots, and absolute value, and estimation strategies in problem solving. The student evaluates
the reasonableness of solutions.

m  Mastery
The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in number and number
operation. The student compares and orders integers, decimals, and fractions, and performs
basic operations with integers. The student uses an algorithm and/ or estimation strategies to
solve one-step application problems with whole numbers, decimals, fractions and percents
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applying the commutative, associative, distributive, identity, and inverse properties appropriately.
The student finds rational numbers, powers, squares, square roots, and absolute values.

m Partial Mastery
The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills characterized by errors and/or omissions in number and number operation. Performance
needs further development. The student lacks consistency in comparing and ordering integers,
decimals and fractions. When solving application problems with whole numbers, decimals,
fractions, and percents, students often apply commutative, associative, distributive, identity,
and/or inverse properties incorrectly. Work with rational numbers, powers, squares, square roots,
absolute value, and/or estimation strategies in problem situations may contain errors.

m  Novice
The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in number and number
operation. Perfofmance needs considerable development. The student works with comparing
and ordering whole numbers, decimals, fractions and/ or percents demonstrates the need for skill
development. The student has difficulty solving simple application problems. Correct application
of the commutative, asscciative, distributive, identity, and/or inverse properties shows need for
improvement, and the use of rational numbers, powers, squares, square roots, absolute value,
and/or estimation strategies in problem situations is lacking.

Standard 2: Algebra (MA.S.2)
Students will:
s demonstrate understanding of patterns, relations, and functions;
s represent and analyze mathematical situations and structures using algebraic symbols;
+ use mathematical models to represent and understand quantitative relationships; and
s analyze change in various contexts
through communication, representation, reasconing and proof, preblem soiving, and making cennections
within and beyond the field of mathematics.

Algebra Objectives

Students will:

MA.7.2.1 find missing elements in a variety of arithmetic and geometric patterns including algebraic
sequences and series.

MA.7.2.2 simplify and evaluate numerical and algebraic expressions with whole numbers, integers,
absolute value and exponents using the order of operations and exponential rules.

MA.7.2.3 add, subtract, multiply and divide monomials with no more than two variables and no
exponent greater than two.

MA.7.2.4 find and use the Greatest Common Factor (GCF) and Least Common Muitiple (LCM) of a set
of monomials or algebraic fractions using prime factorization and exponent rules.

MA.7.2.5 input datz info a spreadsheet to create inputfoutput function tables.

MA.7.2.6 use ratios and proportions to represent and solve application problems.

MA.7.2.7 write and evaluate complex algebraic expressions for word phrases.

MA.7.2.8 use and apply scientific notation containing positive and negative exponents.

MA.7.2.9 solve one-step linear equations containing whele numbers, fractions, decimals and integers
with integer solutions.

MA.7.2.10 solve basic inegualities using inverse operations and graph solutions.

MA.7.2.11 plot lines within the Cartesian coordinate plane from a table of values.

MA.7.2.12 determine the siope of a line from its graphical representation.

MA.7.2.13 represent and solve real world problems appropriate for 7" grade using multiple strategies.
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Performance Descriptors (MA.PD.7.2)

Distinguished

The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in algebra. The
student applies GCF and LCM of monomiais and algebraic fractions, ratio and proportion,
function tables, and the Cartesian plane to solve application problems. The student graphs,
determines, and interprets the slope of a line. The student uses scientific notation containing
positive and negative exponents and graphs one-step linear equations and inequalities with no
more than two variahles and no exponent greater than two to solve real world application
problems. The student evaluates and justifies solutions in a clear and concise manner.

Above Mastery

The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in algebra. The student
uses GCF and LCM of monomials and algebraic fractions, ratio and proportion, function tables,
and the Cartesian plane to solve appiication problems. The student graphs and determines the
slope of a line. The student uses scientific notation containing positive and negative exponents,
and solves and graphs one-step linear equations and inequalities with no mere than two variables
and no exponent greater than two. The student evaluates solutions.

Mastery

The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in algebra. The student
finds and uses GCF and LCM of monomials, ratio and proportion and function tables, plots lines
within the Cartesian plane, and determines the slope of a line from its graphical representation.
The student writes, simplifies and evaluates algebraic sequences and expressions, uses scientific
notation, computes monomials with no more than twe variables and no exponent greater than
two, and solves one-step linear equations with integer solutions.

Partial Mastery

The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills characterized by errors and/or omissions in algebra. Performance needs further
development. The student is inconsistent and/ or makes errors in finding and using GCF and
LCM of monomials, using ratio and proportion, reading function tables, and plotting points in the
Cartesian plane. The student writes expressions for word phrases and identifies missing
elements in patterns. The student identifies monomials and adds and subtracts like terms.
Novice

The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in algebra. Performance needs
considerable development. The student identifies factors and multiples of monomials, writes
ratios, and plots points in the Cartesian Plane.

Standard 3: Geometry (MA.S.3)
Students will:

analyze characteristics and properties of two- and three-dimensional geometric shapes and
develop mathematical arguments about geometric relationships;

specify locations and describe spatial relationships using coordinate geometry and other
representational systems; .

apply transformations and use symmetry to analyze mathematical situations; and

solve problems using visualization, spatial reasoning, and geometric modeling

through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Geometry Objectives

Students will:

MA.7.3.1 identify and construct angle-pairs (e.g., adjacent, complementary, supplementary, vertical).
MA.7.3.2 use a formula to determine the sum of the measures of the interior angles of a polygon.
MA.7.3.3 use 2-dimensional representations of 3-dimensional objects to visualize and solve problems.
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MA.7.3.4 identify and construct congruent segments and angles, perpendicular bisectors of segments
and angle-bisectors.

MA.7.3.5 apply and demonstrate line symmetry.

MA.7.3.6 apply transformations (rotations, reflections, translations) to plane figures using graph paper.

MA.7.3.7 solve ratio and proportion problems including scale drawings and similar polygons.

Performance Descriptors {MA.PD.7.3)

m Distinguished
The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skilis that exceeds the standard in geometry. The
student uses angle-pairs, properties of congruency, sketches, scaie drawings and
transformations to solve real world application problems. The student explains and justifies the
solutions.

m Above Mastery
The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in geometry. The student
finds the missing angle in angle pairs and in regular polygon angle sums. The student applies
properties of symmetry, transformations and scaling to creating designs. The student evaiuates
solutions.

s Mastery
The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in geometry. The
student identifies and constructs angle-pairs (adjacent, complementary, supplementary, vertical},
congruent segments and angles, perpendicular and angle bisectors of segments, and uses a
formula to determine the sum of the measures of the interior angles of a polygon. The student
solves problems using sketches of three-dimensional objects, line symmetry, and transformations
(rotations, reflections, translations). The student uses scale drawings and similar polygon
relationships to solve ratio and proportion problems.

= Partial Mastery
The student demonstrates basic but inconsistent performance of fundamental knowledge and

~ skills characterized by errors and/or omissions in geometry. Performance needs further

development. The student identifies angle pairs (adjacent, complementary, supplementary, and
vertical) and congruent segments and angles. The student sketches and identifies line symmetry
and refiections. With assistance, the student sclves simple ratio and proportion problems.

m Novice '
The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in geometry. Performance
needs considerable development. The student identifies adjacent angles but lacks consistency in
identifying other angle pairs. The student can recognize sketches of three-dimensional figures
and determine line symmetry of simple plane figures.

Standard 4: Measurement {MA.S.4)
Students will:
e demonstrate understanding of measurable attributes of objects and the units, systems, and
processes of measurement; and
e apply appropriate techniques, tools and formulas to determine measurements
through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics. '

Measurement Objectives

Students will:

MA.7.4.1 use and apply formulas in problem solving situations involving perimeter, circumference,
area, surface area, distance and temperature (Celsius, Fahrenheit).

MA.7.42 use the concept of volume for prisms, pyramids, and cylinders as the relationship between
the area of the base and height.
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MA.7.4.3 use the Pythagorean Theorem to find the length of any side of a right triangle.
MA.7.4.4 convert units of measurement within and between customary and metric systems.

Performance Descriptors (MA.PD. 7.4)

Distinguished

The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skiils that exceeds the standard in measurement.
The student formulates and solves problems involving perimeter, circumference, area, and
surface area of complex figures, and finds volume of prisms, pyramids, and cylinders. The
student calculates distance and temperature (Celsius and Fahrenheit), uses the Pythagorean
Theorem to find the length of any side of a right triangle, and converts units of measurement
between customary and metric systems to formulate and solve real world problems, explaining
and justifying his/her solutions.

Above Mastery

The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in measurement. The
student solves problems involving perimeter, circumference, area of circles, and surface area,
and finds the volume of three-dimensional figures. The student calculates distance and
temperature {Celsius and Fahrenheit), uses the Pythagorean Theorem to find the length of any
side of a right triangle, and converts units of measurement between custemary and metric
systems. The student solves real world problems and explains his/her reasoning.

Mastery

The student demonstrates fundamental course or grade level knowledge and skilis by showing
consistent and accurate academic performance that meets the standard in measurement. The
student solves problems involving perimeter, circumference, area, and surface area, and finds
the volume of prisms, pyramids, and cylinders as the relationship between the area of the base
and height. The student calculates distance and temperature (Celsius and Fahrenheit), uses the
Pythagorean Theorem to find the length of any side of a right triangle, and converts units of
measurement between customary and metric systems.

Partial Mastery

The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills' characterized by errors andfor omissions in measurement. Performance needs further
development. The student calculates perimeter, circumference, area, and surface area of
regular polygons and finds the volume and surface area of rectangular prisms with few errors.
Inconsistencies exist in using distance, temperature, Pythagorean Theorem, and converting unit
measures.

Novice

The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in measurement. Performance
needs considerable development. The student needs considerable development in identifying
and using appropriate formulas.

Standard 5: Data Analysis and Probability
Students will:

formulate questions that can be addressed with data and coliect, organize, and display relevant
data to answer them;

select and use appropriate statistical methods to analyze data; develop and evaluate inferences
and predictions that are based on models; and

apply and demonstrate an understanding of basic concepts of probability

through cemmunication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Data Analysis and Probability Objectives (MA.5.5)
Students will:
MA.7.5.1 determine experimental and theoretical probability of an event using appropriate technology.
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MA.7.5.2 construct sample spaces by listing, tree diagrams, and frequency distribution tables to

determine combinations and permutations.

MA.7.53 coliect, organize, graphically represent, and interpret data displays including: frequency -

distributions, line-plots, scatter plots, box and whiskers, and multiple-line graphs.

MA.7.5.4 solve application problems involving measures of central tendency (mean, median, mode)

and dispersion (range) from data, graphs, tables, and experiments using appropriate
technology.

Performance Desctiptors (MA.PD.7.5)

Distinguished

The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in data analysis and
probability. The student finds, uses, and interprets interquartile range of a data set, and solves
application problems involving measures of central tendency and dispersion. The student
collects, organizes, selects, and graphically represents and interprets data. The student
determines if an event is dependent or independent, calculates the probability of an event, and
describes the anticipated outcome.

Above Mastery

The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in data analysis and
probability. The student collects, organizes, and selects an appropriate means to graphically
represents and interpret the data. The student uses measures of central tendency and
dispersion, experimental and thecretical probability, and combinations and permutations to soive
real world problems and explains solutions.

Mastery

The student demonstrates fundamental course or grade ievel knowledge and skills by showing
consistent and accurate academic performance that meets the standard in data analysis and
procbability. The student identifies experimental and theoretical probability of an event and
constructs sample space by making lists, tree diagrams, andfor frequency distribution tables to
determine combinaticns and permutations. The student collects, organizes, graphically
represents, and interprets data displays including: frequency distributions, line-plots, scatter
plots, box and whiskers, and multiple-line graphs. The student solves application problems
invalving measures of central tendency (mean, median, mode) and dispersion (range) from data,
graphs, tables, and experiments.

Partial Mastery

The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills characterized by errors and/or omissions in data analysis and probability. Performance
needs further development. The student collects, organizes and graphically represents data.
The student constructs sample space but has difficulty in determining combinations and
permutations. The student can perform experimental and theoretical probability but has difficulty
in differentiating between the two and applying these skills to problem situations.

Novice

The student demonstrates substantial need for the development of fundamental knowiedge and
skills, characterized by fragmented and incomplete performance in data analysis and probability.
Performance needs considerable development. The student calculates measures of central
tendency and dispersion and constructs simple graphs with assistance. The student can perform
simple probability events but needs skill development in applying these skills.
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Eighth Grade Mathematics Content Standards and Objectives

Pre-Geometry with Algebra provides an alternative course for students who do not elect to take
Algebra 1 in the eighth grade or who have not successfully mastered the new skills from Pre-
Algebra with Geometry in the seventh grade. In addition to reinforcing the concepts presented in
Pre-Aigebra with Geometry, this course extends problem solving to a more sophisticated level.
Students will continue to apply integer operations, properties, expressions and equations so as to
reinforce these concepts in varied applications. Lessons involving cooperative learning,
manipulatives, or technology will strengthen students’ understanding of concepts while fostering
communication and reasoning skills. Calculator use is emphasized for all mathematical tasks
including assessment. West Virginia teachers are responsible for analyzing the benefits of
technology for learning and for integrating technology appropriately in the students’ learning
environment. See the related grade-level Technology Standards and Objectives.

