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PROVIDE A BRIEF SUMMARY OF YOUR PROPOSAL

The preparation of educators ehgible for licensure to work in the public schools of West Virginia is critical
to the success of all students in the 21st century. Additionally, this policy, which guides the mstitutions of
higher education in the creation and operation of preparation programs, should be clear. After more than
a vear of conscious effort and study by the West Virginia Institutions of Higher Education High Quahty
Educator Stakeholder Committee (IHE HQEL), the West Virginia Board of Education (W\ BE) has
identified phases for transforming educator preparation programs. Phase one includes the adoption of the
CAEP Standards, thereby establishing CAEP as the accrediting agency for all West Virgimia Educator
Preparation Providers. Phase two includes transforming admunistrator and educational leadership
programs. The third and final phase wil be structured around reforming student support programs.
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There will be no impact on state government cost or revenue should these proposed changes be approved
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2. EXPLANATION OF ABOVE ESTIMATES (INCLUDING LONG-RANGE EFFECT) PLEASE INCLUDE
ANY INCREASE OR DECREASE IN FEES IN YOUR ESTIMATED TOTAL REVEXNUES.

The changes made to Policy 3100 will not require funding at the state level.
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PLEASE IDENTIFY ANY AREAS OF VAGUENESS, TECHNICAL DEFECTS, REASONS THE PROPOSED
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The changes made to Policy 3100 will not require funding at the state level.
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Charles K Heinlein - By my signature, I certify that I am the person authorized to file legislative rules, in
accordance with West Virginia Code §29A-3-11 and §39A-3-2.

LORERE LTI LEEED () fECEEE T

Title-Series: 126-114 Rule Id: <692 Document: 26175




WEST VIRGINIA oFILED

llli \}J b’T [/':';-

,:.&.:,,{ G 5 | . SECRETARY OF STATE
, NATALIE E. TENNANT

8/15/2014 9:17:01 AM

ADMINISTRATIVE LAW DIVISION L IRGI A LGRL TRRY OF AT

FORM 12 -- BRIEF SUMMARY AND STATEMENT OF CIRCUMSTANCES (Page 1)

AGENCY Education
RULE TYPE Legislative Exempt AMENDMENT TO EXISTING RULE  Yes TITLE-SERIES 126-
RULE NAME Approval of Educational Personnel Preparation Programs (3100) 114
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SUMMARIZE INACLEAR AND CONCISE MANNER CONTENTS OF CHANGES IN RULE AND
STATEMENT OF CIRCUMSTANCES REQUIRING THE RULE.

The liest Virginia Board of Education (WVBE) adopted the Council for the Accreditation of
Educator Preparation (CAEP)} standards in July 2014. In order to reflect the components
of the CAEP agreement, WVBE Policy 5100 must be revised. The proposed revisions will: 1)
reflect the adoption of the CAEP Standards and CAEP processes as the accrediting agency
for all WV Educator Preparation Providers (EPP); 2) clarify language and fully define
terms; and 3) clarify the program review process led by the West Virginia Department of
Education (WVDE) and guided by the WVBE.
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EXECUTIVE SUMMARY
WEST VIRGINIA DEPARTMENT OF EDUCATION

Policy Number and Title: West Virginia Board of Education Policy 5100 — Approval of
Educational Personnel Preparation Programs

Background: The preparation of educators eligible for licensure to work in the public schools
of West Virginia is critical to the success of all students in the 21% century. Additionally, this
policy, which guides the institutions of higher education in the creation and operation of
preparation programs, should be clear. Afier more than a year of conscious effort and study by
the West Virginia Institutions of Higher Education High Quality Educator Stakeholder
Commuittee (IHE HQE), the West Virginia Board of Education (W VBE) has 1dentified phases for
transforming educator preparation programs. Phase one includes the adoption of the CAEP
Standards, thereby establishing CAEP as the accrediting agency for all West Virginia Educator
Preparation Providers. Phase two includes transforming administrator and educational leadership
programs. The third and final phase will be structured around reforming student support
programs.

Proposals: The West Virginia Board of Education (WVBE) adopted the Council for the
Accreditation of Educator Preparation (CAEP) standards in July 2014. In order to reflect the
components of the CAEP agreement, WVBE Policy 5100 must be revised. The proposed
revisions will: 1) reflect the adoption of the CAEP Standards and CAEP processes as the
accrediting agency for all WV Educator Preparation Providers (EPP); 2) clarify language and
fully define terms; and 3) clarify the program review process led by the West Virgimia
Department of Education (W VDE) and gwmided by the WVBE.

The Sections of WVBE Policy 5100 that are being recommended for revision include: Sections
1-9, 12-24, and Appendices A, D and E. Specific changes include:

e Deleted all references to NCATE and TEAC (national accrediting agencies) and replaced
with Council for the Accreditation of Educator Preparation (CAEP) processes and
standards. Opportunities for the new accreditation and program of study review processes
are embedded throughout the policy; however, West Virginia-adopted CAEP Standards
are reflected i Appendix A-5 as “West Virgima Educator Preparation Program
Standards™;

e Clanfied defimitions of wvarious levels/types of program review, accreditation and
approval to provide consistency throughout the policy (e.g. rename Policy 35100:
Approval of Educator Preparation Programs, clarify educator preparation provider [EPP],
program review for accreditation purposes, program review at state level for thorough
Educator Preparation Program Review Board for new programs of study and revisions to
the structure of existing programs of study);

e Added section §126-144-18 to separate program approval procedures for clarification
purposes;

e Updated language regarding the annual report required of EPPs to align with new CAEP
processes and federal requirements for educator preparation programs;



e Deleted the Intermediate Elementary Education (Grades 3-35) programmatic level and the
Chemistry through Chemuistry 1 endorsement from Appendix D;

e Added language to clarify the clinical experience of educator candidates completing their
clinical experience on the job (e.g. candidates preparing while on alternative certificate or
on permit); and

e Corrected incidental syntax, spelling and mechanic errors throughout the policy.

Impact: The proposed revisions to Policy 5100 provide strategic guidance for West Virginia
Educator Preparation Providers (EPPs), who prepare candidates to be eligible for licensure to
work 1n the public schools of West Virgima. The revisions provide direction for transition to the
CAEP Standards and accreditation process by the fall of 2016, and for the EPPs that are not
currently nationally-credentialed to begin the CAEP candidacy process. The proposed policy
revisions are necessitated because the demand for rigor 1s increasing and in response to changes
in national and state requirements to that end. As West Virginia moves to improve educator
preparation, the manner in which we measure candidate knowledge and performance demands
attention to excellence as candidate proficiency and performance become the intentional focus.
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TITLE 126
LEGISLATIVE RULE BOARD OF EDUCATION

SERIES 114
APPROVAL OF EDUCATIONAL PERSONNEL EDUCATOR PREPARATION PROGRAMS
(5100)

§126-114-1. General.

1.1. Scope. - This legislative rule establishes the process for developmg, mmplementing, and
receiving West Virgima Board of Education, hereinafter WVBE, approval to operate an eduecatienal
personnel cducator preparation program leading to West Virginia licensure in an institution of higher
cducation.

1.2. Authority. - W. Va. Constitution, Article XII, §2 and W. Va. Code §§18-2-5, 18A-3-1a,
18 A-3-2b, and 18 A-3-10.

1.3. Filing Date. - Janed3:2014-

1.4. Effective Date. - July—42014-

1.5. Repeal of Former Rule. - This legislative rule amends W. Va. §126CSR114, West Virginia
Board of Education Policy 5100, Approval of Eduecattonal Persennel Educator Preparation Programs filed
Neovember14.2013 June 13, 2014 and effective Pecember 16,2013 -July 14, 2014.

§126-114-2. Summary.

2.1. This rule outlines the framework for developing, implementing and approving eduecational
persennel cducator preparation programs. Major program components are defined, assessment mstruments
and/or procedures are identified, and the minimum proficiency levels are prescribed for the WVBE adopted
instruments. Program approval criteria for program implementation are also identified.

§126-114-3. Purpose.

3.1. The purposes of this policy are to: a) establish a collaborative process for program approval,
b) improve eduecationalpersennelcducator preparation programs and potential edueattonalpersonnel
educators by mcorporating program guidelines based on research and best practices; ¢) ensure that those
who are prepared for employment in the public schools have the knowledge, skills and dispositions
necessary to function as entry-level members of the profession; and d) ensure that higher education
institutions work collaboratively with the public schools 1in designing and delivering professional educator
preparation experiences to increase student achievement through written agreements with public schools.
This policy relates only to the approved teacher-education educator preparation programs element-of lcading
to licensure mn_West Virginia public schools. Hence, the policy does not supersede any licensure
requirements mandated by W. Va. Code and/or WVBE rules outlined in W. Va. §126CSR136, WVBE
Policy 5202 Minimum Requirements for the Licensure of Professional/Paraprofessional Personnel and
Advanced Salary Classifications (hereinafter Policy 5202).

3.2. This policy commits the WVBE to develop, revise or adopt the program objectives, assessment
instruments, and proficiency levels for the professional preparation of educational personnel through a
collaborative effort involving the West Virginia Commission for Professional Teaching Standards,
heremafter WVCPTS, the West Virginia Department of Education, WVDE, the governing boards for public
and private West Virginia mstitutions of higher education, public school administrators, and classroom
teachers.



126CSR114

§126-114-4. Authority of the WVBL.

4.1. All educatieonal-persennel educator preparation programs of study that result in licensure to
work 1n the public schools of West Virgima keensvre require the approval of the WVBE. This approval
requirement applies to new and continuing programs of study and also to any institution seeking mitial
approval to offer eduveatienal persennel-cducator preparation programs that result in licensure to work in the
public schools of West Virgmia.

4.2. The WVBE shall adopt standards and procedures for the approval of eduecationalpersonnel
educator preparation programs_of study that enable prospective educators who satisfactorily complete such
programs and licensure requirements to be licensed in West Virginia.

4.3. The WVBE establishes the WVCPTS to serve as its advisory body on matters related to the
preparation of educational personnel.  The WVBE shall establish regular communications with the
WVCPIS and may solicit its recommendations prior to taking official action on educatienal—-persennel

cducator preparation policies. (See W. Va. §126CSR154, WVBE Policy 35050 - West Virginia
Commussion for Professional Teaching Standards.)

4.4. The WVBE acknowledges that the governing boards of public higher education institutions and
the appropriate governing body of a private higher education institution may establish standards and
aeeredrtatlen requrrements and procedures regarding edueater Dreparatrerl programs-—neladine—a
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fartsdiettons: The WVBE pledges 1ts cooperation with the governing boards or bodies and the nstitutions
under their control m establishing jointly agreed upon te educator preparation programs of study review

procedures pursuarlt to -See&eﬁ—l—Q% 6126 114-14 of thrs pelrey that—a)—fespeet—&ﬁﬁuapﬁheab}e
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geveming—be&relsés)—er—bed—y@es)—aﬁd—b} emphasrze eeeperatren, minimize duplreatren, and speerfy the

process and materials to be covered 1n the review.

§126-114-5. Definitions.

5.1. Aeeredrted Institution of Hrgher Edueatrerl = A eellege or university accredited: H-by—the
offieial-acereditine—areney—e : seated—and—=2) by onc of the regional
aeeredltmg ageneres reeegmzed by the Ceunerl fer Hrgher Edueatren Accreditation (CHEA), OR by one
of the National Faith-Related Accrediting Organizations recognized by CHEA and the United States
Department of Education, OR by the Accrediting Council for Independent Colleges and Schools, to
award degrees at a stipulated level, 1.e., bachelor’s degree, master’s degree, and/or doctorate.