Standard 1: Number and Operations (MA.S.1)
Students will:
s demonstrate understanding of numbers, ways of representing numbers, and relationships among
numbers and number systems;
¢ demonstrate meanings of operations and how they relate to one another; and
¢ compute fluently and make reasonable estimates
through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Number and Operations Objectives

Students will:

MA.8.1.1 compare and order rational and irrational numbers.

MA.8.1.2 utilize the properties of terminating, repeating, and non-repeating decimals, and conversions
between fractions, mixed numbers, and decimals.

MA.8.1.3 extend scientific notation to numbers with a wide range of values using a calculator when
appropriate.

MA.8.1.4 use powers, sguares, and square roots to solve problems. ‘

MA.8.1.5 use estimation techniques with whole numbers, decimals, percent, fractions and mixed
numbers to solve and verify solutions in application problems.

MA.8.1.6 solve application problems with whole numbers, decimals, fractions, percents and integers
including, but not imited to, rates, tips, discounts, sales tax and interest.

MA.8.1.7 develop computational strategies based on the commutative, associative, and identity
properties with emphasis on the inverse and distributive properties.

Performance Descriptors (MA.PD.8.1)

a Distinguished
The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in number and
operations. Scaling, based on ratio and proportion, along with other computational strategies and
properties are used to solve application problems. The student applies properties of rational and
irrational numbers, scientific notation, powers, squares, and square roots apprapriately to solve
problems. The student evaluates and justifies the reasonableness of solutions in a clear and
concise manner.

= Above Mastery
The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in number and operations.
The student compares and crders rational and irrational numbers using the properties of decimais
and converting among fractions, decimals, and mixed numbers. The student applies properties of
rational and irrational numbers, ratic and propertion, and other computational strategies to solve
application problems with pi, whole numbers, decimals, fractions, percents, and integers
including, but not limited to rates, tips, discounts, sales tax and interest. The student calcuiates
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scientific notation in large and small values and uses powers, squares, and square roots
appropriately to solve problems. The student evaluates the reasonableness of solutions.

n Mastery
The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in number and
operations. The student compares and orders rational and irrational numbers using the
properties of terminating, repeating, and non-repeating decimals and converting among fractions,
decimals, and mixed numbers. The student applies computational strategies based on
commutative, associative, distributive, identity, and inverse properties, and extends scientific
notation to large and small values. The student solves application problems with whole numbers,
decimals, fractions, percents, and integers including, but not limited to rates, tips, discounts, sales
tax and interest, and uses powers, squares, and square roots appropriately to solve problems.

m Partial Mastery
The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills characterized hy errors and/or omissions in number and operations. Performance needs
further development. The student compares and orders rational numbers. The student uses an
algorithm and/ or estimation strategies to solve one-step application problems with rational
numbers using the commutative, associative, distributive, identity, and inverse properties.
Application of powers, squares, and square roots to solve problems is inconsistent.

m Novice
The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmenied and incomplete ‘performance in number and operations.
Performance needs considerable development. The student lacks consistency in comparing and
ordering integers, decimals and fractions. When solving problems with raticnal numbers,
students often apply properties incorrectly.

Standard 2: Algebra (MA.S.2)
Students will:
s demonstrate understanding of patterns, relations, and functions;
e represent and analyze mathematica! situations and structures using algebraic symbols;
s use mathematical models to represent and understand quantitative relationships; and
e analyze change in various contexts
through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics. ‘

Algebra Objectives

Students will;

MA.821 use order-of-operations and exponents rules to solve problems with numerical and algebraic
expressions containing whole numbers, integers, absolute value, fractions and exponents.

MA.8.2.2 solve one and two step linear egquations and inequalities with integers, fractions, and decirmnal
solutions.

MA.8.2.3 use ratio and proportion to create and solve equations.

MA.8.2.4 add and subtract poiynomials limited to two variables and positive exponents.

MA.8.2.5 apply algebraic equations and expressions to solve application problems.

MA.8.2.6 apply inductive and deductive reasoning {o write a rule from data in a function table.

MA.8.2.7 graph linear equations and inequalities within the Cartesian coordinate plane using ordered
pairs table of values and appropriate technology.

MA.8.2.8 formulate and apply a rule to generate an arithmetic, geometric and algebraic pattern.

MA.8.2.9 determine the slope of a line given two-points or slopefy-intercept equation (y=mux+b).

MA.B.2.10 represent and solve real world probiems appropriate for 8" grade using multiple strategies.
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Performance Descriptors (MA.PD.8.2)

Distinguished

The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in algebra. The
student uses order of operations and exponent rules, adds, subtracts, multiplies, and divides
polynomials, solves application problems with algebraic expressions, solves and graphs one and
two-step linear equations and inequalities. The student selects and applies algebraic equations,
ratio and proportion, slope, and function rules to solve application problems. Hefshe explains
and justifies solutions in a clear and concise manner.

Above Mastery

The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in algebra. The student
uses order of operations and exponent rules, adds and subtracts polynomials, solves application
problems with algebraic expressions, and solves and graphs one and two-step linear equations
and inequalities. The student selects and applies algebraic equations and ratio and proportion to
sclve application problems and determines the siope of a line. The student formulates a rule
from data in a function table and/ or generates an arithmetic, geometric, and algebraic pattern.
The student explains his/her solutions.

Mastery

The student demonstrates fundamental course or grade ievel knowledge and skills by showing
consistent and accurate academic performance that meets the standard in algebra. The student
uses order of operations and exponent rules, adds and subtracts polynomials limited to two
variables and positive exponents, solves application probiems with numerical and algebraic
expressions, solves and graph one and two-step linear equations and inequalities. The student
selects and applies algebraic equations and ratic and proportion to solve application problems
and determines the slope of a line given two points or slopefy-intercept equation. The student
formulates a rule from data in a function table and/ or generates an arithmetic, geometric, and
algebraic pattern.

Partial Mastery

The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills characterized by errors and/or omissions in algebra. Performance needs further
development. The student is inconsistent in using order of operations and exponent rules to
solve problems and exhibits difficulty in solving linear equations. The student adds and
subtracts polynomials limited to two variables and positive exponents and completes a function
table. The student plots lines on a Cartesian plane and is inconsistent in solving ratio and
proportion problems.

Novice

The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in algebra. Performance needs
considerable development. The student identifies monomiais, adds and subtracts like terms,
writes expressions using a variable, and plots points in the Cartesian pltane. Further
development is needed with ratio and proportion, recognizing and performing operations with
polynomials, and problem solving skills.

Standard 3: Geometry (MA.5.3)
Students will:

analyze characteristics and properties of two- and three-dimensional geometric shapes and
develop mathematical arguments about geometric relationships;

specify locations and describe spatial relationships using coordinate geometry and other
representational systems; ’

apply transformations and use symmetry to analyze mathematical situations; and

solve problems using visualization, spatial reasoning, and geometric modeling

through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.
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Geometry Objectives
Students wilk:
MA.8.3.1 investigate the relationship between corresponding, aiternate interior, and alternate exterior

angles when parallel lines are cut by a transversal using models, pencil/paper and graphing
calculator.

MA.8.3.2 classify polyhedrons according to the number and shape of faces; determine the relationship

between vertices, faces and edges.

MA.8.3.3 identify, apply, and construct perpendicular and angle bisectors.
MA.8.3.4 create geometric patterns including tiling, art design, tesseilations and scaling using

transformations (rotations, reflections, translations).

MA.8.3.5 use coordinate geometry to represent and examine properties of similar and congruent

figures and graph transformations.

MA.8.3.6 create scale models including ratio, proportion and similar figures using pencil/paper and

dynamic geometry software.

Performance Descriptors {MA.PD.8.3)

Distinguished

The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in algebra. The
student applies the relationships of angles when parallel lines are cut by a transversal, properties
of polyhedra, and properties of similar and congruent figures to solve application problems. -The
student uses transformations and Jor ratic and proportion of geometric patterns and scale
models to sketch corresponding nets and solve application problems. The student evaluates
solutions.

Ahove Mastery

The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in algebra. The student
constructs parallel lines cut by a transversal, explains the resulting angie relationships,
determines missing angle measurements, and determines the relationship between vertices,
faces, and edges. The student creates geometric patterns and scale models using ratio and
proportion of geometric patterns and scale models to solve application problems. The student
evaluates solutions.

Mastery

The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in algebra. The student
investigates the relationship between corresponding, alternate interior, and alternate exterior
angles when parallel lines are cut by a transversal; classifies polyhedra according to the number
and shape of faces. The student identifies, applies, and constructs perpendicular and angle
bisectors, represents, graphs, and examines properties of similar and congruent figures using
coordinate geometry. The student identifies and models geometric patterns and scale models
including tiling, art design, tessellations, and similar figures using transformations (rotations,
reflections, translations) and ratio and proportion.

Partial Mastery

The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills characterized by errors and/or omissions in algebra. Performance needs further
development. The student identifies parallel lines, transversals, perpendicular and angle
bisectors; recognizes similar and congruent figures with some inconsistency.

Novice ’

The student demonstrates substantial need for the development of fundamental knowledge and
skilis, characterized by fragmented and incomplete performance in aigebra. Performance needs
considerable development. The student recognizes similar and congruent figures and, with
assistance, identifies geometric patterns.
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Standard 4: Measurement {MA.S.4)
Students will:

s demonstrate understanding of measurable attributes of objects and the units, systems, and

processes of measurement; and

o apply appropriate techniques, tools and formulas to determine measurements
through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Measurement Qbjectives

Students will:

MA.8.4.1 estimate and solve application problems involving perimeter, area, surface area and volume
of plane and solid geometric figures.

MA.8.4.2 use the concept of volume for cone and pyramids as one-third the product of the area of the
base and the height.

MA.8.4.3 solve problems involving missing measurements in plane and solid geometric figures using
formulas and drawings including irregular figures, models or definitions.

MA.8.4.4 solve right triangle problems using the Pythagorean Theorem, indirect measurement and
definitions.

Performance Descriptors (MA.PD.8.4)

s Distinguished
The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skilis that exceeds the standard in measurement.
The student estimates and solves application problems involving perimeter, area, surface area
and volume of complex plane and solid gegmetric figures, uses volume for cone and pyramids,
and determines missing measurements in plane and solid geometric figures and irregular forms
to solve real world problems. The student defines and solves right triangle problems using the
Pythagorean Theorem, Pythagorean triples, and indirect measurement. The student explains
and justifies solutions in a clear and concise manner.

m  Above Mastery
The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in measurement. The
student estimates and solves problems involving perimeter, area, surface area and volume of
plane and solid geometric figures, uses volume for cone and pyramids, and determines missing
measurements in plane and solid geometric figures and irregular forms to solve real world
problems. The student solves right triangle problems using the Pythagorean Theorem and
indirect measurement. The student explains solutions.

n  Mastery
The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in measurement. The
student estimates and solves problems involving perimeter, area, surface area and volume of
plane and solid geometric figures, uses the concept of volume for cone and pyramids as one-
third the product of the area of the base and the height, and solves problems involving missing
measurements in plane and solid geomnetric figures including irregular forms. The student solves
right triangle problems using the Pythagorean Theorem and indirect measurement.

m  Partial Mastery
The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills characterized by errors andfor omissions in measurement. Performance needs further
development. The student calculates perimeter, area, and volume of plane and solid geometric
figures and calculates missing measurements in plane geometric figures. The student is
inconsistent in using the concept of volume for cones and pyramids and in applying the
Pythagorean Theorem to right triangle problems.
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Novice

The student demonstrates substantial need for the development of fundamental knowledge and
skilis, characterized by fragmented and incomplete performance in measurement. Performance -
needs considerable development. The student needs assistance in identifying and calculating
perimeter and area of plane geometric figures.

Standard 5: Data Analysis and Probability (MA.S.5)
Students will:

formulate guestions that can be addressed with data and collect, organize, and display relevant
data to answer them;

select and use appropriate statistical methods to analyze data; develop and evaluate inferences
and predictions that are based on models; and

apply and demonstrate an understanding of basic concepts of probability

through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Data Analysis and Probability Objectives
Students will;
MA.8.51 use appropriate technology to soive application problems involving combinations and

parmutations.

MA.8.5.2 investigate the experimental and theoretical probability, including compound probability of an

event.

MA.8.5.3 create and extrapolate information from multipie-bar graphs, box and whisker plots, and other

data displays using appropriate technology.

MA.8.5.4 analyze problem situations, games of chance, and consumer applications using statistical

samplings to determine probability and make predictions.

MA.8.55 draw inferences and construct convincing arguments, including misuses of statistical or

numeric information, based on data analysis.

Performance Descriptors (MA.PD.8.5)

Distinguished

The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in data analysis and
probability. The student applies data analysis and statistical samplings to sclve, analyze, and
interpret real world application problems. The student calculates and explains the benefits of
data-based solutions. The student justifies problem-salving methods with valid and convincing
evidence.

Above Mastery

The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in data analysis and
probability. The student constructs convincing arguments based on data analysis to explain
outcomes and uses statistical analysis to make connections to real world situations to predict
probability of simple and compound events. The student communicates problem-solving
methods with sound reasoning.

Mastery

The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in data analysis and
probability. The student creates and extrapolates information from multiple-bar graphs, box and
whisker plots, and other data to draw inferences and construct convincing arguments based on
data analysis. The student displays, analyzes and solves application problems involving
combinations, permutations, games of chance, and consumer applications using statistical
samplings to determine probability and make predictions. The student, given the results of
experiments, calculates the experimental and theoretical probahilities of simple and compound
events.
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m  Partial Mastery
The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills characterized by errors and/or omissions in data analysis and probakility. Performance
needs further development. The student predicts and reports probable outcomes of simple
probability experiments and reads information from multiple-bar graphs and box and whisker
plots. The student analyzes problem situations involving games of chance but is inconsistent in
solving consumer applications problems involving statistics.

m  Novice
The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in data analysis and probability.
Performance needs considerable development. The student records and displays data involving
games of chance and may predict and/ or calculate probable outcomes of a simple experiment
as compared to the actual outcomes. Skill development is needed for the student to calculate
combinations and permutations in application problems. The student constructs simple graphs
based on data.

Algebra/Geometry Preparation Objectives

Algebra/Geometry preparation is an elective course designed to be a bridge between the concrete
elementary curriculum and the more formal mathematics curriculum ahead. In this course
students will explore algebraic concepts in an informal way to build a foundation for subsequent
formal study of algebra. Such informal explorations should emphasize physical models, data,
graphs, and other mathematical representations rather than facility with formal algebraic
manipulations. The study of geometry is to assist students to represent and make sense of the
world. Geometric models will provide a perspective from which students are to analyze and solve
problems, and geometric interpretations are to help make abstract representations more easily
understood. The study of geometry at this level should simply provide increased opportunities
for students to engage in more systematic explorations. West Virginia teachers are responsible
for analyzing the benefits of technology for learning and for integrating technology appropriately
in the students’ learning environment. See the related grade-level Technology Standards and
Ohjectives.

Standard 1: Number and Operations (MA.S5.1)
Students will:
e demonstrate understanding of numbers, ways of representing numbers, and relationships among
numbers and number systems;
e demonstrate meanings of operations and how they relate to one another; and
o compute fluently and make reasonable estimates
through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Algebra/Geometry Preparation Objectives

Students will;

AGP.1.1  identify and use properties of numbers (commutative, associative, distributive, etc).

AGP.1.2  add, subtract, multiply, and divide decimals, integers, fractions and mixed numbers.

AGP.1.3 use order relations to compare, order, or locate whole numbers, integers, fractions, and
decimals on a number line.

Standard 2: Algebra (MA.5.2)

Students will:
e demonstrate understanding of patterns, relations, and functions;
e represent and analyze mathematica! situations and structures using algebraic symbols;
e use mathematical medels to represent and understand quantitative relationships; and
e analyze change in various contexts
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through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

AGP.2.1  substitute values, evaluate expressions involving variables, and calculate formulas to solve
application problems.
AGP.22  solve equations with at ieast two operations.

Standard 3: Geometry {MA.S.3)
Students will:
e analyze characteristics and properties of two- and three-dimensional geometric shapes and
develop mathematical arguments about geometric relationships:;
e specify locations and describe spatial relationships using coordinate geometry and other
representational systems,
e apply transformations and use symmetry to analyze mathematical situations; and
s solve problems using visualization, spatial reasoning, and geometric modeling
through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

AGP.3.1  use a compass to construct congruent angles, bisect angles, and bisect line segments.

AGP.3.2  estimate and find circumference and area of a circle.

AGP.3.3  estimate and find the area and perimeter of polygons

AGP.3.4 estimate and find the surface area and the volume of three-dimensional figures.

AGP.3.5 identify angle relationships: complementary, supplementary, vertical, and adjacent.

AGP.3.6 identify angle relationships; involving parallel lines and apply in solving problems
(corresponding angles, alternate interior angles, and alternate exterior angles).

AGP.3.7 investigate similar triangles and apply proportions in probiem solving situations.

AGP.3.8  develop and explore circle relationships, emphasizing the vocabulary of circles.

Standard 4: Measurement (MA.S.4)
Students will:
e demonstrate understanding of measurable attributes of objects and the units, systems, and
processes of measurement; and
e apply appropriate techniques, tools and formulas to determine measurements
through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

AGP.4.1 estimate, measure, and perform operations invoiving length, mass, and capacity using
customary and metric units.
AGP.4.2  use a protractor to measure and draw angles.

Standard 5: Data Analysis and Probability (MA.S.5)
Students will;
+ formulate questions that can be addressed with data and collect, organize, and display relevant
data to answer them;
o select and use appropriate statistical methods to analyze data;
s develop and evaluate inferences and predictions that are based on models: and
» apply and demonstrate an understanding of basic concepts of probability
through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

AGP.5.1  read, interpret, and construct graphs to solve problems.
AGP.52 use data to determine mean, median, mode, and range.
AGP.5.3  find the probability of complementary events and exclusive events.
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Algebra | Objectives

Algebra | is a course that provides the gateway to all higher mathematics courses. This course
uses a conceptual approach to mathematics and does not focus on algorithmic methods.
Algebraic representations will be used to generalize, and the algebraic method will be viewed as a
problem-soiving tool. In planning for instruction, consideration should be given to the student’s
readiness for abstract concepts. Manipulatives, such as algeblocks, should be used to bridge the
gap from the concrete to the abstract. Available technology such as calculators, computers, and
graphing utilities are to be used as tools to enhance learning. West Virginia teachers are
responsible for analyzing the benefits of technology for learning and for integrating technology
appropriately in the students’ learning environment. See the related grade-fevel Technology
Standards and Objectives.

Standard 2: Algebra (MA.S.2)
Students will;
o demonstrate understanding of patterns, reiations, and functions;
o represent and analyze mathematical situations and structures using algebraic symbols;
* use mathematical models to represent and understand quantitative relationships; and
e analyze change in various contexts
through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Algebra 1 Objectives

Students will;

A12.1 simplify and evaluate algebraic expressions using grouping symbois, order of operations and
properties of real numbers with justification of steps.

A122 solve multi-step linear equations in one variable and apply skills toward solving practical
problems.

Al12.3 solve multi-step linear inequalities in one variable, interpret the results on a number iine and
apply the skills toward solving practical problems.

Al1.2.4 solve literal equations for a given variable and apply the skills toward solving practical
problems.

Al125 analyze a given set of data for the existence of a pattern numerically, algebraically and
graphically; determine the domain and range; and determine if the relation is a function.

A126 solve absolute value equations in one variable and interpret the results on a number line.

A127 use the laws of exponents to perform operations on expressions with integral exponents.

A12.8 determine the slope of a line given an equation of a line, the graph of a line and two points to
be identified.

A1.29 graph linear equations using slope-intercept, point slope, and x- and y-intercepts,

A1.2.10 write an equation of a line given a graph of a line, two points on the line, the slope and a
point, and the slope and y-intercept.

A1.2.11 solve systems of linear equations numerically and graphically, by the elimination method and
by the substitution method.

A1.212 add and subtract polynomials.

A1.2.13 multiply and divide binomials by binomials or monomials.

Al1.2.14 factor polynomials by using appropriate methods.

A1.2.15 estimate and simplify square roots into both exact and approximate forms.

A1.216 solve guadratic equations by graphing, factoring and quadratic formula.

A1.217 add, subtract, multiply and divide simple rational expressions.

A1.2.18 collect, organize, interpret data and predict cutcomes using the mean, mode, median, and
range.

A1218 perform a linear regression and use the results to predict specific values of a variable, and
identify the equation for the line of regression.

A1.2.20 predict the outcomes of simple events using the rules of probakhility.

A1.2.21 use process (flow) charts and histograms, scatter diagrams and normal distribution curves.

54




200302

Performance Descriptors (MA.PD.A1.2)

m Distinguished
The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in Algebra |. The
student solves literal, linear, and quadratic equations and linear inequalities to interpret solutions
of complex, practical application problems. The student justifies and judges the reasonableness
of real number solutions given in both exact and approximate forms in a clear concise manner.
The student factors and performs operations on polynomials and simplifies algebraic expressions
using laws of exponents. The student solves absolute value equations in one variable and solves
linear systems numerically and graphically justifying solutions analytically. Given graphical and
numerical data, the student determines the slope and various forms of the equation of a line and
performs linear regressions using the regression equation to predict vaiues. The student predicts
and interprets outcomes of collected data based on measures of central tendency and dispersion,
constructed graphs, and simple events using rules of probability summarizing results in a clear
concise manner.

m  Above Mastery
The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in Algebra |. The student
solves simple, multi-step practical application problems using literal and linear equations and
linear inequalities. The student solves quadratic equations by graphing, factoring, and quadratic
formula. The student simplifies algebraic expressions with integer exponents and factors and
performs basic operations on simple polynomials, solves absolute value equations in one
variable, and solves linear systems numerically or graphically. The student determines the slope
and equation of a line given graphical and numerical data and performs lingar regressions giving
the regression equation. The student predicts outcomes of collected data based on measures of
central tendency and dispersion, constructed graphs, and simple events using rules of probability.

m  Mastery
The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meeis the standard in Algebra 1. The
student solves simple, multi-step problems using literal and linear eguations and linear
inequalities. The student solves quadratic equations by using the quadratic formula. The student
simplifies algebraic expressions with whole number exponents and factors, adds, subtracts, and
multiplies simple polynomials. The student determines the slope of a line from two points or from
the equation of a line, and given a graph solves linear systems. The student calculates measures
of central tendency and dispersion of coliected data, predicts outcomes of simple events using
rules of probability, and reads frequency distributions and line plots to solve simple problems.

a Partial Mastery
The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills characterized by errors and/or omissions in Algebra |. Performance needs further
development. The student inconsistently solves one-step linear equations, simplifies algebraic
expressions without exponents and adds, subtracts, and multipiies simple polynomials. The
student determines the slope of a line given two points. The student calculates the mean and
range of given data and reads line plots.

m  Novice
The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in Algebra |. Performance
needs considerable development. The student solves one-step linear equations in one variable
with procedural errors and attempts to simplify algebraic expressions.
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Applied Mathematics | Objectives

Applied Mathematics | and Applied Mathematics il refiect the content of a complete course in
Applied Mathematics. Applied Mathematics | is the first half of the Applied Mathematics course.
One Applied Mathematics credit will be given for successful completion of this course. Upon
successful completion of both courses, Algebra | credit will be given. Applied Mathematics | is a
lab-based course taught with teacher-led, concrete activities. This course is designed to develop
algebraic concepts applicable in the work place as well as in traditional areas. West Virginia
teachers are responsible for analyzing the benefits of technology for learning and for integrating
technology appropriately in the students’ learning environment. See the related grade-level
Technology Standards and Objectives.

Standard 2: Algebra (MA.S.2)
Students will:
¢ demonstrate understanding of patterns, relations, and functions;
s represent and analyze mathematical situations and structures using algebraic symbols;
s use mathematical models to represent and understand quantitative relationships; and
e analyze change in various contexts
through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Applied Mathematics | Objectives

Students will:

AM1.2.1  solve practical problems involving computation using estimation.

AM1.22  write numbers in scientific notation and combine numbers written in scientific notation to
solve practical problems.

AM1.2.3  distinguish between counting and measuring using micrometers, calipers and other precision
tools to make measurements.

AM1.24  solve practical problems and interpret results using rational numbers and vectors.

AM1.2.5  evaluate algebraic expressions using grouping symbols, order of operations and properties of
real numbers with justification of steps.

AM1.26  translate word phrases into algebraic expressions or word sentences into equations and
inequalities.

AM1.27  justify steps in the solving of equations based on the properties of real numbers.

AM128 solve literal equations for a given variable and apply the skills toward solving practical
problems.

AM1.29  solve practical problems using a four-step problem solving approach.

AM1.2.10 solve muiti-step linear equations in one variable and apply skills toward solving practical
problems,

AM1.2.11 solve multi-step linear inequalities in one variable, interpret the results on a number line and
apply the skills toward solving practical problems.

AM1.2.12 solve absolute value equations in one variable and interpret the results on a number line.

AM1.2.13 coilect, organize, interpret data, and predict outcomes using the mean, mode, median, range
and standard deviation.

AM1.2.14 estimate and simplify square roots into both exact and approximate forms.

AM1.2.15 use the laws of exponents to perform operations on expressions with integral exponents.

AM1.2.16 predict the outcomes of simple events using the rules of probability.

Applied Mathematics Il Objectives

Applied Mathematics |l is the second half of the Applied Mathematics course. Upon successful
completion of both courses, Algebra | credit will be given. Algebraic concepts will be taught
using laboratory activities based on several strategies that include the use of the graphing
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calculator. Working in groups will be used to develop problem solving skills and social skills
needed in the work place as well as in traditional areas. West Virginia teachers are responsible
for analyzing the benefits of technology for learning and for integrating technology appropriately -
in the students’ learning environment. See the related grade-level Technology Standards and
Objectives.

Standard 2: Algebra (MA.S.2)
Students will:
e demonstrate understanding of patterns, relations, and functions;
e represent and analyze mathematical situations and structures using algebraic symbols;
e use mathematical models to represent and understand quantitative relationships; and
e analyze change in various contexts
through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Applied Mathematics Il Objectives

Students will:

AM2.2.1  analyze a given set of data for the existence of a pattern numerically, aigebraically and
graphically; determine the domain and range; and determine if the relation is a function.

AM2.22  determine the slope of a line given an equation of a line, the graph of a line and two points to
be identified.

AM2.2.3  graph linear equations using slope-intercept, point slope, and x- and y-intercepts.

AM2.2.4  write an equation of a line given graph of a fine, two points on the line, the slope and a point,
and the slope and y-intercept.