5.2. Admission to an Approved Program. - The filing of an application by a prospective educator
declaring himself/herself as a candidate to complete an approved teacher—education cducator preparation
program and the institution’s formal acceptance of the student based on his/her satisfying the admission
criterta.  'The criteria for admission are: mimimum of 2.5 individual grade point average (GPA) and
beginning in Fall 2016, education preparation providers will use a of 3.0 GPA as the minimum acceptable
cohort average for admissions to educator preparation programs. Implementation of this standard should
parallel the GPA requirement as proposed by The Council for the Accreditation of Educator Preparation
(CAEP). The 3.0 GPA cohort grade point average calculated using a 4-point scale and including all core
subject coursework in the calculation (electives not mcluded); 2) successful completion of an disposition
screening assessment chosen by the educator preparation provider, and 3) the required performance on the

%Mﬁéb%ﬁﬁﬁs%meﬁ—\%ﬂkﬁte—%ﬁ&efwf—th% Cere Academic Skills for Educators (CASE) (see
§126 114-12. 1) ¥
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as well as any other nstitutionally established performance assessments in speaking, listening, and
educational technology.

5.3. Approved Carcer and Technical Education Preparation Programs of Study — An educational
educator preparation program of study delivered by a—regtonally—aceredited —nstitution—of—higher
edueatten_an educator preparation provider located in an institution of higher education that holds
accreditation as defined in §126-114-5.1, based upon WVDE-adopted carcer and technical education
program objectives and other requirements, and which has the—endersement—of been approved by the
WVBE.

5.4. Approved Educator Preparation Program of Study. — An edueattenal cducator preparation
program of study delivered by an educator preparatlon prowder located in_an ]IlStltllthIl of higher
education that holds dehs ity ation-of higlk peationaccreditation as
defined in §126-114-5.15; has been rewewed by the EPPRB as required 1 §126-114-14— and
approved by the WVBE, and i1s based upon state adopted state and national program objective
standards;— that includes preprofessmnal skills, content specialization? and professional education
components. and-otherrequirements—delivered byanaceredited collece—< PrSEs

eﬁdefsemeﬁt—ef—ﬂaemiB-E—. ]

i

5.4.a. Alternative Educator Preparation Program — A WVBE-approved educator
preparation program of study based upon state adopted state and national program objective
standards, that mcludes preprofessional skills, content specialization, and professional education
components AND

5.4.a.1. are alternative to the regular college or university programs for the

education of teachers and may only be offered by approved education providers as defined in section
5.14.a ; and

5.4.a.2. are part of a partnership between one or more schools, school districts or

regional educational service agencies and an institution of higher education as defined m W. Va. Code
§18A.3.1.a of state statute.

5.5. Authorized Agency. - The state agency designated by the WVBE to administer
educator preparation program approval standards and procedures approved by the WVBE. Currently, the
WYVDE serves as the WVBE’s authorized agency.

5.6. Cohort. — A group of education candidates admitted to an educator preparation program of
study at the same time. €.g.. a class entering in a fall semester.

5.7. Cohort Grade Point Average (GPA). — The GPA averaged for all members of a cohort or class
of admitted candidates. Averaging does not require that every candidate meet the specified GPA/score.

5.68. Collaborative Program. — An Aapproved edueationslpersennelcducator preparation program
that 1s delivered as the result of a formal written agreement between two or more sstitations—ethicher
edveatton WVBE-approved educator program providers (EPPs) to enable prospective educators to
recerve licensure 1n a content specialization that 1s not available at the home mstitution and that 1s
approved for the cooperating institution.

5.9. Council for the Accreditation of Educator Preparation (CAEP). - This organization reviews and
accredits an EPP based on compliance with CAEP national standards related to the functioning of the
EPP. Insofar as this policy 1s concerned, EPPs must have CAEP accreditation or be seeking CAEP
candidacy 1n order for 1ts graduates to be licensed to teach in the public schools of West Virgima. CAEP
levels of accreditation include:
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5.9 a. Exemplarv Accreditation—awarded to a small number of EPPs that meet CAEP
ouidelines set for all five standards and surpass those suidelines for a combination of standards:

59 b. Full Accreditation—awarded to EPPs that meet CAEP owidelines for all five

standards:

5.9.c. Probationary Accreditation—awarded to educator preparation providers (EPPs) that
meet or surpass CAEP guidelines in four standards, but fall below m one of the standards;

5.9.d. Revocation of Accreditation—for EPPs secking continuing accreditation that fall
below CAEP guidelines in two or more standards: or

5.9.e. Demal of Accreditation—for EPPs secking initial accreditation that fall below CAEP
cuidelines in two or more standards.

5.10. Council for the Accreditation of Educator Preparation (CAEP) Accreditation Review Team
(ART). The following Accreditation Review Team composition and procedures apply to all teams:

5.10.a. the Accreditation Review Team (ART) shall consist of five members: three
national: two (2) state members.

5.10.b. all voting members of review teams must have successfully completed CAEP
Review Team member training.

5.10.¢c. a P-12 practitioner shall be a member of each ART whenever possible:

5.10.d. each teacher association mav appoint one observer for the onsite review at the
association’s expense.

5.10.e. the governing agency of the EPP undergomg review may appoint an observer each
team at its own expense.

5.10.f. a liaison from the WVDE will serve 1n an assistant/observer role.

5.10.¢. the EPP will assume all expenses including travel, lodging and meals for CAEP and
state team members (excluding observers), as well as the periodic evaluation fee.

5.10.h. onsite team activities will be conducted according to CAEP policy.

5.10.1. ART members will adhere to CAEP’s Code of Conduct to assure the EPPs and the
public that CAEP reviews are impartial and objective. to avoid conflicts of interest and to promote equity

and high ethical standards in the accreditation system.

5.11. CAEP Pathways.  CAEP requires that educator preparation providers (EPPs) seecking
accreditation complete a self-study and host a site visit through which the accreditor determines whether or
not the provider meets CAEP standards related to evidence of candidate performance, use of data in
program self-improvement. and institutional/organizational capacity and commitment for quality. In
completing its standards-focused self-study. a provider selects one of three pathways: Continuous
Improvement, Inquiry Brief or Transformation Initiative.

5.11.a. The Continuous Improvement pathway allows an EPP to focus on its own
improvement. EPPs select a standard or standards on which it will focus its efforts moving toward its next
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accreditation review and visit.

5.11.b. The Inquiry Bref (IB) accreditation pathway focuses on broad-based
faculty/instructor engagement in investigation of candidate performance, with an emphasis on the quality of
the evidence used to evaluate candidate performance and to improve program quality. The EPP faculty
operationalizes the CAEP standards in its own claims about candidate performance and must meet the
standards of evidence required of peer-reviewed research studies in making its case for accreditation.

5.11.c. The Transformation Imitiative (TI) accreditation pathway i1s a Research and
Development (R&D) approach to accreditation. EPPs or systems (states, school-institution of higher
cducation (IHE) collaboratives, etc.) adopting the TI pathway engage in rigorous research investigation of a
chosen aspect of educator preparation to inform the profession and/or offer research-proven models for
replication of promising practices. The Transformation Initiative provides an EPP with the opportunity to
focus on the improvement of the profession using research on its own successful practices.

5#12. Endorsement. - The specialization(s) and grade levels appearng on any license,
authorized by the WVBE which govern the legal assignment within the public schools of West
Virginia (W. Va. Code §18A-3-1).

5.13. Educator Preparation Program of Study. — A course of study or program delivered by a
WVBE-approved and CAEP-accredited educator _program provider (EPP) which includes a WVBE-
approved curriculum, and upon successful completion, candidates will be eligible for a particular license or
certificate recognized for employment in the public schools of West Virginia.

5.14. Educator Preparation Provider (EPP). - A college, department or school of education located
in_an IHE that 1s accredited as defined in §126-114-5.1 and that delivers WVBE-approved educator
preparation programs of study leading to licensure to work 1n the public schools of West Virginia. An EPP
mav also offer a WVBE-approved alternative educator preparation program as defined in §126-114-5.4.a.

5.14.a. Alternative Educator Preparation Program Provider. - A college or
university that has received WVBE approval to offer an alternative educator preparation program in
accordance with W. Va. Code §18A-3-1a and 1s part of a partnership between one or more schools. school
districts or regional educational service agencies as defined in §126-114-5.4.¢.2.

5.8135. Edueattenal-Educator Persennel Preparation Provider Advisory Committee (EPPAC). - This
committee 18 comprised of public school and higher education teachers and administrators who advise the
chief teacher education officer of the EPP on persennel educator preparation matters. All mstitutions
EPPs offering WVBE-approved educator preparation programs of study leading to licensure to work in
the public schools of West Virginia are required to have an EPPAC.

5.16. Educator Preparation Program Review Board (EPPRB). - The WVBE has created the EPPRB

to make recommendations to the WVBE regarding the approval of EPPs and content/specialization
programs of study leading to licensure to work in the public schools of West Virgmia.

5.917. Field-based Experiences. - Educational tramning activities are organized by the-eeHege—and
varverstty—teacher educator preparation pregrams providers (EPPs) for the student—teacher candidate
which are structured to ensure significant exposure to diverse (multi-cultural), at-risk and special needs
learners. Significant field experiences are those experiences completed under the direction of the
institution and cooperating teaehereducator. The experiences are arranged by the mstiutton cducator
preparation provider (EPP) with the cooperating teaehesseducators such that the eceperatireteachersthey
have a thorough understanding of the mmstiuatton™s EPP’s expectations for the candidates during the
experiences. During such experiences teacher candidates should work directly with students (1.e., plan
and teach lessons).
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5.18. Governing Boards/Bodies. Insofar as the authority of this policy extends, the governing board
for publicly supported educator preparation providers in West Virgmia, “governing board™ refers to the
West Virginia Higher Education Policy Commission. For educator preparation providers that are privately
supported, “‘governing body” refers to the entity authorizing the delivery of educator preparation programs
of study.

5.48-19 License. - The term used for any or all of the documents 1ssued by the State Superintendent
of Schools under state law and regulations of the WVBE that empowers the holder to perform designated
services within the public schools.
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5.42:20. Performance-Based Assessment. - The—process—whereby—a—cooperating—publie—school

oM rd—a—hicher—eduecation : Herh redee An assessment of a prospective
educator’s ability to integrate content, basic professional knowledge and pedagogical skills in an
appropriate educational setting in which the prospective educator anticipates licensure. Teacher
candidates graduating from West Virginia EPPs are requured to achieve acceptable performance levels on
a___teacher performance assessment. (See §126-114-12.1)
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5.44-21. Program of Study Approval Status. — Followmg a recommendation by the EPPRB the
WVBE will classify Al all prefesstenal cducator preparation programs of study and may grant “Initial
Approval Status™ to new_educator preparation programs of study prior to their inclusion in the EPP’s
CAEP-program review process. wH—be—elassi#ted—The WVBE will classify the status of educator
preparation programs of study as follows: “Initial Approval Status;” and “Approval Status for a Revised
Program of Study.”**Continming Approval Status.” or ““Conditional Approval Status.”