AM2.2.5 solve systems of linear equations numerically and graphically, by the elimination method and
by the substitution method.

AM2.2.6  add and subtract polynomials.

AM2.2.7  multiply and divide binomials by binomials or monomials.

AM2.2.8  factor polynomials by using appropriate methods.

AM2.2.8  solve quadratic equations by graphing, factoring and quadratic formula.

AM2.2.10 add, subtract, multiply and divide simple rational expressions.

AM2.2.11 use process (flow) charts and histograms, scatter diagrams, and normal distribution curves in
order to perform statistical process (quality) control,

AM2.2.12 perform a linear regression and use the results to predict specific values of a variable.
Identify the equation for the line of regression.

Geometry and Applied Geometry Objectives

Geometry is a course designed for students who have successfully completed the objectives for
Algebra l. The study of geometry should include experiences and activities that foster in students
a feeling for the value of geometry in their lives. Students should be encouraged to develop
conjectures by inductive processes using manipulatives and computer software. Cooperative
learning groups are particularly effective in allowing students to become proficient in analyzing
conjectures and in formulating proofs. Emphasis should be placed on applications to the work
place and everyday life and on connections to other branches of mathematics and other
disciplines. West Virginia teachers are responsible for analyzing the benefits of technology for
learning and for integrating technology appropriately in the students’ learning environment. See
the related grade-level Technology Standards and Objectives.

Applied Geometry is a course for students who have successfully completed the objectives of
Algebra I. Upon completion of this course a geometry credit will be given. Applied Geometry will
use manipulatives to enhance the understanding of geometric concepts and terminology.
Working in groups will allow students to analyze applications of geometry in their lives and in the
work place. Concepts will be taught using laboratory activities including the use of technology as
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a learning tool. The objectives for Applied Geometry will be the same as those for Geometry.
West Virginia teachers are responsibie for analyzing the benefits of technology for learning and
for integrating technology appropriately in the students’ learning environment. See the related
grade-level Technology Standards and Objectives.

Standard 3: Geometry (MA.S.3)
Students will:
e analyze characteristics and properties of two- and three-dimensional geometric shapes and
develop mathematical arguments about geometric relationships;
» specify locations and describe spatial relationships using coordinate geometry and other
representational systems;
+ apply transformations and use symmetry to analyze mathematical situations; and
¢ solve problems using visualization, spatial reasoning, and geometric modeling
through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Geometry Objectives

Students will;

G.31 represent points, lines, and planes pictorially with proper identification, as well as basic
concepts derived from these undefined terms, such as segments, rays and angles.

G.3.2 differentiate between inductive and deductive reasoning.

G.33 use the basic concepts of symbolic logic including identifying the converse, inverse, and
contrapositive of a conditional statement and testing the validity of conclusions with Venn
Diagrams. '

G.3.4 construct logical arguments in formal and informal methods with direct and indirect reasoning.

G.35 apply definitions, theorems, and postulates related to such topics as complementary,
supplementary, and vertical angles and angles formed by perpendicular lines.

G.36 expiore the relationship between angles formed by two lines cut by a transversal when lines
are and are not parallel, and use the results to develop methods to show parallelism.

G.3.7 investigate and verify congruence relationships in triangies.

G.38 explore and identify properties of quadrilaterals and verify the properties for parallelograms,
rectangles, rhombuses, squares, and trapezoids.

G.3.8 investigate measures of angles and lengths of segments to determine the existence of

triangles (triangle inequality) and the order of sides and unknown side lengths or angles and
inaccessible heights and distances, construct scaled drawings, and derive the basis for the
trigonometric ratios. '

G.3.10 using trigonometric ratios, determine lengths of sides and measures of angles in right
triangles.

G3an apply the Pythagorean Theorem and its converse in solving practical problems and in
deriving the special right triangle relationships.

G.3.12 investigate measures of angles formed by chords, tangents, and secants of a circle and the
relationship to its arcs.

G.3.13 given a polygon, find angle measures of interior and exterior angles; find length of sides from

given data; and use properties of regular polygons to find missing data.

G.3.14 develop properties of tessellating figures and use those properties to tessellate the plane.

G.3.15 develop and apply formulas for area, perimeter, surface area, and volume and apply them in
the modeling of practical problems.

G.3.16 develop and apply concepts of analytical geometry such as formulas for distance, slope, and
midpoint and apply these to finding dimensions of polygons on the coordinate plane.

G.3.17 using various methods, construct a triangle’s medians, altitudes, angle and perpendicular
bisectors; identify conjectures and develop mathematical arguments about their relationships.

G.3.18 using transformational geometry, create a reflection, translation, rotation, glide reflection and
difation of a figure; and apply transformations and use symmetry to analyze mathematical
situations.

G.3.19 compare and contrast other geometry to Euclidean geometry.

G.3.20 find or approximate the area of irregularly shaped regions.
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G.3.21 using the Cartesian coordinate system, find the dimensions of a polygon, given the
coordinates of the polygon.

Performance Descriptors (MA.PD.G.3)

m Distinguished
The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowledge and skills that exceeds the standard in geometry. The
student produces geometric figures and verifies properties of each. The student uses the
converse, inverse, and contrapositive of a conditional statement and Venn diagrams to develop
and test arguments. The student applies definitions, theorems and postuiates to explore angles
formed by lines, including parallel and perpendicular, and determines measures of angles found
in figures containing polygons and circles and justifies solutions in a clear, concise manner.
Students apply appropriate formulas to solve complex practical application problems involving
area, perimeter, surface area, and volume expressing solutions in both exact and approximate
forms in a clear, concise manner. The student develops proofs and differentiates among
inductive, deductive, direct and indirect methods included in both formal and informal logical
arguments. The student solves complex application problems involving triangles by applying
properties of congruence, similarity, the Pythagorean Theorem, speciai right triangles, and right
triangle trigonometric ratios justifying conclusions in a clear concise manner. The student
compares and contrasts other geometries to Euclidean geometry.

m  Above Mastery
The student demonstrates competent and proficient performance and shows a thorough and
effective application of knowledge and skills that exceeds the standard in geometry. The student
verifies properties of geometric figures and polygons. The student explains the converse,
inverse, and contrapositive of a conditional statement and uses Venn diagrams to test the validity
of arguments. The student applies definitions, theorems, and postulates to determine measures
of angles formed by lines, including parallel and perpendicular, as well as angles found in figures
containing polygons and circles. Students apply appropriate formulas to solve practical
application problems involving area, perimeter, surface area, and volume. The student
recognizes examples of inductive, deductive, direct and indirect proofs that include both formal
and informal logical arguments. The student solves practical triangle application problems by
applying properties of congruence, similarity, the Pythagorean Theorem, special right triangles,
and right triangle trigonometric ratios. The student applies transformations and uses analytical
geometry to explain practical mathematical situations and recognize the existence of non-
Euclidean geometries.

B Mastery
The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in geometry. The
student identifies and represents basic geometric figures such as points, lines, planes and
polygons and uses basic properties of each to solve problems. The student recognizes the
converse, inverse, and contrapositive of a conditional statement and constructs Venn diagrams
depicting intersections and unions. The student finds measures of angles found in figures
containing polygons and circles as well as those formed by lines, including parallel and
perpendicular, using definitions, theorems and postulates. The student solves problems involving
area, perimeter, surface area, and volume by using appropriate formulas. The student solves
triangle problems involving congruence, similarity, and the Pythagorean Theorem and creates
basic transformations. The student uses coordinate geometry to determine distance, siope and
midpoint.

m  Partial Mastery
The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills characterized by errors andfor omissions in geometry. Performance needs further
development. The student identifies basic geometric figures such as points, lines, planes,
triangles and quadrilaterals and inconsistently uses basic properties of each to solve problems.
Given definitions, theorems, and postulates, the student inconsistently finds measures of angles
found in figures containing triangles, quadrilaterals and regular polygons as well as those formed

59




200302
by lines. Given appropriate formulas and detailed drawings, the student inconsistently solves
problems involving area, perimeter, surface area, and volume. Given the properties, a student
inconsistently solves simple ftriangle problems involving congruence, similarity, and the
Pythagorean Theorem.
= Novice

The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in geometry. Performance
needs considerable development. The student recognizes some of the basic geometric figures
such as points, lines, planes, triangles, quadrilaterals and basic angle pairs. Given appropriate
formulas and tools, a student attempts to determine the area and perimeter of triangles and
quadrilaterals.

Algebra Il Objectives

Listed below are the objectives for Algebra Il. It is an underlying assumption that a mastery of
Algebra | has been achieved since Algebra Il continues the study of concepts introduced in
Algebra. Graphing calculators are an integral part of instruction in the Algebra Il objectives.
Students will have the opportunity to make conjectures and test them by using any graphing
utility. Manipulatives and other available technology will be used as appropriate. West Virginia
teachers are responsible for analyzing the benefits of technology for learning and for integrating
technology appropriately in the students’ learning environment. See the related grade-level
Technology Standards and Objectives.

Standard 2: Algebra (MA.S.2)
Students will:
s demonstrate understanding of patterns, relations, and functions;
s represent and analyze mathematical situations and structures using algebraic symbols;
e use mathematical models to represent and understand quantitative relationships; and
e analyze change in various contexts
through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Algebra Il Objectives

Students will:

A2.2.1 write equations of lines given various information including parallel and perpendicular lines
and vertical and horizontal lines.

A2272 factor higher order polynomials by applying various methods including factoring by grouping
and the sum and difference of two cubes.

A223 define and use to develop the complex number system; simplify powers and products of it.

A2.2.4 perform basic operations with complex numbers and give answers in simpiest form.

A225 simplify radicals and expressions involving fractional exponents and convert between the two
forms.

A2286 solve quadratic equations over the set of complex numbers: apply the techniques of factoring

and completing the square and the quadratic formula; use the discriminate to determine the
nature of the roots; confirm the solutions numerically and graphically; and apply to practical
problems.

A227 define the components of a matrix. develop and use the appropriate field properties by
adding, subtracting, and multiplying; solve a system of linear equations using matrices; and
apply skills toward solving practical problems.

A22.8 solve equations containing radicals and exponents.

A28 define a function: find the domain, range, zeros; find the inverse of a function; find the value
of a function for a given element in its domain; and perform basic operations on functions
including compesition of functions.
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explore basic families of functions: recognize linear, quadratic, absolute value, step, and
exponential functions; and convert among graphs, tables and equations.

solve quadratic inequalities and graph their solution sets. :
solve and graph the solution set of systems of linear inequalities in two variables by finding
the maximum and minimum values of a function over a region using linear program
techniques

solve practical problems involving direct, inverse, and joint variation.

explore the conic sections; recognize, identify, and sketch the graphs of a parabola, circle,
ellipse, and hyperbola; and convert between graphs and equations.

solve absolute value equations and inequalities graphically, numerically, and aigebraically.
define a logarithmic function: transform equations from exponential form into logarithmic form;
and apply the basic properties of logarithms to simplify or expand an expression.

perform a quadratic regression and use the results to predict specific values of a variable.
Identify the regression equation.

Performance Descriptors (MA.PD.A2.2)

Distinguished

The student demonstrates exceptional and exemplary performance with distinctive and
sophisticated application of knowiedge and skills that exceeds the standard in Algebra Il. The
student develops equations of lines to solve practical application problems and sclves practical
application problems involving direct, inverse, and joint variation giving solutions in a clear,
concise manner, factors polynomials using a variety of techniques including grouping and the
sum and difference of two cubes, and perforrns operations with complex numbers giving answers
in simplest form. The student solves equations containing radicals and rational exponents and
converts between forms and justifies solutions. The student finds domain, range, inverse and
zeros of functions and their families converting forms among graphs, tables and equations and
performs operations on functions including compoesitions. The student solves quadratic and
absolute value equations and inequalities over the set of complex numbers using various
techniques, confirming solutions both numerically and graphically in a clear concise manner and
performs quadratic regressions using the regression equation to predict values. The student
applies properties of logarithms to simplify expressions and converts equations between
logarithmic and exponential form. The student solves practical application problems involving
linear inequalities using linear programming technigues giving solutions in a clear concise manner
and converis between graphs and equations of conic sections.

Above Mastery

The student demanstrates competent and proficient performance and shows a thorough and
effective application of knowledge and sKkills that exceeds the standard in Algebra Il. The student
writes equations of lines in various forms, solves practical application problems involving direct
and inverse variation, factors polynomials using a variety of technigues including grouping, and
performs basic operations with complex numbers and give answers in simplest form. The student
solves equations containing radicals and rational exponents and converts between forms. The
student finds domain, range, inverse and zeros of basic functions (such as linear, quadratic,
absolute value, step and exponential) and their families using graphs, tables and equations and
performs basic operations on functions including composition. The student solves quadratic and
absolute value equaticns and inequalities over the set of complex numbers using various
technigues, confirming sclutions either numerically or graphically and performs guadratic
regressions giving the regression equation. The student simplifies basic logarithmic expressions.
The student sclves a system of linear equations using various techniques including matrices and
determines solutions to systems of linear inequalities using linear programming technigues and
identifies and sketches graphs of simple conic sections.

Mastery
The student demonstrates fundamental course or grade level knowledge and skills by showing
consistent and accurate academic performance that meets the standard in Algebra ll. The

student determines the slope and equation of a line given graphical and numerical data, solves
simple problems involving direct variation, factors basic polynomials, and performs simple
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operations with complex numbers. The student solves equations containing radicals or rational
exponents and finds domain, range, and zeros of basic linear, quadratic and absolute value
functions using graphs, tables and equations. The student solves quadratic and absolute value
equations over the set of complex numbers confirming solutions either numerically or graphically.
The student solves a system of linear equations using various techniques, adds, subtracts, and
multiplies matrices; and determines solutions to simple systems of three or four linear inequalities
using linear programming techniques. The student identifies graphs of simple conic sections.

s Partial Mastery
The student demonstrates basic but inconsistent performance of fundamental knowledge and
skills characterized by errors and/or omissions in Algebra Il. Performance needs further
development. The student determines the slope of a line from two points or from the equation of
a line, solves direct variation problems with errors and inconsistently finds the domain, range and
zeros of simple linear and guadratic functions. The student attempts to solve simple quadratic
and absolute value equations and given a graph, inconsistently solves systems of linear
equations. :

m Novice
The student demonstrates substantial need for the development of fundamental knowledge and
skills, characterized by fragmented and incomplete performance in Algebra ll. Performance
needs considerable development. The student determines the siope of a line given two points,
graphs lines and parabolas given a table, and attempts to solve simple linear and quadratic
egquations.

Conceptual Mathematics Objectives

Conceptual Mathematics is a one-year course for students who have successfully completed the
objectives for geometry. This course will include major topics from algebra and geometry and will
extend these ideas to practical usage. Basic ideas of probability and statistics and the
mathematics of finance will also be included. These, along with other ideas, will be presented in
the context of their historical development. Students will be encouraged to be active learners
either in cooperative groups or as individuals. It is the purpose of this course to expose students
to topics in mathematics that are relevant to any educated person. Full integration of graphing
calculators and computer applications such as spreadsheets, database, and Internet use, is
essential to effectively master the objectives of this course. West Virginia teachers are
responsible for analyzing the benefits of technology for learning and for integrating technology
appropriately in the students’ learning environment. See the related grade-level Technology
Standards and Objectives.

Standard 2: Algebra (MA.S.2)
Students will: ,
s demonstrate understanding of patterns, relations, and functions;
s represent and analyze mathematical situations and structures using algebraic symbols;
e use mathematical modeis to represent and understand quantitative relationships; and
s analyze change in various contexts
through communication, representation, reasoning and proof, problem soiving, and making connections
within and beyond the field of mathematics.

Algebra Objectives

Students will:

CM.2.1 develop a variety of problem solving strategies (e.g., draw a diagram, look for a pattern, and
work backwards).

CM.2.2 interpret graphs of functions (i.e., linear, quadratic, exponential}.

CM.2.3 solve application problems using linear, quadratic and exponential functions with emphasis
on data collection and analysis.
CM.24 use appropriate formulas to solve workplace probiems.
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CM.2.5 calculate costs, simple and compound interest, finance charges, loan payments and taxes.
CM.2.6 compare various methods of investing money.

Standard 3: Geometry (MA.S.3)
Students will:
e analyze characteristics and properties of two- and three-dimensional geometric shapes and
develop mathematical arguments about geometric relationships;
e specify locations and describe spatial relationships using coordinate geometry and other
representational systems;
e apply transformations and use symmetry to analyze mathematical situations; and
e solve problems using visualization, spatial reascning, and geometric modeling
through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Geometry Objectives

Students will:

CM.31 apply concepis of geometry including the Pythagorean Theorem, similar triangles, and right
triangle trigonometry.

CM.3.2 solve workplace problems involving perimeter, area, surface area and volume.

CM.3.3 investigate the applications of various geometric shapes and patterns to art, architecture, and
nature.

Standard 5: Data Analysis and Probability (MA.S.5)
Students will:
" o formulate questions that can be addressed with data and collect, organize, and display relevant
data to answer them;

s select and use appropriate statistical methods to analyze data;

» develop and evaluate inferences and predictions that are based on models; and

+ apply and demonstrate an understanding of basic concepts of probability
through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the fietd of mathematics.

Data Analysis and Probability Objectives

Students wil!;

CM.5.1 relate mathematical content to its historical development.

CM.5.2 integrate other disciplines into the study of mathematics through simulations, research, and
projects

CM.5.3 determine possible outcomes using tree diagrams and the counting principles of
permutations and combinations.

CM.54 apply the basic probability rules in expressing the chances of events occurring using
technology when appropriate.

CM.5.5 create and interpret data using various methods of displaying numerical data, including
frequency distributions, graphs, histograms, stem-and-leaf plots, and box-and-whiskers plots,
using technology when appropriate.

CM.56 relate the measures of central tendency and the measures of dispersion to a normal
distribution.

CM.5.7 apply the measures of central tendency and the measures of dispersion to workplace
situations.

CM.5.8 use statistical tools for workplace applications such as quality control, marketing and
predicting trends.
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Trigonometry Objectives

Trigonometry is designed for students who have successfully completed Algebra Il. Connections
between right triangle trigonometry and circular functions should be emphasized. Graphing
utilities such as calculators and computers will be used to enhance student learning and to aid in
finding the values of trigonometric functions and their inverses. West Virginia teachers are
responsible for analyzing the benefits of technology for learning and for integrating technology
appropriately in the students’ learning environment. See the related grade-level Technology
Standards and Objectives.

Standard 3: Geometry (MA.S.3)
Students will:
¢ analyze characteristics and properties of two- and three-dimensional geometric shapes and
develop mathematical arguments about geometric relationships;
» specify locations and describe spatial relationships using coordinate geometry and other
representational systems;
e apply transformations and use symmetry to analyze mathematical situations; and
o solve problems using visualization, spatial reasoning, and geometric modeling
through communication, representation, reasoning and proof, problem sclving, and making connections
within and beyond the field of mathematics.

Trigonometry Objectives

Students will: _

T.3.1 define the six trigonometric functions in terms of a right triangle and find the values of the
functions of an angle in standard position, given a peint on the terminal side of the angle.
Circular function definitions will be connected with trigonometric function definitions.

T.3.2 find the values of the other trigonometric functions, given the value of one trigonometric
function.

T.3.3 develop recall of the values of the six trigonometric functions of special angles as related to
the unit circle.

T34 use a calculator to find the values of the trigonometric functions for any angle and to find the
measure of an angle given the value of one of its trigonometric functions.

T35 convert angle measures from radians to degrees and vice versa.

T.36 verify trigonometric identities by making substitutions and recalling basic identities.

T.37 solve trigonometric equations that include both infinite solutions and sclutions with a
restricted domain,

T.3.8 find the value of inverse trigonometric functions.

T.3.9 find the area of a triangle given the measures of two sides and the included angle or the
measures of three sides (Heron's formula).

T.3.10 express complex numbers in polar form: perform operations including adding, subtracting,

multiplying, and dividing; evaluate powers and roots of complex numbers using De Moivre's
Theorem; and graph complex numbers.

T311 solve practical problems involving triangles using the trigonometric functions, the
Pythagorean Theorem, the |Law of Sines, and the Law of Cosines.
T.3.12 recognize the graph of the six trigonometric functions. Given an equation in the form of

y=aSin(bx+c¢)+d, identify the domain and range; determine the period, phase shift, amplitude
and vertical shift; and sketch at least one period of the graph.

T.3.13 model periodic data sets using graphs, tables, and equations.

T.3.14 recognize and graph the inverse of trigonometric functions. Restrictions on the domain will be
included.

T.3.15 develop and use formulas such as sum or difference of two angles, double-angle, and half-
angle.

T.3.16 perform mathematical operations with vectors and use vectors to solve practical problems.
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Probability and Statistics Objectives

Probability and Statistics is one of the most important branches of the mathematical sciences.
Knowledge of these topics is critical to decision-making and to the analysis of data. Using
concepts of probability and statistics, individuals are able to predict the likelihood of an event
occurring, organize and evaluate data, and identify the significance of statements. Connections
between content and applications to the students’' world will be emphasized. Graphing utilities
such as calculators and computers will be used to enhance student learning and to aid in the
solution of practical problems. Prerequisites for this course are successful completion of Algebra
Il and Geometry. West Virginia teachers are responsible for analyzing the benefits of technology
for learning and for integrating technoilogy appropriately in the students’ learning environment.
See the related grade-level Technology Standards and Objectives.

Standard 5: Data Analysis and Probability (MA.S.5)
Students will:
« formulate questions that can be addressed with data and collect, organize, and display relevant
data to answer them;
» select and use appropriate statistical methods to anzalyze data; develop and evaluate inferences
and predictions that are based on models; and
e« apply and demonstrate an understanding of basic concepts of probability
through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Probability and Statistics Objectives

Students will:

PS.5.1 distinguish between experimental and theoretical probability.

PS.5.2 create and interpret data using various methods of displaying circle graphs, histograms, and
frequency curves, and make predictions about outliers.

PS.5.3 determine possible outcomes using tree diagrams and the counting principles of
permutations and combinations.

PS.5.4 express the chances of events occurring either in terms of a probability or odds.

PS.5.5 use the normal distribution and the binomial distribution including pascal's tnangle to
determine probability of events.

PS.5.6 interpret and calculate measures of central tendency {mean, medlan and mode) from data

presented in a variety of forms such as charts, tables, and graphs or from data created
through experimentation.

PS.5.7 interpret and calculate measures of dispersions (range and standard deviation) from data
presented in a variety of forms such as charts, tables and graphs or from data created
through experimentation.

PS.5.8 describe individual performances in terms of perceniiles, z-scores, and t- scores.
PS8.5.9 describe the role of sampling, randomness, bias, and sample size in data collection and
interpretation.

PS.5.10 explain and illustrate the use and misuse of statistics.

PS.5.11 test the validity of a hypothesis using appropriate statistical concepts.

PS.5.12  determine the correlation values for given data or for data generated by students and use the
results to describe the association of the variables within the given data. identify whether this
association is systematic or predictable.

PS.5.13 calculate the Chi-Square values for a given population.

PS.5.14  perform a t-test for a designated set of data, and use the results to test the validity of a
hypothesis.

PS.5.15 perform a regression analysis on a set of data, either given or created through
experlmentatlon and use the results to predict specific values of a variable. identify the
regression equation.

PS§.5.16 perform an analysis of variance (ANOVA) and interpret the results.
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Pre-calculus Objectives

Pre-calculus is intended for students who have mastered the concepts of Algebra Il It will extend
students’ knowledge of functions as well as provide appropriate preparation for a caleculus
course. Available technology will be used by students and teachers to enhance learning.
Graphing utilities are powerful tools for solving and verifying equations and inequalities. They
also aid in investigating functions and their inverses. West Virginia teachers are responsible for
analyzing the benefits of technology for learning and for integrating technology appropriately in
the students’ learning environment. See the related grade-level Technology Standards and
Objectives.

Standard 2: Algebra (MA.S.2)
Students will;
« demonstrate understanding of patterns, relations, and functions;
+ represent and analyze mathematical situations and structures using algebraic symbois;
s« use mathematical models to represent and understand quantitative relationships; and
e analyze change in various contexts
through communication, representation, reasoning and proof, problem selving, and making connections
within and beyond the field of mathematics.

Algebra Objectives

Students will:

PC.2.1 investigate and sketch the graphs of polynomials and rational functions using the
characteristics of zeros, upper and lower bounds, y-intercepts, symmetry, asymptotes and
end behavior, maximum and minimum points and domain and range.

PC.22 solve higher order polynomial equations utilizing techniques such as Descartes' Rule of
Signs, upper and lower bounds, and Rational Root Theorem.

PC.2.3 expand binomials with positive integral exponents by the use of Pascal's triangle and the
Binomial Theorem.

PC.2.4 establish the relationship between exponential and logarithmic functions; graph related
functions and include their domain and range.

PC.25 solve equations and practical problems involving exponential and logarithmic expressions;

include natural and common logarithms; use laws of exponents; and confirm solutions
graphically and numerically.

PC.28 solve problems involving the sum of finite and infinite sequences and series. Sigma
(summation) notation will be included.

PC.2.7 find the limit of a function, a sequence, or a series by graphing, intuitive reasoning, algebraic
methods, and numerical substitution.

PC.2.8 perform mathematical operations with vectors and use vectors to solve practical problems.

PC.29 apply the method of mathematical induction to prove formulas and statements.

Standard 3: Geometry (MA.S.3)
Students will:
e analyze characteristics and properties of two- and three-dimensional geometric shapes and
develop mathematical arguments about geometric relationships.
o specify locations and describe spatial relationships using coordinate geometry and other
representational systems.
e apply transformations and use symmetry to analyze mathematical situations; and
« solve problems using visualization, spatial reasoning, and geometric modeling
through communication, representation, reasoning and proof, procblem soiving, and making connections
within and beyond the field of mathematics.

Geometry Objectives

Students will:
PC.3.1 graph functions and conic sections using translation,
PC.3.2 investigate propenrties and solve practical problems of the conic sections.
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Standard 5: Data Analysis and Probability {(MA.S.5)
Students will:
o formulate questions that can be addressed with data and collect, organize, and display relevant
data to answer them;
o select and use appropriate statistical metheds to analyze data;
e develop and evaluate inferences and predictions that are based on models; and
¢ apply and demonstrate an understanding of basic concepts of probability
through communication, representation, reasoning and proof, problem solving, and making connections
within and beyond the field of mathematics.