5.4421.a. Imitial Approval Status. - Fhisterm—is—usedfor Following a recommendation by
the EPPRB, the WVBE may grant “mitial approval status™ to new prefessienal educator preparation
programs of study that have not previously been offered by the EPP. “Initial Approval Status™ s#H-may

be granted by the WVBE fer-a-perted-oftive-years until the EPP’s CAEP accreditation visit. Purtaeeach
ef—theﬂe—ﬁwe—yeafs—the—lﬁ-s&t&&ey& The EPP will be required to document 1n 1ts annual report the progress

it 18 makmg to ensure the success of its graduates to promote student achievement in the public
schools 1n the institution’s service region. During the “Initial Approval Status™ stage, the wmstration

EPP may recommend graduates for West Vlrglma certlﬁcatlon At-theend ot the fve-vear “Imtial
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5. -1-421 b Geﬁtl-ﬁa-l-ﬁ-g—Appmval Status for a Rewsed Program of Study. - dhis—term
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seven—years- may be granted to those educator preparation programs of study that have a significant
change from the program of study initially approved by the WVBE. To maintain “Centintne- Approval
Status™ for a Revised Program of Studv—pr—eﬁa-mﬁ—wl-th—the% cducator preparatlon programs must

undergo the eentinneprogram+review(CAEP program review process and recerve approval every seven
years.
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5.21.c. In the event of a CAEP revocation or demial of accreditation of an EPP, the EPPRB
will review the CAEP evaluation of the EPP and make an approval status recommendation to the WVBE.

!‘ [ 1] ok -..

£
=1L -
-,

A D, ' A D

[
L.YAVAD

T M
(1L
M

5. -1-622 Reglonally Accredited Instltutlon Df Educatlon - A college or university accredited by:
he-othe SEere s-asency-of-thestate ch-the-s or-tteeated—and—2) onc of the regional
accredltmg agencies recogmzed by the CHEA, OR by one of the Natlonal Faith-Related Accrediting
Orgamizations recognized by CHEA and the Umted States Department of Education, OR by the
Accrediting Council for Independent Colleges and Schools, to award degrees at a stipulated level, 1.e.,
bachelor’s degree, master’s degree, and/or doctorate.
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5.4F23. Specialization. - The specific teaching, administrative, or student support area listed on the
educator’s license to which s/he may be legally assigned within the public schools.

5.24. Specialized Professional Association (SPA). — A SPA 1s a specialized professional association
recognized by the U.S. Department of Education or the Council for Higher Education. Examples include,

but are not limited to, National Council Teachers of English (NCTE), National Council Teachers of Math
(NCTM), ete.

5.4825. Subject-Area Major. — A minimum of 30 semester hours 1n a specific content area.
5.4826. Subject-Arca Minor. — A mmimum of 15 semester hours in a specific content area.

5.27. Teacher 1n Residence. — A “‘teacher-in-residence program’ means an intensively supervised
and mentored residency program for prospective teachers during their final program year that refines their
professional practice skills and helps them gain the teaching experience needed to demonstrate competence

as a prerequisite to certification to teach in the West Virginia public schools. Teacher-in-residence programs
require authorization of the WVBE pursuant to W. Va. Code §18A-3-1(¢).

.‘.‘.‘. -

§126-114-6. Professional Educator Preparation Program Requirements: Teacher.

6.1. Program Components. - All teacher preparation programs, at both undergraduate and
graduate levels, shall consist of three components: preprofessional skills, content specialization, and
professional education. The three components, mcluding the associated educational technology
knowledge and skalls, are necessary to satisfy WVBE-approved program requirements.

6.2. Preprofessional Skills Component.
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6.2.a. Component Description. - Preprofessional skills are those basic skills crucial to an
educator’s performance and effectiveness. Competence 1n these skills underlies an educator’s ability to
comprehend, utilize, analyze, synthesize, evaluate, and communicate information.  Preprofessional skills
common to educational personnel are reading, writing, mathematics, speaking, listening and educational
technology. Component descriptions for reading, writing and mathematics are found 1n the study guide
“Test at a Glance™ for the Praxis I, Core Academic Skills for Educators (CASE). Preprofessional skalls
for speaking and listening are found 1in Appendix B of this policy. Educational technology knowledge
and skills related to this component are found i Appendix C of this policy.

0.2.b. Educator’s Assessment and Proficiency Levels. — Prior to admission to a WVBE-
approved educator preparation program, the teacher candidate must attain the required levels of
proficiencv in reading, writing, mathematics. speaking. listening and educational technologv as measured
by the assessments indicated 1n this policy. including the CASE as well as assessments and/or levels

established by individual nstitutions. he—educaters—preprofesstonal-slalls—n—readine

-l Sl e

6.2.b.1. Effective with cohorts being admitted to educator preparation programs
of study in Fall 2016, the cohort must attain a eroup average minimum performance on nationally-

normed ability/achievement assessments, such as American College Testing (ACT), Scholastic Aptitude
Test (SAT) or Graduate Record Examination (GRE) of:

6.2.b.1.a. In the top 50 percent of the distribution effective 2016-2017

6.2.b.1.b. In the top 40 percent of the distribution effective 2018-2019:

6.2.b.1.c. In the top 33 percent of the distribution effective 2020 and

thereafter.

6.2.b.2. Effective with cohorts being admitted to educator preparation programs
of study in Fall 2016, the cohort must attain a group average minimum GPA requirement of 3.0 in the
core subjects and using a 4-point scale with A-4, B-3. C-2. and D-1.

6.2.b.3. The EPP shall establish the assessments and acceptable levels for the
speaking, listening, and educational technology skills.

0.2.c. CASE Warvers. - In lieu of taking the WVBE-approved CASE, prospective
cducators completing WVBE-approved programs may provide evidence of:

6.2.c.1. a master’s degree from an accredited institution of higher education; OR

6.2.c.2. currently holding or having held a West Virginia professional teaching,
administrative or student support service license; OR

6.2.c.3. attainment of WVBE-approved composite scores from a single
administration of the ACT Program or the SAT. See Appendix E of this policy for currently approved
ACT and SAT scores. Warvers found at §126-114-6.2.¢c.1, §126-114-6.2.c.2 and §126-114-6.2.¢.3 do not
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apply to the institution’s required assessments of speaking, listening and educational technology
knowledge and skills. Individuals who currently hold or have held a West Virgima professional
teaching, administrative or student support services license are not required to complete any of the
preprofessional skills assessments.

6.3. Content Specialization Component.

6.3.a. Component Description. - Content specialization pertains to the specific
teaching, admimistrative, or student support specialization(s) listed on a professional license in accordance
with W. Va. Code §18A-3-1. See Appendix E of this policy for specific gmidelines related to items
6.3.a.1 to 6.3.a.7 below for each specialization with the potential for approved program status. WVBE-
approved specializations and grade level patterns are found in Appendix D of this policy. The
content specialization program standards shall include:

6.3.a.1. WVBE recognized national Content Specialization Standards for
the public school curriculum pertaining to the specialization.

0.3.a.2. WVBE policies or legislative initiatives that have implications
for the teaching specialization.

6.3.a.3. WVBE adopted content standards for the public school curriculum
pertaining to the specialization standards.

6.3.a.4. content description(s) for the Praxis II tests identified for the
specialization in West Virginia licensure requirements.

6.3.a.5. mstitutionally identified content standards.

6.3.a.6. preparation standards promulgated by national professional
associations for specific specializations.

6.3.a.7. educational technology skills and knowledge related to
specializations offered by the institution. (See Appendix C of this policy.)

6.3.b. Standards for Subject-Area Content in Teacher Preparation Programs.

6.3.b.1. Elementary Education (K-6) programs. — Elementary education (K-6)
programs shall include a mmimum of 30 semester hours of coursework in English/language arts, health,
mathematics, physical education, science, social studies and the arts such that the coursework 1s relevant
to the curriculum delivered in the elementary K-6 classroom.

6.3.b.2. Middle Level (5-9) Programs. — Individuals completing two middle level
(5-9) programs shall complete the mimnimum of a subject-area minor, as defined in §126-114-5.18, 1n each
subject.

6.3.b.3. Secondary Level Programs.

6.3.b.3.A. Secondary-level teacher preparation programs shall provide
that their secondary-level programs (those programs emphasizing the secondary-level grades and
including licensure to teach grades 10-12) in core academic arcas require at least the equivalency of
corresponding content majors in terms of academic rigor and credit hours completed i content areas.

6.3.b.3.B. Secondary-level education certification arcas for which
10
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cquivalency in content majors are required biology, business education, chemistry, Chinese, English,
French, German, Japanese, general science, mathematics, modern foreign languages, physics, Russian,
Spanish, and social studies.

0.3.b.3.C. Each secondary-level certification area referenced in §126-114-
0.3.b.3.B. must include an equivalent number of credit hours of subject area content course work to the
institution’s baccalaureate major in the correspondmg content ficld, with the following exceptions:

6.3.b.3.C.1. for a baccalaureate major in a content field in which
the credit hours for content course work exceed 48 hours, the number of content credit hours in the
corresponding secondary-level teacher preparation program shall not be less than 48 credit hours.

6.3.b.3.C.2. for secondary-level teacher preparation programs in
general science and social studies, arcas in which there 1s typically no corresponding baccalaureate
degree, the mmimum number of required credits hours in the content arca shall not be less than 48. While
the number of content hours 1n other secondary-level teacher preparation programs for certification areas
listed 1n §126-114-6.3.b.3.B 15 to be at least the equivalent of corresponding baccalaureate degrees, in no
instance shall the number of credit hours mm the content area of a secondary-level teacher preparation
program be less than 36.

6.3.b.3.D. Each secondary-level certification area referenced in §126-114-
0.3.b.3.B. must meet expectations of academic rigor similar to that of the corresponding baccalaurcate
degrec programs. While the subject-area curriculum of the teacher preparation program may vary
somewhat from the subject-arca curriculum of the baccalaurcate degree program, it must include some
form of culminating educational experience m the content area, such as a capstone course. At the
discretion of the institution, the curriculum may include applied courses 1n the content arcas as deemed
appropriate.

6.3.b.3.E. All secondary-level education certification arcas not referenced
in §126-114-6.3.2.c.B. must contain a subject-area major as defined in Section 5.17 of this policy.

0.3.b.3.F. All course work in a secondary-level teacher preparation
program must be taught by faculty with appropriate in-field academic credentials. Typically, the faculty
would serve in the academic department.

6.3.b.4. Within all WVBE-approved programs, institutions should seek to hire
full-time faculty that have a mmimum of one degree higher than the degree level at which they are
teaching. Faculty shall have a degree(s) and/or professional licensure and/or expertise in the area(s) in
which they are teaching.
6.3.c. Mathematics Content in Teacher Preparation.

6.3.c.1. Each elementary (K-6) teacher preparation must contain:

6.3.c.1.A. three hours of college algebra or verification of college algebra
equivalency and a minimum of s1x hours of college-level mathematics courses, AND

0.3.c.1.B. a three-hour course 1n mathematics methods.
6.3.c.2. Each middle chuildhood (5-9) mathematics program must contain:

0.3.c.2.A. a course m college algebra or verification of college algebra
equivalency and a minimum of 18 hours of college-level mathematics, AND

11
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6.3.¢c.2.B. a three-hour course 1n mathematics methods.
6.3.d. Reading Content in Teacher Preparation.

0.3.d.1. Each elementary education (K-6) teacher preparation program
must contam a mmimum of 9 hours of recading which include a focus on the five essential
components of reading (1.e., phonemic awareness, phonics, fluency, vocabulary and comprehension) as
well as how to assess students’ reading ability and how to 1dentify and correct reading difficulties.

60.3.d.2. Each middle (5-9) and secondary (PreK-Adult, 5-Adult, 9-Adult)
preparation program must contain a minimum of three hours of reading in the content area which include a
focus on vocabulary, comprehension and writing.

6.3.c. Special Education Content in Teacher Preparation.

6.3.c.1. All general education preparation programs must contain a minimum of
six hours of preparation in special education, including a focus on the mpact of each disability, the use of
evaluation data generated from special education to assist with instruction, and the effective and efficient
use of consultation.

6.3.¢.2. All general education preparation programs must address the
differentiation of instruction for diverse learners.