Data Analysis and Probability Objectives

Students will:

PC.5.1 perform a regression analysis on a set of data and use the resuits to predict specific values of
a variable. Identify the regression equation.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant fo accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding MafhemaﬂcsL Content Standards and Objectives
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Upon reviewing the proposed mathematics content standards the following
comments are offered: -

*Algebra I, Geometry, Algebra IT and other identified courses have
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are of fered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

* As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.

i 4 o4

i .-":[]; . - ) e ‘ ~
(aestod Donnopnd | Nuesicdo M Jediso

P4
e




To Whom It May Concern:

‘Comments.regarding .mtheggti_cs Content Standards and Objectives
(2520.2) : S

Upon reviewing the proposed mathematics content standards the following
‘comments are offered:

* Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. ' _

*In order 1o fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. o -

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for o
integrated material.

" *County school districts need identified content standards for
integrated mathematics courses.in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and '
community members are reluctant to accept student placement in classes not
‘providing graduation credit opportunities. '

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) ' |

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content |
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*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, infegrated
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effective for student learning, as research will support, since the early
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*As the adoption period for mathematics instructional materiai
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required fo write waivers for
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~*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and |
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities. a

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective J uly 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are of fered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

I am certain the omission of integrated content standards was an oversight
and regquest they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 1o bacome effective July 1, 2003.

0leee] L]




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upoh reviewing the proposed mathematics content standards the following
comments are of fered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content

standards.

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required fo write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight

and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom I+ May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.







To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Palicy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing The proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are requi red to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.










To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Ma‘themdtif:s Content Standards and Objectives
(2520.2) | | o

Upon reviewing the proposed mathematics content standards the following
comments are offered: |

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
‘approach to this same material has not received identified content
standards. | |
*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. ' :

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so-
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material. | o :

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant fo accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of in‘regra*red. content standards was-an oversight
and request they be written and _includ_ed with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.

| Bt




To Whom It May Concern:

Comments regar'dmg Mathematics Content S'l'ondar'ds and Obgecﬂve
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are of fered:

*Algebra I, Geometry, Algebra II and other identified courses have
received specifically identified content standards while the integrated '
approach to this same material has not received identified content
standards.

~ *Inorder to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives dre needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the eurly
1990's. '

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county sysfe.ms. are required to write waivers for '
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not.
providing graduation credit opportunities.

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Commen'rsfre,gdrding Mathematics Content Standards and Objectives
(2520.2) o

Upon reviewing the proposed mathematics content standards the follow_ing
comments are offered:

*Algebra I, Geometry, Algebra II and other identified courses have
received specifically identified content standards whi le the integrated
.approach to this same material has not received identified content
standards. S . _ :
| *Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's, ' - '

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material. _

‘_"County' school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school gr-adud'l'ion. Without statewide guidelines, parents and
community members are reluctant to accep? student placement in classes not
providing graduation credit opportunities. |

Iam certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics '
content standards in Policy- 2520.2 to become effective July 1, 2003,




To Whom It May Concern:

_Cdmmen’rs regarding Mathematics Content Standards and Objectives
(2520.2) | |

Upon reviewing the proposed mathematics content standards the following
comments are offered: |

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
appreach to this same material has not received identified content
standards. |

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed af the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. - | - | |

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material. '

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics.
content standards in Policy 2520.2 to become effective July 1, 2003. .
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra II and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order fo provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes nof
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County schoo! districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 25202 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required fo write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order o provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opporfunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required Yo write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) : :

Upon r'e.viewing the proposed mathematics content standards the following
comments are offered: - - .

- *Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated -
approach to this same material has not received identified content
standards. ' .

~ *Inorder o fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. R _

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material. | ' '

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents.and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities. '

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 o become effective July 1,2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high schoo! graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) '

Upon reviewing the proposed mathematics content standards the following
comments are offered: '

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. ,

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research wiil support, since the early
1990's. |

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required fo write waivers for
integrated material. | -

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and |
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities. |

I am certain the omission of integrated content standards was an over's_ight

and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003,




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level, Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption peried for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes nof
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
confent standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) - |

Upon reviewing the proposed mathematics content standards the following
comments are offered: '

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated.
approach to this same material has not received identified content
standards. | : ' ' _

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. | -

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
" material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material. . '

*County school districts need identified content standards for L
integrated mathematics courses in order to prbvi_de mathematics credit for -
high school graduation, Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opporfunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July.1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level, Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are requi red to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following -
comments are offered: : '

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. o
*In order to fully align our content standards with the National -
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. ' - '

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material. :

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an'ovebsight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern: .

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. _

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. '

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material. _ - :

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities. '

" T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) o

Upon reviewing the proposed mathematics content standards the following
comments are of fered: '

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. | o ,

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. ' '

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
_integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective J uly 1, 2003.
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To Whom It May Concern:

‘Comments regarding Mathematics Content Standards and Objectives -
(2520.2) o : .

Upon reviewing the proposed mathematics content standards the following
comments are of fered:

* Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. -

*Tn order to fully align our content standards with the National
Counci} of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research wili support, since the early
1990's. | | =

_ *As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are requi red To write waivers for
~ integrated material. -

*County school districts need identified content standards for

_ integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities. :

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective J uly 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) | | o

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach fo this same material has not received identified content
standards. o

" *In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. _

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material. | - '

*County school districts need identified content standards for -
integrated mathematics courses in order 1o provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant fo accep? student placement in classes not
providing graduation credit opportunities. '

I am certain the omission of integrated content standards was an oversight
and request they be written and included withrthie other mathematics
~ content standards in Policy 2520.2-f0 ‘become effective July 1, 2003.
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To Whom It May Concern:

Commen'rs-régqrding Mathematics Content Standards and Ob ]ecfive# |
(2520.2) B - _ .

Upon reviewing fhe_jpropos_edma'rhemafics content standards the following
comments are offered: .

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified confent standards while the integrated.. -
approach to this same material has not received identified content
standards. . - | .

*Tn order to fully align our content standards with the National . -
Council of Teachers of Mathematics (NCTM) Standards, integrated .
objectives are needed af the 9-12 level. Integrated material has been -

" effective for student learning, as research will support, since theearly
*As the adoption period for mathematics instructional material - -
approaches (2005), integrated objectives must be in written formso =
material can be identified and selected by county school systems. Without
statewide guideilines; county systems are required to write waivers for
integrated material. B .

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and -
community members are reluctant to accept student placement in classes not
providing graduation credit opportfunities. | '-

I am certain the omission of'integrqfed content standards was an oversight
and request they be written and included with the other mathematics . -
content standards in Policy 2520.2 to become effective J uly 1,2003.

R
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant To accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 Yo become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) ‘

Upon reviewing the proposed mathematics content standards the following
comments are offered: -

* Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. |

~ *Inorder to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. |

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without.
statewide guidelines, county systems are required to write waivers for
integrated material, :

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant fo accept student placement in classes not
providing graduation credit opportunities. |

T am certain the omission of integrafed content standards was an oversight
and request they be written and included with the other mathematics |
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are of fered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight

and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities,

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) o .

Upon reviewing the propose.d_ mathematics content standards the following
~ comments are of fered: |

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach fo this same material has not received identified content
- standards. |

*In order o fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. |

*As the adoption period for mathematics instructional material-
approaches (2005), integrated objectives must be in written form so
material can be identified dnd selected by county school systems. Without
statewide quidelines, county systems are required to write waivers for |
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for .
high school graduation. Without statewide guidelines, parentsand
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of infegrated content standards was an oversight
and request they be written and included with the other mathematics =~
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It Mcy Concern:

Comments regarding Mathen
(25202)

Upon reviewing the propoéed mathematics content standards the foiléﬂiﬁg =
comments are of fered:

*Algebra I, Geometry, Algebra II and.other identified courses have
received specifically identified content standards while the integrated .
approach to this same material has not received identified content
standards. -

*In order to fully.align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated !
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research-will support, since theearly -
1990's. | S
*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so. . .
material ¢an be identified and selected by county school systems. Without . -
statewide guidelines, county systems are required to write waivers for <
*County school districts need identified content standards for - T
integrated mathematics courses in order to provide mathematics eredit for
high school graduation. Without statewide guidelines, parents and -

tommqni'ry members are reluctant to accept student placement in ciagseshot .
providing graduation credit opportunities. 7 o

Iam certnfﬁ- fl'hé.jomission of i ntegrated content standards was an oversight
and request they be written and included with the other mathematics.. '
content standards in Policy 2520.2 o become effective July 1, 2003.







To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are of fered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level, Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opporfunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.

sy

/w




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are of fered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*TIn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra II and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

* As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra II and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*TIn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are of fered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. ” -

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
- objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so -
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for |
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order Yo provide mathematics credit for
high school graduation. Without statewide guidelines, parentsand
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities. '

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are of fered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required fo write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards _and' Objectives
(2520.2) - ' - o |

Upon reviewing the proposed mathematics content standards the foliowing
comments are offered:

*Algebra I, Geometry, Algebra I and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. 7

*Tn order to fully align our content standards with the National |
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed af the 9-12 level, Integrated material has been
~ effective for student learning, as research will support, since the early
~1990's. _ _

*As the adoption period for mathematics instructional material
approaches (2005}, integrated objectives must be in written form so _
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material. ' ' .

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
~ community members are reluctant to accept student placement in classes not
providing graduation credit opportunities. '

I am certain the omission of infegrated content standards was an oversight -
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become _effe.cfive July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) - - | -

Upon reviewing the proposed mathematics content standards the foliowing
comments are offered: | | |

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated '
approach to this same material has not received identified content |
standards. - : )
| *In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. | . |

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required fo write waivers for
integrated material. '

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parentsand
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

- I am certain the omission of integrated content standards was an oversight

and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are of fered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

* As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems, Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high schoo! graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Confent Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

* As the adoption period for mathematics instructional materidl
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opporfunities.

T am certain the omission of integrated content standards was an oversight
and request they be writfen and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.

Corl  Loke




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) ' :

_Upon reviewing the proposed mathematics content standards the following
comments are of fered:

*Algebra I, Geometry, Algebra II and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content.
standards. o :

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990’s. - - _ .
| *As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without '
statewide guidelines, county systems are required fo write waivers for
integrated material.

" *County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and -
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are of fered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated ob jectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required Yo write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective J uly 1, 2003.




To Whom It May Concern:

i

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon re\fiewing the proposed mathematics content standards the following
comments are of fered:

*Algebra I, Geometry, Algebra II and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. ' - .

*In order to fully align our content standards with the National -
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required o write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order fo provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

Iam certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 o become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

* As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportfunities.

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(25620.2)

Upon reviewing the proposed mathematics content standards the following
comments are of fered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated ob jectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

* As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provi de mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
- standards. ' : '

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. | - | |

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for |
integrated material. '

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for.
high schoo! graduation. Without statewide guidelines, parents and | |
community members are reluctant to accept student placement in closses not
providing graduation credit opporfunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in _Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed atf the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated ob jectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content stendards was an oversight

and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.

Quuelar fucent?
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To Whom It May Concern: |

Comments regarding Mathematics Content Standards and Objectives
(2520.2) }

Upon reviewing the pr'opoéed mathematics content standards the following
comments are offered:

*Algebra I, Géome'rry, Algebra II and other identified courses have
received specifically identified content standards while the integrated
approach fo this same material has not received identified content
standards. , g

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. -

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems.. Without
statewide guidelines, county systems are required to write waivers for
integrated material. ' ' |

*County school districts need identified content standards for
iintegrated mathematics courses in.order to provide mathematics credit for
high school graduation. Without sTa‘rewide,guidélines, parents and |
community members are reluctant to accep? student placement in classes not
providing graduation credit opportunities. D

T am certain the omission of integrated content standards was an oversight
~ and request they be written and included with the other mathematics
* content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) .

Upon reviewing the proposed mathematics content standards the following
comments are offered:.

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. |

*In order %o fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. ' ' .

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material. ' '

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities. '

T am certain the omission of i ntegrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 fo become effective J uly 1,2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

* Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant o accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an aversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified confent
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early

1990's.
*As the adoption period for mathematics instructional material

approaches (2005), integrated ob jectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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‘To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2). _

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
‘approach to this same material has not received identified content
standards. |
*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. = :
*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
* statewide guidelines, county systems are required fo write waivers for-
integrated material. ‘

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regaﬁd_ing Mathematics Content Standards and Objectives
(2520.2) - ' .

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. .

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. ' | '

*As the adoption period for mathematics instructional material
approaches (2005}, integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required fo write waivers for '
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for .
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities. | ‘

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1,2003.
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To Whom It May Concern:

Comments regar‘dingMathemaﬁcs Content Stahdgrds and Objectives
(2520.2) | \

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has hot received identified content
standards. o |

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. o | | |

* As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material. |

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and |
" community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.

Wom fourg”
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To Whom It May Concern:

Comments regarding Mathematics Content Standards_and Objectives
(2520.2) .
Upon reviewing the proposed mathematics content standards the following
comments are offered: " |

*Algebra I, Geometry, Algebra 11 and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. o _ ‘ '

. *Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level, Integrated material has been
effective for student learning, as research will support, since the early
1990's. |

*As the adoption period for mathematics instructional material

approaches (2005), integrated ob jectives must be in written form so

material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material. .

*County school districts need identified content standards for

integrated mathematics courses in order to provide mathematics credit for
high schoo! graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) '

Upon reviewing the proposed mathematics content standards the following -
‘comments are offered: | .

*Algebra I, Geometry, Algebra II and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content

~ standards. |
~ *Tnorder to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at The 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early:
1990's. __ . ' . :
*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
~ material can be identified and selected by county school systems. Without
-statewide guidelines, county systems are required to write waivers for
integrated material. | -
*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities. -

T am certain the omission of integrated content standards was an oversight -
and request they be written and included with the other mathematics
con'ren’r_sjandards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments r'egdr'ding Mathematics Content Standards and Objectives
(2520.2) - . |

Upon reviewing the proposed mathematics content standards the following
comments are offered: ' :

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content

standards. | . |
' *Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early -
1990's. . '

* *As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for.
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accep¥ student placement in classes not
providing graduation credit opportunities. o '

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 o become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered: |

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. - | |
*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material. . |

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and -
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of in‘re,gr'a*red' content standards was-an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Co_ncern':_

Comments regarding Mathematics Content Standards and Objectives
(2520.2) '

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach fo this same material has not received identified content
standards. | S | |

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. | | |
_ *As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
‘material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required fo write waivers for
integrated material. . ' -

*County school districts need identified content standards for |
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities. |

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) |

Upon reviewing the proposed mathematics content standards the following
comments are of fered: -

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
‘standards. '

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level, Integrated material has been
effective for student learning, as research will support, since the early
1990s. - | |

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives mus¥ be in written form so
material can be identified and selected by county school systems. Without
~ statewide guidelines, county sysfems are required to write waivers for
integrated material.

*County school districts need identified content standards for
in'regmféd mathematics courses in order to phovide mathematics credit for |
high schoo! graduation. Without statewide guidelines, parents and
community members are reluctant fo accept student placement in classes not
providing graduation credit opportunities. :

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics '
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) _

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra 11 and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. : . _

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated |
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. _

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without -
statewide guidelines, county systems are required to write waivers for

" integrated material. : .

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards i Palicy 2520.2 1o become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(25202) |

Upon *"eViéWjﬂg the proposed mathematics content standards fhe'followling .
comments are offered: : e .

*Algebra I, Geometry, Algebra 11 and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. | . .

*In order to fully align our content standards with the National

- Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed af the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. - | | . .

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for: |
integrated material. . o : | :

*County school districts need identified content standards for
integrated mathematics courses inorder fo provide mathematics credit for
high school graduation. Without statewide guidelines, parents and '
community members are reluctant to accept student placement in classes not -
providing graduation credit opportunities. | N

T am certain the omission.of integrated content standards was an oversight

and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives -
(2520.2) | | :

Upon reviewing the proposed mathematics content standards the following
comments are offered:

* Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content -
standards. | : .

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated

~ objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. ' | .

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material. |

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for:
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunifies. '

I am certain the omission of infegrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003. :




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 leve!. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified confent standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant fo accept student placement in classes not
providing graduation credit opportunities.

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered: ' |

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. - -

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. : , : '

. *As the adoption period for mathematics instructional material

approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required Yo write waivers for
integrated material. ' _

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for |
high school graduation. Without statewide guidelines, parents and.
~ community members are reluctant to accept student placement in classes not -
providing graduation credit opportunities. '

T am certain the omission of integrated content standards was an over-sigh'r

and request they be written and included with the other mathematics
content standards in Policy 2520.2 o become effective July 1, 2003.
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To Whom It May Concern:

Comrhen‘rs regarding Mathematics Content Standards and Objectives:
(2520.2) ' -

Upon reviewing the proposed mathematics content standards the following
comments are of fered: ‘

_ *Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. R
*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early.
1990's. . ' ,

_*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material. _ :

 *County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation, Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities. B

I am certain the omission of integrated content standards was an oversight
and request they be written.and included with the other mathematics.
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) ' ' '

Upon reviewing the proposed mathematics content standards the following
comments are of fered: :

*Algebra I, Geometry, Algebra II and other identified courses have
received specifically identified content standards whi le the integrated
approach to this same material has not received identified content
standards. | | ' |

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early -
1990's.

*As the adoption period for mathematics instructional material -
approaches (2005), integrated objectives must be in written formso
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are requi red to write waivers for
integrated material. |

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Po]icy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Ma Mcrrherna'hcs Content Star Smndards and Objectives
(2520.2) :

Upon reviewing the proposed mathematics content standards the following
comments are offered: '

*AlgebraT, Geometry, Algebra IT and other identified courses have.
received specifically identified content standards while the integrated
approach to this same maTerlaI has not received identified content
standards.

*Inorder to fully allgn our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for s‘rude.n‘r learning, as research will support, since the early
1990's. :

*As the adophon period for mathematics instructional maTamai
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for

" integrated material. .
*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classe.s not
- providing graduation credit opportunities. '

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other ma’rhema'hcs
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Ob iecﬁve_g
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are of fered: :

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. _
| *Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. | | '

*As the adoption period for mathematics instructional material -
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems, Without
statewide guidelines, county systems are required to write waivers for
integrated material. | |

- *County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for-
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities. | | |

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective J uly 1, 2003.




To Whom It May Concern:

‘Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

_*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identif ied content
standards. ' '

 *Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. ' |

*As the adoption pericd for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
materidl can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material. :
~ *County school districts need identified content standards for

integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accep? student placement in classes not
providing graduation credit opportunities. -

I am certain the omission of integrated content standards was an oversighf
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.







To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

* As the adoption period for mathematics instructional material
approaches (2003), integrated objecfives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) '

Upon reviewing the proposed mathematics content standards the following
comments are offered:: '

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. | |

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. | |

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material. | -

*County school districts need identified content standards for N
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities. '

T am certain the omission of integrated content standards was an' oversight
and request they be written and included with the other mathematics
_content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics confent standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach fo this same material has not received identified content
standards.

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003,
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) | -

Upon reviewing the proposed mathematics content standards the following
‘comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. - .

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
~ objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. o -

* As the adoption period for mathematics instructional material
approaches (2003), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material. |

- *County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placemen-‘r'in classes not
providing graduation credit opportunities.

Iam certain:the'omi_ssidn of integrated content standards was an oversight

"and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern: |

Comments regarding Mathematics Content Standards and Objectives
(2520.2) '

Upon reviewing the pr'oposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. _ |

*Tn order to fully dlign our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. o : '

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are requi red to write waivers for
integrated material. .

' *County school districts need identified content standards for
integrated mathematics courses in order fo provide mathematics credit for
high school graduation. Without statewide guidelines, parents and B
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities. |

T am certain the omission of integrated content standards was an oversight

and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective J uly 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) - -

Upon reviewing the proposed mathematics content standards the follow.ing
comments are of fered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. - :
*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
“objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. -
*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material. |

*County school districts need identified content standards for
" integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and’ _
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 o become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) .

Upon reviewing the proposed mathematics content standards the following
comments are of fered: |

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically idenfified content standards while the integrated
approach to this same material has not received identified content
standards. :

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. | |
*As the adoption period for mathematics instructional material

approaches (2005), integrated objectives must be in written form so |
material can be identified and selected by county school systems. Without
‘statewide guidelines, county systems are required to write waivers for
_integr'a'red material. ' : . _
_ *County school districts need identified content standards for _

integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant fo accept student placement in classes not
providing graduation credit opportunities. : '

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern.

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics confent standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required o write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra I and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Counci! of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

* As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective J uly 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviéwing the proposed mathematics content standards the following
comments are offered: '

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. o | |

*In order to fully align our content standards with the National -

" Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. - |

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material. | '

*County school districts need identified content standards for
integrated mathematics courses in order fo provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) ' '

Upon reviewing the proposed mathematics coht_ent standards the following
comments are offered: - |

*Algebra I, Geometry, Algebra II and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully ahgn our content smndar'ds with the Nchonal
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student Iear'nmg as r'esear'ch will support, since the early
1990's.

*As the adoption perlod for mathematics instructional material
approaches (2005), integrated objectives must be in written formso
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material. |

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, par'e.nfs' and
community members are reluctant to accept student placement in classes not
providing graduation credit oppor-'runifies.

I am certain the omission of integrated content standards was an oversight

and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective J uly 1, 2003.

CLueto How-







To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) ' _ _

Upon reviewing the proposed mathematics content standards the following
comments are of fered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated '
approach to this same material has not received identified content
standards. _
*In order to fully align our content standards with the National -
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed af the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
-1990's. : | '
*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and sefected by county school systems. Without -
statewide guidelines, county systems are required to write waivers for
integrated material. ' :
*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parentsand _
community members are reluctant to accept student placement in classes not ' .
providing graduation credit opportunities. '

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) .

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra II and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards,

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level, Integrated material has been
effective for student learning, as research will support, since the early
1990's. | :

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems, Without
statewide guidelines, county systems are required fo write waivers for
integrated material. '

*County school districts need identified confent standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parentsand
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are of fered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in writfen form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.

Pork Hestenfs




To Whom It May Concern:

Comments regarding Mathematics Content. Standards and Objectives
(2520.2) | |

Upon reviewing the proposed mathematics content standards the following
comments are of fered: : '

* Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. _

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2009), integrated objectives must be in written form so
material can be identified and selected by county schoo! systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material. | | |

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accep? student placement in classes not
providing graduation credit opportunities. -

" T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 1o become effective J uly 1, 2003.

Fran A Pr‘och(‘







To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are of fered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990s.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
infegrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) '

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. _

*In order to fully align our content standards with the National |
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems, Without
statewide guidelines, county systems are required to write waivers for
integrated material. "

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities. o

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra II and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated ob jectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required fo write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opporfunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards s and Objectives
(2520.2)

Upan reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

I am certain the omission of integrated content standards was an oversight

and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990s.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content - Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order fo provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective J uly 1, 2003.
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To Whom It May Concern:

_ Comments regarding Mathematics Content Standards and Objectives
(2520.2) | . ' |

Upon reviewing the proposed mathematics cbntefﬁ standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content '
standards. - |

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been

~ effective for student learning, as research will support, since the early
-1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required fo write waivers for
integrated material. o | |

*County school districts need identified content: standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and -

- community members are reluctant to accept student placement in classes not
providing graduation credit opportunities. -

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom I't May Concern:

Comments regarding Mathematics Content Standards and Ob ‘|éc1'ives
(2520.2) ' '

Upon reviewing the proposed mathematics content standards the following
comments are offered: .

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. ' '

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. _

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material. - |

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for |
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight

and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. :

*In order fo fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county schoo! systems, Without
statewide guidelines, county systems are required fo wrife waivers for
integrated material. -

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern: -

- Comments regarding Mathematics Content Standards and Objectives
(2520.2) : ' .

Upon reviewing the _pr'oposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach 1o this same material has not received identified content
standards. '

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed af the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. - -

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are requi red to write waivers for -
integrated material. ' o

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes no¥
providing graduation credit opportunities. |

I am certain the omission of infegrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

" Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 o become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) _

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National -
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material

ntified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and '
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards_and Objectives
(2520.2) ' ‘ :

“Upon reviewing the proposed mathematics content standards the following
comments are of fered:

* Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content

‘standards. ' :

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. ‘Integrated material has been
effective for student learning, as research will support, since the early
1990's. ' '

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material. | | .

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities. - '

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.

(aprirtal /'hg{/\ Scren!
Stent T




To Whom Tt May Concern:

Comments regarding Mathematics Confent Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are of fered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material,

*County school districts need identified content standards for .
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) '

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach"ro this same material has not received identified content
standards. | ' |

*In order to fully align aur content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material. |

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversighf
and request they be written and included with the other mathematics
- content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) ' _ :

Upan reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. ,

*In order to fully align our content standards with the National -

Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. '

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written formso
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities. '

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) ' |

Upon reviewing the proposed mathematics content standards the following
comments are of fered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material. ,

*County school districts need identified content standards for
integrated mathematics courses in order fo provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant o accept student placement in classes not
providing graduation credit opportunities. |

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviéwing the proposed mathematics content standards the following
comments are offered: ‘

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. | - '

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been -
effective for student learning, as research will support, since the early
1990's. ' :

* A the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material. |

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Ma Ma‘l‘hema‘hcs Content S'randar'ds and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same ma?ema[ has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated materia! has been
effective for student learning, as research wnli support, since the early
1990's.

*As the adoption perlod for' mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material,

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

I am certain the omission of integrated content standards was an over_sighf
and request they be written and included with the other mathematics
~ content sTandards in Pollcy 2520.2 to become effective July 1, 2003,
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2620.2)

Upon reviewing the proposed mathematics content standards the following
comments are of fered:

* Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. |

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern: -

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

‘Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. | |

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. |

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation, ‘Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities. '

T am certain the __6mission-of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective J uly 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) -

Upon reviewing the proposed mathematics content standards the following -
comments are offered: ' '

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. - -

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. ' ' '

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required fo write waivers for
integrated material. _

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for .
high school graduation. Without statewide guidelines, parents and k
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities. |

I am certain the omission of integrated confent standards was an oversight
and request they be writfen and included with the other mathematics
content standards in Policy 2520.2 to become effective J uly 1, 2003,
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation, Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) -

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

B *County school districts need identified content standards for
integrated mathematics courses in order fo provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra II and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. -

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated

' objectives are needed at the 9-12 level. Integrated material has been
\ \. effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

I am certain the omission of integrated content standards was an oversight /
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

* As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high schoo! graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered: '

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. o

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for sTude.nf learning, as research will support, since the early
1990's.