0.3.f. Instructional Technology Content in Teacher Preparation.  All mmitial educator
preparation programs must contain a minmimum of three semester hours of preparation in instructional
technology which incorporate the standards 1identified in Appendix C-1 of this policy.

0.3.g.  Educator’s Assessment and Proficiency Levels. - Candidates for completion of a
WVBE-approved program shall be required to meet WVBE Praxis II specialty arca test score(s); #

adopted; indicated for the anticipated specialization(s). A listing of current WVBE-required tests and
passmg scores 18 found in Appendix E of this policy.

6.4. Professional Education Component.

6.4.a. Component Description. - Professional Education includes the studies and
experiences that preparc the prospective educator to integrate professional pedagogy,—and—content
knowledge _and pedagogical content knowledge into successful learning experiences for
students.  Each institution 1s required to develop a conceptual framework rooted in the Conceptual
Foundation for Teaching and Learning in West Virginia (See Appendix A-1 of this policy) that establishes
the shared vision for the unit’s endeavor in preparing educators to work effectively in PreK-Adult schools.
The conceptual framework shall include a description of its prospective professional educator by
identifying the knowledge, skills, and dispositions it expects to develop and assess. The description will
serve as the foundation on which the mstitution will base its curriculum and implement the clinical
experiences for professional educators, school administrators, and student support personnel. The
description shall reflect the appropriate West Virgimia Professional Educator Standards listed m
Appendices A-2 through A-4 of this policy as well as CAEP Standards. The educational technology skills
for this component are listed in Appendix C of this policy.

6.4.b. Educator’s Assessment and Proficiency Levels.

6.4.b.1.  Professional Knowledge Assessment and Proficiency Levels. -
Candidates completing a WVBE-approved teacher education program for any professional educator
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license shall pass a WVBE-adopted Principles of Learning and Teaching Praxis II test that includes at
least a portion of the grade levels indicated on the anticipated license. (See Appendix E of this policy for a
list of WVBE-required tests and passing scores.) The institution shall, with the cooperating public
school(s), collaboratively establish the assessments and acceptable performance levels for the educational
technology skills (See Appendix C of this policy) associated with the professional education component.

6.4.b.2. Clinical Experience  Performance Assessment Instruments. -
Performance assessment instruments and procedures shall be collaboratively developed by public school
administrators, classroom teachers, and teacher education faculty at the mnstitutional level. The performance
assessment instruments shall:

6.4.b.2.A. be consistent with relevant standards (1e., West Virgmia
Professional Teaching Standards found in Appendix A-2 of this policy, appropriate Specialty Program
Association Standards, institution teacher preparation standards, etc. ),

0.4.b.2.B. mclude performance criteria and performance indicators rooted 1n
the relevant Standards:

0.4.b.2.C. address the knowledge, skills, and dispositions to be acquired by
professional candidates as set forth in program goals;

6.4.b.2.D. have multiple means of measuring candidate performance and
impact;

0.4.b.2.E. specify candidate performance expectations, acceptable
proficiency levels and designated benchmarks mn the program; and

6.4.b.2.F. provide on-going, systematic information useful for decision-making.

6.4.b.3. Field-based Experiences. — All teacher candidates completing a WVBE-
approved teacher preparation program for initial teacher licensure must complete a mimimum of 125 clock
hours of ficld experience under the direction of a teacher licensed to teach m the state, by the state’s
authorized agency, or their university supervisor in which the field experience 1s occurring, m each area n
which they are secking an endorsement. No less than 85 clock hours of the required 125 shall be
completed 1n a public school.

6.4.b.4. Ficld-based Experiences for Special Education. — All teacher candidates
completing a WVBE-approved teacher preparation program of study leading to an endorsement(s) in an
arca(s) of special education shall successfully complete the minimum of a significant ficld experience 1n the
arca(s) of special education in which they are seeking an endorsement(s). Teacher candidates secking an
endorsement m gpecial education/multicategorical shall successfully complete significant field experiences
that include instructional and behavioral support for students in each of the arcas of emotional/behavioral
disorders, mental impairments, and specific learning disabilities.

6.4.b.5. Clmical Experiences Completed in the Public Schools. - Each candidate
completing an approved program shall spend a minimum of twelve weeks m the clinical portion of the
program unless s/he 1s able to demonstrate to the satisfaction of the college supervisor and the cooperating
public school supervisor that s/he has achieved the proficiency level mn less than the specified time.
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minHem—requred—expertenee— The clinical experience must be completed under the direction of a

teacher licensed ## to teach m the state and in the content area in which the candidate is they-are seeking an
endorsement, 1ssued by the state’s authorized agency;. and—n—which-the—ehnteal-expertence—ts—oecurring

One exception: candidates who are completing their clinical experience on the job (e.g. candidates secking
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alternative certification or on a first-class permit) may not have a teacher licensed in the same content, but
instead will have a professional support team as described in §126-114-7.3. A public school 1s defined as a
state-funded school listed on the official roster of public schools by the WVDE and that provides
cducation frec to students. anacency—tHeensed—by—the—stater The candidate must be assessed during
the clinical experience in all specializations for which s’he 1s requesting licensure. The institution 1s
also required to document the candidates’ field-based and/or clinical experiences with diverse (multi-
cultural), at risk, and special needs learners at each programmatic level for which they anticipate licensure.
Clinical experiences completed in a virtual/online environment shall not constitute more than 50 percent of
the minimum_required _experience. Five exceptions to the programmatic level coverage for required field
based experiences exist in the current system.

6.4.b.5.A. Any PreK-Adult program of study 1s required to contain
clinical practice at both the elementary and middle or secondary levels. Field based experiences and/or
clinical practice must be completed at a minimum of three different programmatic levels. The third
programmatic level will be determned by the mstitution of higher education.

6.4.b.5.B. Any K-Adult program of study 1s required to contamn clinical
practice at both the elementary and muddle or secondary levels. Field based experiences and/or clinical
practice must be completed at a minimum of three different programmatic levels. The third programmatic
level will be determined by the institution of higher education.

6.4.b.5.C. Any 5-Adult program of study 1s required to contain ficld
based experiences and/or clinical practice at a minimum of two different programmatic levels.

6.4.b.5.D. Any 9-Adult program of study 1s required to contain field
based experiences and/or clinical practice at a minimum of one programmatic level.

6.4.b.5.E. The clementary education specialization, K-6, 1s also exempt
to the programmatic level coverage for required field based experiences at each programmatic level for
which the candidate anticipates licensure.  Clinical practice placement in two grades, a lower and an
upper grade, from kindergarten and extending through grade six will satisfy the programmatic level
requirement. This exception for elementary education cannot be used to satisfy the requirement for other
specializations that require experiences in grades 5-9. If the candidate combines elementary education
with another specialization, the required programmatic level placement for the other specialization must
be satisfied. These required ficld based experiences must be of sufficient duration and quality to enable
the candidate to practice and develop skalls.

6.4.b.6. Clinical Experiences Completed in Non-Public Schools. - Each candidate
completing an approved program shall spend a minimum of 12 weeks in the clinical portion of the program
unless s/he 18 able to demonstrate to the satisfaction of the college supervisor and the cooperating school
supervisor that s’he has achieved the proficiency level in less than the specified time.  Clinical
experiences completed in a virtual/online environment shall not constitute more than 50% of the
minimum required experience. The clinical experience must be completed under the direction of a
teacher licensed to teach in the state in which the clinical experience 1s occurring and 1n the area in which
they are secking an endorsement. The candidate must be assessed during the clinical experience 1n all
specializations for which s/he 1s requesting licensure. The institution 1s also required to document the
candidates’ field-based and/or clinical experiences with diverse (multi-cultural), at risk, and special needs
learners at each programmatic level for which they anticipate licensure.  Five exceptions to the

programmatic level coverage for required field based experiences exist in the current system, as 1dentified
in §126-114-6.4.b.5.A-E.

6.4.b.6.A. Six Weeks of Clinical Experience Completed in a Public
School and Six Weeks of Clinical Experience Completed in a Non-Public School. — Institutions of higher
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cducation that offer WVBE-approved educator preparation programs must place teacher candidates (student

teachers) m a public school for the clinical experience for a mimimum of six weeks or fulfill the
requirements 1dentified in §126-114-6.4.b.5.B.

0.4.b.6.B. Twelve 12 Weeks of Clinical Experience Completed in a
Non- Public School. — Institutions of higher education that ofter WVBE-approved educator
preparation programs and place teacher candidates (student teachers) in a non-public school(s) such that the
teacher candidates do not complete a mmimum of six weeks of clinical experience 1n a public schools must
complete the following requirements:

6.4.b.6.B.1. 200 Clock Hours of Field-Based Experiences. - An
institution whose teacher candidates do not complete a mimimum of six weeks of clinical experience m a
public school shall require teacher candidates to complete tweo—hundred 200 clock hours of field-based
experiences in a public school, as defined in §126-114-6.4.b.5., under the direction of a public school
teacher licensed to teach in the state in which the ficld experiences are occurring and 1n the area in which
they are secking an endorsement.

6.4.b.6.B.2. course for Teacher Candidates not Completing Six
Weeks of Clinical Experience in the Public Schools. - Teacher candidates not completing a minimum of
six weeks of clinical practice in a public school must complete a course which 18 a component of the
institution’s WVBE-approved educator preparation program that provides information sufficient to
prepare the prospective teacher to demonstrate competence to teach in the public schools of West
Virgmia. The course shall include instruction in at least the following: WVBE policy and provisions of W.
Va. Code governing public education; requirements for federal and state accountability, including the
mandatory reporting of child abuse; federal and state mandated curriculum and assessment requirements,
including multicultural education, safe schools and the student code of conduct; federal and state
regulations for the mstruction of exceptional students, as defined by the Individuals with Disabilities
Education Act; and varied approaches for effective instruction for students who are at-risk.

§126-114-7. Alternative Preparation Program Requirements: GGeneral Education Teacher.

7.1. General Requirements. - In accordance with W. Va. Code §18A-3-1a, an individual wishing
to enroll m an alternative preparation program must meet the following criteria:

7.1.a. possess the mimmimum of a bachelor’s degree, including bachelor’s degrees based
upon verification by a WVDE-approved foreign credential evaluating agency as specified m Policy 5202, in
a field related to the area in which the individual seeks certification and from a regionally accredited
institution of higher education as defined in §126-114-5.4523 of this policy. Effective in Fall 2016 all
teacher candidates must also meet the admission proficiency levels as defined in §126-114-6.2.b.1, §126-
114-6.2.b.2 and §126-114-6.1.b.3; AND

7.1.b. meet the proficiency score(s) on the state competency exam(s) in preprofessional
skills or qualify for an exemption as described 1n Seetien§126-114-6.2.¢c of this policy (Rrefer to Appendix
E of this policy for a list of the required examss), AND

7.1.c. meet the proficiency score(s) on the state competency exam(s) in content or qualify
for an exemption as described in Policy 5202 in the area for which s/he 1s secking certification (refer to
Appendix E of this policy for a list of the required exams:); AND

7.1.d. be a citizen of the United States; be of good moral character and physically, mentally
and emotionally qualified to perform the duties of a teacher, and have attained the age of eirshteenl8
years on or before the first day of October of the year in which the individual enrolls mn the alternative
preparation program; AND
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7.1.e. 18 offered employment in a shortage area, as defined in Policy 5202, by a county
school district; AND

7.11. complete and pass a West Virginia State Police and Federal Burcau of Investigation
background check.

7.2. Program Requirements. In accordance with W. Va. Code §18A-3-1a, a WVBE-approved
alternative preparation program must contain the following phases and/or components and satisfy the

WVBE-program approval requirements as specified in Seetton§ 126-114-12 of-this-pehey:

7.2.a. Instruction. - The alternative preparation program must provide 18 semester hours
of mstruction in the arcas of student assessment, development and learning, curriculum, classroom
management, the use of educational computers and other technology, and special education and diversity.
All programs must contain a mimimum of three semester hours of instruction in special education and
diversity out of the 18 required semester hours. An approved alternative preparation program may
provide instruction equivalent to the 18 semester hours through nontraditional methods, including, but not
lmited to, modules, electronically delivered instruction, summer session, professional development and
job-embedded mentoring address the identified mstruction arcas.

7.2.b. Phase 1. - Phase I shall consist of a period of intensive on-the-job supervision by an
assigned menter academic coach or other support personnel and the school administrator for a perlod of
not less than two weeks and no more than four weeks 15510004 . as

- A : - Durme
%hiS—HHl%—ﬁt%—t%&%h%FS—hﬂH—b%—@b&%ﬂ%d—d—&ﬂfy;Thls phase shall mclude an orlentatlon to the pollcles

organization and curriculum of the employing district. The alternative program teacher shall recerve
formal mnstruction in those arcas listed in Seettenn§126-114-7.2.a. efthispeley during Phase I.

7.2.c. Phase II. - Phase II shall consist of a period of intensive on-the-job supervision
begmning the first day on which the alternative program teacher completes Phase I and contmumg for a
period of at least ten weeks. During Phase II, the alternative program teacher shall be visited and
critiqued no less than one tmehour per week by a member or members of a professional support team,
defined in Section 7.3. of this policy, and shall be observed and formally evaluated at the end of five weeks
and at the end of ten wecks by the appropnately certified members of the team. At the end of the ten-
week period, the alternative program teacher shall recerve a formal written progress report from the

chairperson of the support team. The alternative program teacher shall recerve formal instruction in
those areas listed in Seetton§126-114-7.2.a. of this policy during Phase IL.

7.2.d. Phase III. - Phase III shall consist of an additional period of continued supervision
and evaluation of no less than 20 weeks duration. The professional support team will determine the
requirements of this phase with at least one formal evaluation being conducted at the completion of the
phase. The alternative program teacher shall receive formal mstruction in those arcas listed in Seetion§126-
114-7.2 etthis—opekey during Phase III and recerve opportunities to observe the teaching of experienced
colleagues.

7.3. Professional Support Team.

7.3.a. Composition of Professional Support Team. - The professional support team shall

be comprised of a school prmmpal an experlenced classroom teacher whe—satishies—the—requirements—tor

mentor—for—theBesinnines—FHdueationInternshiv—as—specifted—an—W—a—Code—184 b, an_academic
coach, or a college or university education faculty member and a curriculum supervisor. Districts or
schools that do not employ curriculum supervisors or have been unable to establish a relationship with a

college or university shall provide for comparable expertise on the team. The school principal shall
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serve as chairperson of the team.

7.3.b. Evaluation of Alternative Program Teacher. - The professional support team shall
submit a written evaluation of the alternative program teacher to the county superintendent. The written
cvaluation shall be 1n a form specified by the county superintendent and submitted on a date specified by
the county superintendent that 1s prior to the first Monday of May. The evaluation shall report the
progress of the alternative program teacher toward meeting the academic and performance requirements
of the program.

7.3.c. Training of Professional Support Team. - The tramning for professional support
team members shall be coordinated and provided by the Center for Professional Development, hereinafter
CPD, 1n coordmnation with the school district, consortium of schools, regional education service agency,
and nstitution of higher education, or any combination of these agencies as set forth in the plan approved

by the WVBE.
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7.4. Alternative Educator Preparation Program Provider. - A college or university that has
received WVBE approval to offer an alternative educator preparation proeram i1n accordance with W. Va.
Code §18A-3-1a and 1s part of a partnership between one or more schools, school districts or regional

educational service agencies as defined 1n §126-114-5.4.a.2 ofthis—policy.

§126-114-8. Alternative Preparation Program Requirements: American Sign LLanguage Teacher.

8.1. General Requirements. - In accordance with W. Va. Code §18A-3-1a, an indrvidual wishing to
enroll in an alternative preparation program for American Sign Language must meet the following
criteria:

8.1.a. possess the mmmimum of a bachelor’s degree, mcluding bachelor’s degrees based
upon verification by a WVDE-approved foreign credential evaluating agency, AND

8.1.b. meet the proficiency scores(s) on the state competency exams in content as described
in Policy 5202 in the area for which s/he 1s seeking certification (refer to Appendix E for a list of the
required exams); AND

8.1.c. be a citizen of the United States who 1s of good moral character and physically,
mentally and emotionally qualified to perform the duties of a teacher, and has attained to age of 18 years
on or before the first day of October of the year in which the alternative teaching certification 1s 1ssued;
AND

8.1.d. 1s offered employment 1n a shortage arca, as defined in Policy 5202, by a ¥ West
Virginia county board of education; AND

8.1.e. complete and pass a West Virgimia State Police and Federal Bureau of Investigation
criminal history record check and receive approval by the WVDE as required by W. Va. Code §18A-3-
102 10; AND

8.1.f. enrolls in an 18 semester hour WVBE-approved alternative route to certification
program accordance to §126-114-7.2.
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§126-114-9. Alternative Preparation Program Requirements: Special Education Teacher.

9.1. General Requirements. - In accordance with W. Va. Code §18A-3-1a for special education
teachers, an individual wishing to enroll in an alternative preparation program must meet the following
criteria:

9.1.a. possess the minimum of a bachelor’s degree, including bachelor’s degrees based upon
verification by a WVDE-approved foreign credential evaluating agency as specified in Policy 5202, from a
regionally accredited institution of higher education, as defined mn Sections 5.23 of this policy; Effective in
Fall 2016, all teacher candidates much also meet the admission proficiency levels as defined in §126-114-
2.b.1. §126-114-2.b.2 and §126-114-6.1.b.3: AND

9.1.b. meet the proficiency score(s) on the state competency exam(s) in preprofessional
skills or qualify for an exemption as described in Seetionf126-114-6.2.c. efthispehey (Rrefer to Appendix
E of this policy for a list of the required exams:); AND

9.1.c. be a ctizen of the United States; be of good moral character and physically,
mentally and emotionally qualified to perform the dutles of a teacher, and have attained the age of
etehteends years on or before the furst day of October of the year in which the individual enrolls in an

alternative preparation program; AND

9.1.d. complete and pass a West Virgimia State Police and Federal Bureau of Investigation
background check pursuant to W. Va. Code §18A-3-10.

9.2. Program Requirements. - In accordance with W. Va. Code §18A-3-1a, alternative programs
for the preparation of special education teachers may be developed to prepare such teachers for the special
cducation teacher’s role in providing and supporting the delivery of mstructional services to students with
disabilities. In order to assure learning at a high level for all students, the standards specified in Appendix
A-2 of this policy shall be followed for the preparation of alternatively prepared special education
teachers. Also in accordance with W. Va. Code §18A-3-1a. a WVBE-approved alternative preparation
program for special education teachers must adhere to the phases listed in §126-114-7 of this policy.

9.2.a. All alternative preparation programs leading to licensure in special education shall
include a minimum of 21 semester hours of instruction 1n research-based reading strategies (minimum of six
semester hours), research-based mathematics strategies (minimum of three semester hours), legal
foundations and introduction to special education (minimum of three semester hours), diagnostic evaluation
and carly intervention strategies (mimimum of three semester hours), and consultation (minimum of three
semester hours). Programs shall also contain instruction focused on developing HEPRs Individualized
Education Plans (IEP) with WVBE content standards and objectives, differentiated instruction, and Positive
Behavioral Interventions and Supports.

9.2.b. For currently certified special education teachers who lack content preparation in
the arca(s) in which they are currently teaching, alternative programs may be developed to provide these
teachers with instruction in the necessary content. These programs shall incorporate professional
development to the maximum extent possible to provide the necessary content preparation.

9.2.c. For teachers not currently certified n special education, alternative programs may
be developed in accordance with Seetton§l126-114-8.2.a. efthis—pehey—to provide these teachers with
instruction 1n the skills necessary to provide and support the delivery of mstructional services to students
with disabilities. At the conclusion of the alternative preparation program, teachers completing this
program shall be required to meet the proficiency score(s) on the appropriate state competency exam(s) m
special education as 1dentified m Appendix E of this policy.
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9.2.d. For indrviduals not currently licensed, alternative programs may be developed n
accordance with Seetion§126-114-8.2.a. efthis—pehey—to provide these individuals with mstruction m
the skills necessary to provide and support the delivery of instructional services and content to students
with disabilities. At the conclusion of the alternative preparation program, individuals shall be required
to meet the proficiency score(s) on the appropriate state competency exam(s) m special education and
professional education as identified in Appendix E of this policy.
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Q.3. Professional Support Team.

0.3.a. Composition of Professional Support Team. - The professional support team shall be
comprised of a school principal. an experienced special education teacher. a college or university education
faculty member and a curriculum supervisor. Districts or schools that do not emplov curriculum
supervisors or have been unable to establish a relationship with a college or unmiversity shall provide for
comparable expertise on the team. The school principal shall serve as chairperson of the team.

9.4. Alternative Educator Preparation Program Provider. - A collese or unmiversity that has
recerved WVBE approval to offer an alternative educator preparation program in accordance with W. Va.
Code §818A-3-1a and 1s part of a partnership between one or more schools, school districts or regional
cducational service agencies as defined in section 35.4.a.2 of this policy.

§126-114-10. Teacher-In-Residence Programs.

10.1. Defimtion. — A “teacher-in-residence program” means an intensively supervised and
mentored residency program for prospective teachers during their semterfinal program year that refines
their professional practice skills and helps them gamn the teaching experience needed to demonstrate
competence as a prerequisite to certification to teach in the West Virginia public schools. Teacher-in-
residence programs require authorization of the WVBE pursuant to W. Va. Code §18A-3-1(¢).

10.2. Provisions. — An institution of higher education with a WVBE approved teacher preparation
program 1n the state may enter into an agreement with a county board of education to establish a teacher-
in-residence program.

10.3. Minimum Requirements.

10.3.a. The prospective teachers-in-residence shall: 1) have completed the content
preparation courses with a mmimum 3.0 GPA; 2) shall have meet the proficiency score(s) on the state
competency exam(s) mn preprofessional skills or qualify for an exemption as described mn Seetton§126-114-
0.2.c of this policy; and 3) shall have meet the proficiency score(s) on the state competency exam(s) m
content or qualify for an exemption as described in Policy 5202 in the arca for which s/he 1s seeking
certification.

10.3.b. The prospective teachers-in-residence shall only be eligible to serve in a teaching
position in the county which has been posted and for which no other fully certified teacher has been
employed.

10.3.c. The agreement between the institution of higher education and the county board
shall include the specifics regarding the program of instruction and the responsibilities for supervision and
mentoring by the mstitution of higher education, the school principal, peer and mentor teachers.
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10.3.d. The salary and benefit costs for the position to which the teacher-in-residence 1s

assigned shall be used only for program support and to pay the teacher-in-residence a stipend that 1s no
less than 65% of all state aid funding.

10.3.e. The prospective teacher-in residence shall satisfy the requirements for the
Teacher-In-Resident Permit as identified in Policy 5202.

10.4. Authorization. — The agreement established between an mstitution of higher education and a
county board must be approved by the WVBE.

§126-114-11. Professional Educator Preparation Program Requirements: Student Support and
Administration.

11.1. Program Components. - All student support and administrative preparation programs shall
consist of three (3) components: preprofessional skills, content specialization, and professional education.
The three (3) components, including the associated educational technology and skills, are necessary to
satisty WVBE-approved program requirements.