*As the adophon period for mathematics instructional material
approaches (2005), integrated objectives must be in written formso -
material can be identified and selected by county school systems. Without
~ statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for,
high school graduation. Without statewide guidelines, parents and |
community members are reluctant to accept sfudem‘ placemen'r in classes not
providing graduation credit opportunities.

I am certain the omission of integrated content standards was an oversight
- and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) - ' '

Upon reviewing the proposed mathematics content standards the following
comments are offered: -

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same materia! has not received identified content
standards. |

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. :
*As the adoption period for mathematics instructional material

approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for

_integrated material.

B *County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities. :

I am certain the omission of integrated content standdrds was an oversight
and request they be written and included with the other mathematics

content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high schoot graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight

and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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‘To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) a |

Upon reviewing the proposed mathematics content standards the following
comments are offered:

- *Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. :
* *In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. ' ' |
*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material. | o
*County school districts need identified content standards for -
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and :
community members are reluctant to accep? student placement in classes not |
providing graduation credit opportunities. ' |

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 o become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are of fered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. |

* As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high schoo! graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated confent standards was an oversight
and request they be written and inciuded with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It Mc__iy Concern:

Comments r‘e.gdrd_ing Mathematics Content Standards and Objec'rives '
(2520.2) ' '

Upon reviewing the proposed mathematics content standards the following
comments are offered: '

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content

standards. |
| *In order o fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed af the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. | |

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material. .

*County school districts need identified content standards for
‘integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and |
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities. |

I am certain the omission of integrated content standards was an oversight

and request they be written and included with the other mathematics

content standards in Policy 2520.2 to become effective J uly 1, 2003. 9/;()
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are of fered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant fo accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the propesed mathematics content standards the foliowing
comments are offered: -

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. |

*As the adoption period for mathematics instructional material
approaches (2005}, integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide quidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities. |

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) '

Upon reviewing the proposed mathematics content standards the following
comments are of fered: '

*Algebra I, Geometry, Alg'ebr'a I and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified confent

~ standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early -
1990's. o .

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are requi red to write waivers for
integrated material.

*County school districts need identified content standards for |
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and -
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities. '

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) - |

Upon reviewing the proposed mathematics content standards the following
comments are of fered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. _ | ' ‘

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. |

*As the adoption period for mathematics instructional material .
approaches (2005), integrated objectives must be in written form so _
material can be identified and selected by county school systems. Without™
statewide guidelines, county systems are required to write waivers for
integrated material,

*County school districts need identified content standards for |
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

I am certain the omission of integmtéd content standards was an oversight
and request they be written and included with the other mathematics '
content standards in Policy 2520.2 to become effective July 1, 2003.
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' To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) :

Upon reviewing the propoéed mathematics content standards the following
comments are offered: '

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. ' -

~© *Inorder to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed af the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. ' .

- *As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so _
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated -querial. S

_ *County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accep? student placement in classes not
providing graduation credit opportunities. '

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 o become effective July 1, 2003.

C)o#ww@@m

Copiton 'rhgh Sheol Trpd
Student




To Whom It May Concern:

Commenfs'regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra II and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. |

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990s. o |

* As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material. |

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and

community members are reluctant to accept student placement in classes not
providing graduation credit opportunities. '

I am certain the omission of infegrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.

ey Miles
BT=Re\at N TP D DNt




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required fo write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportfunities.

T am certain the omission of integrated content standards was an oversight

and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding _A_Aghemciics Content gl'andar"ds- and Objectives
(2520.2) ' : : '

Upon reviewing the proposed mathematics content standards the following
comments are of fered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. |

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated

“objectives are needed at the 9-12 level. Integrated material has been

effective for student learning, as research will support, since the early
1990's. - | o

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for -
high schoot graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

* As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required fo write waivers for
integrated material. .

*County school districts need identified content standards for
integrated mathematics courses in order fo provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant Yo accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra II and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opporfunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) ' .

Upon reviewing the proposed mathematics Co_m‘en’r standards the following
comments are offered: -

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. _ _

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Infegrated material has been
effective for student learning, as research will support, since the early
1990's. - o :

“*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without |
statewide guidelines, county systems are required to write waivers for
integrated material. :

*County school districts need identified content standards for
integra'réd mathematics courses in order to provide mathematics credit for
" high school graduation. Without statewide guidelines, parents and '
community members are reluctant to accept student placement in classes not
providing graduation credit opporfunities. | | o

I am certain the omission of integrated content standards was an ové.r'sight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opporfunities.

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required fo write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high schoo! graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content

standards.
*Tn order to fully align our content standards with the National

Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for

integrated material.
*County school districts need identified content standards for

integrated mathematics courses in order to provide mathematics ¢redit for
high school graduation. Without statewide guidelines, parents and

community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments _r'egardihg Mathematics Content Standards and Objectives
(2520.2) '

Upon reviewing the proposed mathematics content standards the following
~ comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. | |

*In order to fully align our content standards with the National -
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. ' o

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required fo write waivers for
integrated material. S '

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and o
community members are reluctant fo accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2620.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required fo write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.

Mollinda, L arc
Copita] H‘?)h Scheo Stuckent




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the Naticnal
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are of fered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005}, integrated objectives musy be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of infegrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are of fered: '

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not rece,we.d identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student Iear‘nmg as research will support, since the early
1990's.

*As the adoption period for mathemahcs msfr'uchonal material
approaches (2005), integrated ob jectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required fo write waivers for '
integrated material. |

-*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school gradua'rlon Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit oppor"runmes

I am certain the omission of integrated content sfan_dar_ds was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are of fered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) o

Upon reviewing the proposed mathematics content standards the following
comments are of fered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content

standards. S |
' *In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. _

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for

integrated material.
' *County school districts need identified content standards for _
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parentsand
comimunity members are reluctant to accept student placement in classes not
providing graduation credit opporfunities.

T am certain the omission of integrated confent standards was an -over'sirgh‘r

and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) o

Upon reviewing the proposed mathematics content standards the following
comments are offered: '

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified confent standards while the integrated
approach to this same material has not received identified content
standards. -

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. | |

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so __
material can be identified and selected by county school systems. Without

statewide guidelines, county systems are required fo write waivers for.
integrated material. ' ' | '

*County schoo! districts need identified content standards for

integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and '
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of infegrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) |

Upon reviewing the proposed mathematics content standards the following
comments are offered: |

*Algebra T, Geometry, Algebra IT and other identified courses have
received specifically identified confent standards while the integrated
approach to this same material has not received identified content
standards. :

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early .
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material. |

*County schoof districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opporfunities.

Iam certam fhe omission of integrated content standards was an oversight
~ and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are of fered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order fo provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accep?t student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 3-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant fo accept student placement in classes not
providing graduation credit opportunities.

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are of fered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards whi le the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated confent standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 o become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are of fered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation, Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered: -

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. : _

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. .

*As the adoption period for mathematics instructional materia
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified confent standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and .
community members are reluctant to accep? student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight -

and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) | '

Upon reviewing the proposed mathematics content standards the following
comments are of fered: ' .

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approaéh to this same material has not received identified content
standards. ' o

" *Inorder to fully align our content standards with the Nationa!
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. -

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material. o

*County school districts need identi fied content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
- providing graduation credif opporfunities.

I am certain the omission of integrated confent standards was an oversight
and request they be written and included with the other mathematics ™ -
content standards in Policy 2520.2 to become effective J uly 1, 2003.
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To Whom It May Concern:

Comments :r'ega'r'di_ng Mathematics Content Standards and Objectives
(2520.2) o :

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. ' : _ g
*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
'1990's. '

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathiematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and |
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

I am certain the omission of integrated content standards was an oversight
and request they be written and inciuded with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, infegrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant o accept student placement in classes not
providing graduation credit opporfunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) '

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant o accept student placement in classes not
providing graduation credit opportunities.

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comme.nfs regarding Mathematics Content Standards and Objectives
(2520.2) |

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. _ ' '

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated - |
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990, - R | |
| *As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without

‘statewide guidelines, county systems are required to write waivers for
~integrated material. . '

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities. -

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high schoo! graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are of fered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opporfunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are of fered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required o write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high schoo! graduation. Without statewide guidelines, parents and '
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding _Athhémgics_ Content Standards and Obiecﬁi)es
(2520.2) B -

Upon reviewing the proposed mathematics content standards the foll_dw-ing
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. _ : :

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990’s.

* As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material. |

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant o accept student placement in classes not
providing graduation credit opporfunities. '

- T am certain the omission of in'regr-a'red content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.4 fo come effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are of fered:

*Algebra I, Geometry, Algebra II and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with The other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics confent standards the following
comments are offered: :

~ *Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the infegrated
approach fo this same material has not received identified content
standards. o

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

~ *As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
- statewide guidelines, county systems are required to write waivers for
integrated material. -

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
‘community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

I am certain the omission of infegr'dt_ed content standards was an over'sight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective J uly 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight

and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding 'Maﬂ.temqﬁcs Content Standards and Objectives
(2520.2) - —

Upon reviewing the proposed mathematics content standards the following
comments are offr_e,red:_ '

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards; I | o

. *In order to fully-align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. | o | :

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so |
material can be identified and selected by county school systems. Without
~ statewide guidelines, county systems are required to write waivers for
integrated material. N | -

*County school districts need identified confent standards for |
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities. | |

Iam cerfqin' the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003,
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To Whom It May Concern:

‘Comments regarding Mafhematlcs Content Standcrds and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are offered: ' :

*Algebra I Geome’rr'y, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversrgh’r

- and request they be written and included with the other mathematics
content standards in Palicy 2520.2 to become effective July 1, 2003.
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To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2) ' | '

Upon reviewing the proposed mathematics content standards the following
comments are offered. ' ’ .

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. -

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. | | |

* As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for .
integrated material. ' _

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for -
high school graduation. Without statewide guidelines, parents and |
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities. '

T am certain the omission of integrated content standards was an overéight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To thm It May Concern:

Comments regarding Mafhe'm.aﬁcs Content Standards and Objectives
(2520.2) - o ‘

Upon reviewing the proposed mathematics content standards the 'fbllowi:ng
comments are of fered:

*Algebra I, Geometry, Algebra II and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. . | |

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. . | |

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. - Without
statewide guidelines, county systems are required fo write waivers for
integrated material.

*County school districts need identified content: standards for
integrated mathematics courses in order to provide mathematics credit for
high scheol graduation. Without statewide guidelines, parents and
community members are reluctant fo accep? student placement in classes not
providing graduation credit opportunities. -

I am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective J uly 1, 2003.
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To Whom It May Concern: .

Comments regarding Mathematics Content Standards and Obiecﬁves _
(2520.2) '

Upon reviewing the propesed mathematics content standards the following
comments are offered: ' '

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. ,

*Tn order to fully align our content standards with the Nationa
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. |

*As the adoption period for mathematics instructional material
approaches (2005}, integrated ob jectives must be in written form so _
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for

integrated mathematics courses in order to provide mathematics credit for

high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities. : '

I am certain the omission of integrated content standards was an oversight
" and request they be written and included with the other mathematics
content standards in Palicy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics Content _Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are of fered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

- Comments regarding Mathematics Content Standards and Objectives
(2520.2) | o

Upon reviewing the proposed mathematics content standards the following
comments are offered: | | |

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards. .

*Tn order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material. |

*County school districts need identified content standards for .
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities. :

T am certain the omission of integrated content standards was an oversight

and request they be written and included with the other mathematics
content standards in Policy 2520.2 to become e_ffecﬁve. July 1, 2003,
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content standards in Policy 2520.2 to become effective July 1, 2003.




To Whom It May Concern:

Comments regarding Mathematics ‘Content Standards and Objectives
(25620.2) -

© Upon reviewing the proposed mathematics content standards the f_ollowi'ng

comments are of fered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated

~ approach to this same material has not received identified content

standards. _ : S

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's. |

* As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Wifhom statewide guidelines, parents and
community members are reluctant to accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight

~ and request they be written and included with the other mathematics

content standards in Policy 2520.2 to become effective July 1, 2003.

Lutraty)




To Whom It May Concern:

Comments regarding Mathematics Content Standards and Objectives
(2520.2)

Upon reviewing the proposed mathematics content standards the following
comments are of fered:

*Algebra I, Geometry, Algebra IT and other identified courses have
received specifically identified content standards while the integrated
approach to this same material has not received identified content
standards.

*In order to fully align our content standards with the National
Council of Teachers of Mathematics (NCTM) Standards, integrated
objectives are needed at the 9-12 level. Integrated material has been
effective for student learning, as research will support, since the early
1990's.

*As the adoption period for mathematics instructional material
approaches (2005), integrated objectives must be in written form so
material can be identified and selected by county school systems. Without
statewide guidelines, county systems are required to write waivers for
integrated material.

*County school districts need identified content standards for
integrated mathematics courses in order to provide mathematics credit for
high school graduation. Without statewide guidelines, parents and
community members are reluctant fo accept student placement in classes not
providing graduation credit opportunities.

T am certain the omission of integrated content standards was an oversight
and request they be written and included with the other mathematics
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