11.2. Preprofessional Skills Component. - All provisions of this component described for
teaching specializations (sec Seeton§l26-114-6.2 eof—this—pohey) apply for student support and
administrative specializations.

11.3. Content Specialization Component. - All provisions of this component described for
teaching specializations (sce Seeten—§120-114-6.3 of—thts—peley) apply for student support and

administrative specializations except mn Seetondl26-114-6.3.a, item 3 eofths—pehey, WVBE content
standards and objectives for the public school curriculum pertaining to the specializations.

11.3.a. Instructional Technology Content in Admunmistrator Preparation. All administrator
preparation programs must contain a mimimum of three semester hours of preparation in instructional
technology which incorporate the standards 1identified in Appendix C-2 of this policy.

11.4. Professional Education Component.

11.4.a. Component Description. - The professional education component for student
support services and administrative programs prepares the candidate to integrate the professional
pedagogy and the specialization knowledge and skills in an educational setting for the delivery of
cffective student support services programs or effective leadership roles i an educational setting. The
professional education standards are listed in Appendices A-3 and A-4 of this policy.

11.4.b. Component Assessment. - The component shall be assessed as part of the program
TEVIEW Process.

11.4.b.1. Performance assessment mstruments and procedures shall be developed at the
institutional level and procedures for their administration shall be based on the professional education
standards in Appendix A of this policy and those performance indicators that are implied in the content
specialization standards.

11.4.b.2. The acceptable proficiency level on the professional performance assessment
shall be established collaboratively by public school administrators, student support personnel or
administrators, and teacher education faculty.

11.4.c. Educator’s Assessment and Proficiency Levels.
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11.4.c.1. Professional Knowledge Assessment and Proficiency Levels. - Each candidate
completing a WVBE-approved program shall be assessed using the mstitution’s performance instrument(s)
and procedures developed collaboratively with cooperating public school personnel. A candidate for a
student support services specialization 1s required to complete a performance assessment in cach
specialization for which licensure 18 requested. The specialization will be the PreK-Adult programmatic
level; therefore, the performance assessment may be completed at any programmatic level.

11.4.c.2. The performance assessments for administrative endorsements shall be
administered by a local team composed of the higher education supervisor and public school cooperating
personnel or their specified designee. When a public school cooperating educator 1s not available to
administer the performance assessment, higher education may designate an institution-based clinical
supervisor m lieu of the public school supervisor. Verification that the candidate has attaned the
proficiency level shall be determined by both college supervisor and cooperating public school personnel,
except where the institution-based cliical supervisor 1s used under the conditions noted.

§126-114-12. Additional Program Requirements.
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12.21. Educator Program Provider Advisory Council (EPPAC). - Each mmstitution—eothigher
education-EPP that offers a WVBE-approved edueational educator persennelpreparation program of study
shall have an EPPAC which-eenststs comprised of representatives from college and university educators,
teacher education students, public school administrators and classroom teachers, and community
representatives. The WVDE shall appoint a liaison to serve as a member of each institution’s EPPAC. The
liaison to the mstitution from the WVDE shall serve in a nonvoting role. EPPAC serves as an advisory
body to the smstietiens—EPP’s chief edueattenalcducator preparation program officer in developing and
reviewing all programs and policies for the preparation of educational personnel with the smstitatieon EPP.
The EPPAC shall meet at least once a semester and shall review matters pertaining to the preparation and

licensure of persennel educators including the following:

12.21.a. nNew and revised preparation programs-,

12.21.b. aAdmission, retention and exit criteria-,

12.21.c. pPRreprofessional skills, content specialization, and professional education
assessmentss,

12.21.d. eEducational technology activities and assessments-,

12.21.e. aAnnual testing and supply/demand reports-,

12.21.f. WVBE and national program reviews and findings-,

12.21.g. WVBE educational preparation and licensure policies and statutes-,

12.21.h. rRecruitment of students-,
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12.21.1. c€hnical and field experiences-, and

12.21.;3. dBevelopment and preparation of policies and programs for inclusion in WVBE
self-study materals.

12.21.k. Educator Preparation Program of Study Modifications. - Substantive program of
study modification, (e.g., addition or deletion of courses, significant changes 1n course content or climcal
experiences), must be submitted to the EPPAC for review. Following the EPPAC review, the stitution’s
EPP’s administrator for educationalpersennel cducator preparation programs of study shall submit a letter
summarizing the nature of changes and new curriculum summary sheet to the WVBE. Substantive
program modifications that consist of the addition, deletion and/or modification of greater than six semester
hours of course work must be submutted to and reviewed by the Edueater—Preparation—Program
RevtewEPPRB Board. After its review of proposed program modifications, the EdueaterPreparation
ProgramReviewBeardEPPREB will submut 1ts recommendation for acceptance or rejection of the proposed
changes to the WVBE. The WADE WVBE shall acknowledge by letter to the institution’s administrator
for educatren—persennel educator preparation programs of study the WVBE’s acceptance or rejection of the
modification. If accepted, the modification shall be incorporated into the msttution’s EPP’s approved
program materials on file at-the-state with the WVDE and with CAEP. Any changes made to an existing
WVBE-approved edueattonalpersennel cducator preparation program shall be included in the nstitution’s
annual report submitted to the WVDE and will subsequently be reviewed as part of the CAEP accreditation
IEVIEW Process.

12.2.1.1. An executive summary, including supporting appendices of all EPPAC meetings,
shall be included m the mstitatiens EPP’s annual report.

12.3.2. Second Ficld/Programmatic Level Requirements. - An sastitution EPP may offer a
specialization at a single or at multiple programmatic levels as indicated in Appendix D of this policy.
However, the institution may establish an institutional policy related to the number of programmatic levels

and specializations required for a candidate to satisty an approved program and recommendation for
licensure except for specializations 1dentified in Seetion§126-114-12.43 of this policy.

12.4.3. Specialization Prerequisites, Restrictions and Timelines.

12.43.a. Gifted. - Gifted education must be taken in combination with a general education
specialization leading to an endorsement on a Professional Teaching Certificate. The gifted education
endorsement shall be 1ssued for the 1-12 grade levels.  Indmviduals admitted to teacher preparation
programs 1n gifted must hold, qualify for or simultancously complete a general education specialization
leading to an endorsement as recognized on a Professional Teaching Certificate.

12.43.b. Middle Childhood (5-9). — A middle childhood (5-9) program (1.c., English 5-9,
general science 5-9, mathematics 5-9, social studies 5-9) must be taken in combination with another general
cducation specialization leading to an endorsement on a Professional Teaching Certificate.

12.43.c. Reading Education - Reading education must be taken in combmation with a
general education specialization leading to an endorsement on a Professional Teaching Certificate. The
reading education endorsement shall reflect those grade levels that appear on an individual’s Professional
Teaching Certificate as they relate to the general education endorsement(s).

12.43.d. Special Education. - EfHeetrve—fanuary——2006—ndividuals admitted to

teacher preparation programs 1n autism, emotional/behavior disorders (excluding autism), mental
impairments (mild/moderate), multi-categorical and specific learning disabilities must hold, qualify for or
simultaneously complete a specialization 1n biology, chemistry, early childhood, elementary education,
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English, general science, mathematics, physics, and/or social studies as recognized on a Professional
Teaching Certificate. Individuals completing an carly childhood or elementary education specialization
in conjunction with one or more of the special education specializations identified in this section will be
granted their special education specialization(s) for the (K-6) programmatic level. Individuals completing
one or more of the secondary specializations identified m this section with one or more of the special
cducation specialization(s) 1dentified in the section will be granted their special education
specialization(s) for the (5-Adult) programmatic level. If an individual does not hold any of the
endorsements 1dentified 1n this section, s/he must complete a restricted content endorsement offered through
the WVDE 1n biology, English, general science, mathematics and/or social studies in conjunction with the
special education 5-Adult program.

12.54. Program Requirements, Assessments and Test Scores.

12.54.a. Validity Period. - The validity period for a test and a passing score 1s ten years
from the date on which the candidate passed the assessment. In those circumstances where the WVBE
has not altered either the required test or the passing score, the test and score shall remam valid beyond
the 10ten-year period. A candidate whose test scores exceed the ten-year validity period at the time of
application for licensure 1s required to satisfy current tests, passing scores and any changes in the program
requirements.

12.34.b. Failure to Apply for Licensure. - A candidate who fails to apply for licensure
within 12 months from the date of completing an approved program for licensure 1s required to satisty
any additional test and program components in effect at the time of application and to comply with
conditions outlined for the validity periods.

12.534.c. New Specializations on a Professional Certificate. - A candidate who wishes to
add a new specialization to his or her Professional Teaching Certificate 1s required to satisfy the approved
program content requirements and the testing requirements for the new content specialization 1if a test 1s
available. It 1s assumed that a candidate who holds a Professional Teaching Certificate has previously
satisfied requirements in the Professional Education and Preprofessional Skills components and that a
candidate who holds either the Professional Service or Professional Adminmistrative Certificate has
satisfied the Preprofessional Skills component. Institutions may modify this requirement for a candidate
seeking an additional specialization based on the candidate’s work or career experiences. In addition to
satisfymg the approved program content requirements and testing requirements for the new content
specialization, 1if available, individuals wishing to add a new specialization to the Professional Teaching
Certificate must also complete a supervised practicum which mcludes a performance assessment.
Institutions of higher education will determme the method for and the amount of clinical and/or ficld-
based experiences necessary to satisfy the requirements specified in Seetton§126-114-6.4.b.2.

12.34.d. Substitution of National Evaluation Systems (NES) Content Test in Special
Education for Praxis II Education of Exceptional Students: Core Content Knowledge Test. — A candidate
who successfully completed the NES test in emotional/behavior disorders, mentally impaired or specific
learning disabilities 1s not required to satisfy the Praxis II Education of Exceptional Students: Core

Content Knowledge Test since it 18 assumed this content was included in the NES special education content
test.

12.34.c. Substitution of Praxis II Education of Exceptional Students: Core Content
Knowledge Test (0351) for Praxis II Education of Exceptional Students: Core Content Knowledge
(0353). — A candidate who successfully completed the Praxis II Education of Exceptional Students: Core
Content Knowledge Test (0351) prior to September 2010 1s not required to satisfy the Praxis II Education

of Exceptional Students: Core Content Knowledge Test (0353) since 1t 18 assumed this content was included
in the Praxas II 0351 test.
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§126-114.13. Authorization and Accreditation Requirements.

13.1. Institutional Authorization. - A publicly supported smstitution—efthicher—eduecation cducator

preparation program_provider (EPP) must be authorized by its governing board to offer & educator
preparation programés} of study leading to West Virgima licensure, evidenced by a letter from the West
Virginia Higher Education Policy Commission. In the case of EPPs housed in private institutions, a letter
from the chief executive officer of the msttution entity authorizing the educator preparation program of

study eHferine must be provided.

13.2. Institutional Accreditation. - An institution offermg WVBE-approved educator preparation
programs of study must hold regional accreditation as defined in Seettenr333 §126-114-5 of this policy.

13.3 CAEP Accreditation — All EPPs offering educator preparation programs of study that lead to
licensure to work 1n the public schools of West Virgimia must meet CAEP eligibility criteria or be in the
CAEP candidacy process.

§126-114-14. Educator Preparation Program Approval Process.

14.1. Grantmg of Approved Program Status. - The WVBE 1s the statutory body with the

authority to recogmze educational-personnel cducator preparation programs leading to the licensure of

cducators to serve m the public schools of West Virginia. The EduecaterPreparationProsram—Review
Beard EPPRB will recommend approval status to the WVBE consistent with the-precram—eclassibication

anrd-procedure-contanedH WY BE-pehetes-§126-114-3.

14.2. Initial Program Provider Approval.

14.2.a. Request for Institutional Approval. - An institution that does not currently offer
WVBE approved programs and that meets CAEP cligibility criteria to become a CAEP candidate may
notify the WVBE of its desire to become an_educator preparation provider and offer programs of study
leading to licensure of educators to serve in the public schools of West Virginia. This notification must be
submitted in writing to the WVBE as least one year prior to the anticipated implementation date of the
proposed program(s).

14.2.b. Prerequisite Requirements. — Effective July 1, 2016, Aan institution secking
approval to offer a WVBE- approved eduecatienal-persennel cducator preparatlon programs must meet
authorization and accreditation requirements mdicated in §126-114-343+13 prior to the review of the proposed
program.

14.2.c. Self-Study. - Self-study and program approval procedures and requirements for a
new stuten educator preparation program are described in administrative guidelines available from the

WVBE.
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termnatton— [he WVBE may grant “Initial Approval Status™ to new educator preparation programs of
study prior to their inclusion in the EPP’s CAEP accreditation review. Also, the WVBE., upon
recommendation of EPPRB, may classify the status of EPPs as follows: “Imitial Approval Status,”
“Continuing Approal Status,” and “Probationary Approval Status.”

14.2.d.1. Initial Approval Status. - Following a review and recommendation by the
EPPRB, the WVBE may grant “initial approval” to a new educator preparation program of study that has
not previously been included 1n the EPP’s CAEP accreditation review. “Tnitial Approval Status™ may be
cranted by the WVBE for a period of five years. The educator preparation provider (EPP) will be required
to document 1n its annual report the progress it 18 making ensure the success of its graduates to promote
student achievement in the public schools in the mstitution’s service region. During the “Initial Approval
Status” stage. the EPP may recommend graduates for West Virginia certification.

14.2.d.2. Continming Approval Status. - Following a review and recommendation
by the EPPRB, the WVBE may grant “Continuing Approval Status” to those EPPs that have recerved
“Exemplary Accreditation” or “Full Accreditation” by CAEP. To mamtain “Continuing Approval Status”

programs with the WVBE, EPPs must undergo the CAEP accreditation review and receive approval every
seven years.

14.2.e. Probationary Approval Status. - Following a review and recommendation by the
EPPRB, the WVBE may assign “Probationary Approval Status” to EPPs that have been assigned

“Probationary Approval Status” by CAEP for EPPs that meet or surpass CAEP guidelines in four CAEP
standards, but fall below in one of the standards.

14.2.f. In the event of a CAEP revocation or denial of accreditation of an EPP, the EPPRB
will review the CAEP evaluation of the EPP and make a recommendation to the WVBE.

14.3. ContintingProgram-Approval WVBE/CAEP Accreditation Agreement.

14.3.a. Preosram—Review—Asreemen or—Institutions—Holdins—er—SeekineNCATE
Aeereditation— he WVBE 15 committed to working collaboratwely w1th West Vlrgmla -I-HS-t-l-H:l-t-l-eﬁS- EPPs

(publlc and private) that hold or are seeking CAEP accreditation for the purpose of minimizing duplication
in the MLBE—&HEI—P@@E CAEP accredltatlon rewew processe& Hence the WVBE—s-ha-l-l—eﬁ-t-er—l-ﬁ-te

il
'—-""' L ] - .

<-:-el-lec-‘-.{-ﬂane-l-]yL has entered mto an agreement Wlth CAEP for the purpose Df requiring all EPPS delwermg_
WVBE-approved educator preparation programs of study to hold CAEP accreditation. In addition, the
WVBE commits to collaboration with all EPPs. public and private. for the purpose of coordination of
CAEP accreditation review procedures. Such agreements collaboration shall include, but are 1s not limited
to training a pool of qualified educator preparation program assessors/examiners drawn from higher
cducation institutions and public schools, establishing program review timetables, format and content of
institutional reports, selection/appointment, number and role of joint (state and NCATE CAEP) review
team members and the reporting of program review results.
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14.3.b.  Approved Standards and Processes for Program Review for Programs of Study
Leading to Professional Practice in a School Setting.

14.3.b.1. Option 1 - CAEP Program Review with National Recognition. CAEP
Program Review with National Recognition applies Specialized Professional Associations’ (SPAs)
standards 1n the SPA review process and can result in National Recognition. As evidence of quality, CAEP
accepts the decisions of SPA areas that are recognized by the United States Department of Education or the
Council for Higher Education Accreditation. The results of all SPA decisions will be reported to the WVDE,
the institution and its governing agency. Program review reports will also be available for review during the
off-site and on-site reviews. Proper documentation of current approval status must be presented by the EPP
to the ART team. Programs receiving full national recognition through the SPA review process and meeting
all state standards and relevant policy adopted by the WVBE and standards particular to the EPP will also be
considered state approved.

14.3.b.1.a. Option 1.A. - CAEP Program Review for Teacher Licensure
Content Programs with National Organizations. The EPP provider will use Option 1.A. “CAEP Program
Review for Teacher Licensure Content Programs with National Organizations™ for teacher licensure content
programs for which there 1s no national SPA, but for which there 1s a selected, specialized, national
accrediting organization accepted by CAEP, such as National Association of Schools of Music-NASM. As
evidence of quality, CAEP accepts the decisions of these national agencies. Programs recerving full national
recognition through the specialized accrediting organization review process and meeting all state standards
and relevant policy adopted by the WVBE and standards particular to the EPP will be considered state
approved.
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14.3.b.2. Option 2 - CAEP Program Review with Feedback. For content programs leading
to licensure for which there 18 no national SPA, the EPP will use Option 2 CAEP Program Review with
Feedback as its program review process. The results of the CAEP Program Review with Feedback will be
reported to the institution, the WVDE. the ART and the governing agency. The Program Review with
Feedback reports will be available to the ART during the off-site process and the on-site visit. The ART
will provide a recommendation regarding the status of each program utilizing Option 2.

14.3.dc. Review of WVBE-Approved Programs at the Discretion of the WVDE. — The
WVDE may determme that a review of WVBE-approved programs 1s necessary at a time that does not
coincide with the institution’s scheduled accreditation review through the NCAHFEACo+-WADPE CAEP
accreditation eentintine—proeram rcview process. At its discretion, the WVDE may assemble a team of

representatives from the WVDE, higher education and the public schools to review any matters of concern
identified by the WVDE.

§126-114-15. Educator Preparation Program Review Board (XPPRB)

15.1. Educator Preparatlon Program Rewew Board Purpose (EPPRB). - The WVBE has
created the Edues d EPPRB to make recommendations to the
WVBE regarding 1nitial and contmumg educator preparatlon program approval.
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15.2. Revtew—Beard EPPRB Composition. - The KEdueater
ﬁeﬁ%%—&eg%&&kﬁ%%ﬂ%d EPPRB shall be eemprlsed of seven members selected from a pool of
trained educator preparation program of study assessors/examiners; three members shall represent higher
cducation (two representatives appointed by the West Virginia Higher Education Policy Commission and
one representative appointed by the West Virgima Independent Colleges and Universities) and three
members shall represent public education, grades PreK-Adult, appointed by the WVBE. Each year the
ehalrpersen of the WVCPTS shall appoint a higher education representative of the WVCPTS to the
- + P : v—Beard EPPRB. The terms of the EdueaterPreparatton—Procram
ReHeW—Be&rdEPPRB members shall be for three years. An Edues yaration oram-ReviewBoard
EPPRB member must exempt himselt/herself from deliberations and actions related to an—institution’s
the status of an EPP if s/he 1s an employee of that institution or served as a team member during the

institution’s program review. EdueaterPreparationProgramRewewBeard-EPPRB members may not be

appointed to serve more than two consecutive terms.

d EPPRB Functions. - The primary functions of
d EPPRB are to: 1) rev1ew and make recommendations
he e Te Reports—from-the c—on-site—reviews—or—other documents

deemed-appropriate—or—relevant submltted bv EPPs requestmg “Imtlal Status” fer a ncw_ to-the appreval
status—ot—the—educationalperseonnel cducator preparation program of study that has not previously been

included 1) the CAEP accreditation review; 2) review and make recommendations regarding documents
related to EPP- proposed content speelahzatlens that have not previously been meluded in the CAEP

regarding- the

accreditation review; 3) s or-tastitational-sta-andlorteammembers—elarfcation-on—questions—h

ﬂgh%ﬂﬂse—di*ﬂﬁg—bhe—mﬁe%ef—mﬂ{eﬁa}s;—rewew and make recommendations regarding Option 2 1n the
CAEP Agrecement (Program Review With Feedback) utilizing a collaborative-developed and WVBE-
approved rubric to recommend a program of study approval status consistent with §126-114-5.21: 4)
review and make recommendations regarding documents submitted by EPPs requesting “Approval Status
for a Revised Program of Studv.” and(3) review and make recommendations regarding approval of a new
EPP that desires to deliver an educator preparation program of studv that leads to licensure to work 1 in the
public schools of West Virginia.

roF G rew—Beard EPPRB Procedures. - The EdueatorPreparatton
Pfeg‘—am—ReHeW—Beafd EPPRB member must exempt himselt/herself’ from deliberations and actions

related to annstitetien’s the status of an EPP if s/he 1s a current employee of that sastitutten EPP or served
as a team member durmg %he—ms%rt&&eﬁ—s—lﬁl-&a-l- the EPP’s CAEP accreditation pregram review. The
oy d EPPRB shall meet at least once each semester unless no
materials have been submltted to 1t fer review and recommendation. Any new content specialization
recommended for implementation will be recommended for appreval on a timeline consistent with watH
the mstitation~s EPP’s next-state—ensite CAEP accreditation review cycle. If the EdueaterPreparation
ProgramReview Beard EPPRB determimes and verifies in its written report that a proposed new program of
study or content speelallzatlen has Serious weaknesses or lacks verification that the standards have been
met, the Edues

ard EPPRB may wathheldtsrecommendation—tfor

reeemmend that the WVBE net srant agproval pfe-gam—rm-p-}emeﬁa&eﬁ— %eﬁ—the—ﬁ-nel-lﬂ-gs—m—the—smte
'-. ; ‘: :""*-:.'. : ":*- .' Standards—theEd . ;'::.. atoF '; ': OV ".' “'
tthhelditsrecommendationto-the W BEto-srantcontintine prosramapprovak W\/DEguldelmes are

developed for procedures for the operation of the Edues

il Fa - - ik - = -h 21 ik LYF= 1 =1 -
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15.5. EPPRB Process for Review and Re-approval of a Revised Program of Study—Program
change that must be submitted to the EPPRB for review : An EPP may change up to 25 percent of a
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teaching certification program’s credit hours m cither the professional knowledge components or the
content specialization courses without EPPRB re-approval. (This applies to adding/dropping courses, not
content changes to courses). If more than 25 percent of a program’s credit hours changes from the initial
EPPRB approval or last EPPRB approval of a revision in either the professional knowledge components or
the content specialization courses, then the EPP must resubmit the proposed changes to the EPPRB for
review and re-approval.

§126-114-16. Annual Report.
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16.1. Annual Report. - Each WVBE-approved educator preparation provider (EPP) shall submit
an_annual report in the CAEP Accreditation Information Management-System (AIMS). The EPP annual
report should include information/progress on the following: a) progress i removing any CAEP-
identified areas for improvement, b) substantive changes. ¢) links to candidate performance data on its
website. d) the eight annual measures of program outcomes and impact and pathway-specific progress.
as requested. The eight annual measures of program outcomes and impact are 1)impact that
completers” teaching has on P-12 learning and development; 2)indicators of teaching effectiveness:; 3)
results of employer surveys and including retention and employment milestones: 4)results of completer
surveys, S)graduation rates from preparation programs; 6)ability of completers to meet licensing
(certification) and any additional state requirements (license rates): 7)ability of completers to be hired
in education positions for which they were prepared (hiring rates): and 8)student loan default rates and
other relevant consumer information. Based upon information gleaned from the EPP annual reports.
CAEP 1s required by the CAEP Commission on Standards and Performance Reporting to identify
levels and significant amounts of change in any of these eight indicators that would prompt further
examination by the CAEP Accreditation Council’s annual Monitoring Committee. Outcomes could
include: (1) requirement for follow-up in future year; 2) adverse action that could include revocation of
accreditation status: or 3) recognition of eligibility for a higher level of accreditation. WVDE will have
access to the AIMS to review annual reports submitted by the EPPs as well as the CAEP responses to
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the reports. Also annually, CAEP reports to the public the state/progress of accreditation and other
consumer information about the status and trends of outcomes for completers.

16.2. Noncompliance. - An ssttution EPP that fails to submit or to meet the criteria for any
WVBE and/or aatienalreport-ermenttormne CAEP accreditation report 18 subject to having the smstitutions
EPP’s program approval status withdrawn in addition to paying the required federal fines. When an
mesttation E PP fails to submit the required information, the WVDE may recommend an alteration i the
program’s approval status to the WVBE for review and action.

§126-114-17. Procedures for Initiating a New Content Specialization (X ducator Preparation Program
of Study).

17.1. Authorization. - An smst#utien EPP currently delivering approved educational—pemseonnel
cducator preparation programs of study must obtain approval from its governing board/body as defined in
§126-114-5.18 for the implementation of any new program prior to secking review by the avtherized
ageney WVBE. All mstitattons EPPs participating in the collaborative delivery of a program shall obtain
the authorization of their respective boards/bodies.

17.2.  Self-Study. - The i-HS-H-H:l-H-eﬁ EPP must develop a self-study that addresses all criteria

established 1n the s ely—gutdels 3 veetahizattons WVBE Administrative Guidelines.
An EPPAC review of the new content specmhzatmn/pmgram of study must be documented.

17.3. Educator Preparatmn Program Review Board (EPPRB). - The self-study shall be submtted
to the E ¥ d EPPRB for review. Upon review of the self-study,

the Edueﬁeppﬁeﬁm%egﬁam—ﬁa&e%@eﬁd EPPRB may:

17.3.a. rkecommend to the WVBE that the program of study be granted “Initial
Program Approval” status and allow_the program to be implemented, with the terms and conditions

described in §126-114-5.21 of this policy s+#thevteendittons; OR

17.3.b. Require additional documentation (written and/or as a result of an on-site
review) to further determine the program’s readiness for implementation; OR

17.3.c. Require additional program development before the program 1s recommended for

implementation. The sstiuten—EPP may request technical assistance from the authorized agency as
provided in Seetton188126-114-22 ofthispehiey.

§126-114-18. Procedures for WVBE Approval for a Revised Kducator Preparation Program of
Study.

18.1. Authorization. - An EPP currently delivering approved educator preparation programs of
study must obtain approval from its governing board/body as defined m §126-114-5.18 for the

implementation of educator preparation programs of study that have a significant change from the program
of study mnitially approved by WVBE as defined in §126-114-12.

18.2. Self-Study. - The EPP must develop a self-study that addresses all criteria established in the
WVBE Administrative Guidelines. An EPPAC review of the revised program must be documented.

18.3. Educator Preparation Program Review Board (EPPRB). - The self-study shall be submitted to
the EPPRB for review. Upon review of the self-study, the EPPRB may:

18.3.a. recommend to the WVBE that the revised program of study be granted “Approval
for a Revised Educator Preparation Program of Study” and allow the program to be implemented with the
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terms and conditions described in §126-114-5.21 of this policy; OR

18.3.b. require additional documentation (written and/or as a result of an on-site review) to
further determine the program’s readiness for implementation; OR

18.3.c. require additional program development before the program 1s recommended for
implementation. The EPP may request technical assistance from the authorized agency as provided in

§126-114-22.

§126-114-19. Procedures for WVBE Approval of a New Kducator Preparation Provider (KPP) Not
Currently Approved to Offer Educator Preparation Programs of Studv I.eading to Licensure.

19.1. Authorization. - An EPP not currently delivering approved educator preparation programs of
study and that meets CAEP eligibility criteria and 1s mn the CAEP candidacy process must obtain approval
from 1ts governing board/body as defined in §126-114-5.18 prior to seeking review and approval by the
WVBE. All EPPs participating in the collaborative delivery of a program shall obtain the authorization of
their respective boards/bodies.

19.2. Self-Studv. - The EPP must develop a self-study that addresses all criteria established in the
WVBE Administrative Guidelines.

19.3. Educator Preparation Program Review Board (EPPRB). The self-study shall be submitted to
the EPPRB for review. Upon review of the self-study, the EPPRB will make a recommendation to the
WVBE about whether the EPP should receive mitial approval to offer educational preparation programs of
study that result in licensure to work in the public schools of West Virginia. Upon receiving approval to
become an EPP in WV, the EPP may then submit educator preparation programs of study to the EPPRB for
a recommendation for “Tmitial Approval Status™ as defined in §126-114-35.

§126-114-20. Procedures for Initiating and KEvaluating an—Jtxpertmentala Pilot Program—er—fer

3820.1. EsepermmentaiPilot Programs. - An sstitattenEPP currently eperating offering approved

edueatienal persennel cducator preparation programs of study may seck approval for an—expersnentala
pilot —persennel educator preparation program in a teaching, student support services or administrative

arca where there 1s no current WVBE approved specialization leading to West Virgima licensure provided
the self-study contains sufficient justification to warrant the new specialization. The mstitutienEPP 1s
encouraged to collaborate with the WVDE during the program’s initial planning stage. The mstitation EPP
mustidentify the program objectives for the experimental program from which the curriculum shall
be developed. All aspects for the review and approval of an experimental program, other than WVBE
adopted program objectives, are the same as those outlined in Seetten3d3 §126-114-17 of this policy fera

new—eontent—speetahzatton. The experimental program’s self-study must comply with the guidelines
adopted by the WVDE.

1820.2. ResearehEvaluation Options. - An wsttetien—EPP operating approved eduesational
persennel educator preparation programs of study may seck approval for a warver from component
requirements and/~or procedures in current policy for researchevaluation purposes to determimne if the
alternative process described in the warver prepares candidates who perform as effectively as candidates
who have been prepared according to the component requirements in current policy. are-equalte-orbetter

than—eandidates—subteet—to—pohey—sumdehnes: Such request must be in writing and submitted to the
EduentorPreparationProsramReview Beard EPPRE .

1820.3. PresramProposal and Reporting Guidelines. - An sastiutieon EPP that seeks approval to
offer an expermmentaipilot program or a warver of current policy must submit the proposal in research
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format by clearly indicating the objective of the project, the persons and agencies involved, the duration

of the project, the assessment procedures and time lines, and the project coordinator. The mstitution
EPP must also agree to prepare and submit a summary of its findings to the EduecaterPreparation

BrogramRerewBeard EPPRB, the WVCPTS and the WVDE.

§126-114-1921. Educator Preparation Program Approval Waiver.

1921.1. Warvers for new educator preparation programs may be granted by the WVBE based on
critical teacher shortage arcas and subject to CAEP accreditation guidelines.

§126-114-2822. Technical Assistance.

2022.1. Technical Assistance in Program Development. - At the request of a West Virginia
edueattonal—personnel cducator preparation sstiutien provider, the WVDE shall provide technical
assistance for purposes of program development.

§126-114-2123. Federal Monitoring.
2123.1. Recent federal legislation will require the WVDE to conduct institutional monitoring

following federally established guidelines. Federal monitoring requirements will be implemented
pursuant to the procedures set forth 1n this policy whenever possible.

§126-114-2224. Severability.

2224.1. If any provision of this rule or the application thereof to any person or circumstance 18 held
invalid, such invalidity shall not affect other provisions or applications of this rule.
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APPENDIX A-1

Conceptual Foundation
For Teaching and Learning in West Virginia

Vision Statement

All students will achieve therr maximum potential in order to become life-long learners and productive,
responsible citizens. Therefore, 1t 18 fundamental to the interests of West Virginia’s children to
collaboratively maintain a thorough, efficient and accountable comprehensive educational system that
meets the needs of West Virgimia’s future.

Core Beliefs

The education system in West Virginia 1s founded in the following beliefs about children, teaching, and
learning:

e Students master core subjects in a contemporary context.

¢ Instruction always mcludes content in a contemporary context through the incorporation
of relevant examples, applications and settings.

e Extensive contemporary content 1s available and used by students, including global
awareness, civic and business literacy.

e Where applicable, schools create 218t century content that 1s relevant to the economic needs
of their region, such as biotechnology, manufacturing or agricultural technology.

¢ Kducational objectives and teaching strategies emphasize the integration of learning skills

and 215 century tools, which comprises information, technology and communication (ITC)
literacy.

e Lcarning skills and 218t

build content knowledge.

century tools are used together to enable students to effectively

e Through integrating learning skills and 218t century tools, students are able to do such things
as access and communicate information, manage complexity, solve problems and think
critically and creatively.

e  100% of students have access to 21 century tools.

o All assessment 1s learner-centered, formative, context-specific, ongoing and rooted in
teaching strategies.

o All teachers use classroom assessments that demonstrate evidence of student performance in

core subjects and 218t century skills.

e All teachers share with parents and students the information needed to monitor student
progress in achieving learning goals.
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e Students, teachers and parents always collaborate to momnitor student progress in
achieving learning goals and use assessment to evaluate long-term student progress.

e Most assessments use technology and record student performance as a means of
tracking information over time.

e Teachers act as facilitators, resources and partners for teaching and learning.

e All teachers use adaptable and flexible teaching and learning strategies that integrate 215t

century skills.

o All teachers act as role models in the application and use of 215t century skalls.

Adopted from the Partnership for 21 st Century Skills
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APPENDIX A-2

West Virginia Professional Teaching Standards

Teachers play a new professional role as facilitators of education to assure that every student has the
opportunity for success in life and m work n this global society. These professional teaching standards
arc the basis for teacher preparation, assessment of teacher practice and professional development.
Professional teaching standards provide a common language that describes what a teacher needs to know
and be able to do. The curriculum for West Virginia higher education teacher preparation programs that
lead to certification should reflect, and be aligned to, these teaching standards.

Professional Teaching Standards:

These professional teaching standards provide the expectation that every West Virgima teacher will
demonstrate expertise in five broad arcas that are the basis for what teachers must know and be able to do:

Curriculum and Planning

The Learner and the Learning Environment

Teaching

Professional responsibilities for self-renewal
Professional responsibilities for school and community

Standard 1: Curriculum and Planning

The teacher displays deecp knowledge of the core content skills and tools and designs instructional
experiences that move beyond a focus on basic competency 1n the subject to mclude, as appropriate, the

integration of 215t century nterdisciplmary themes of global awareness, economic, business and

entrepreneurial literacy, civic literacy and health literacy. Knowledge of content 1s absolutely necessary
for good teaching, but it must be combmned with an understanding of the complex and sophisticated
relationships within the content, and must be made relevant to the learner. The teacher designs instruction
that 1s aligned with the West Virginlna Content Standards and Objectives and uses a standards-based
approach to instruction supported by a variety of instructional resources that may include textbooks.
Information media and technology tools are frequently incorporated mnto lesson design and teaching
strategies are supported by a variety of technologies that promote self-directed learning, problem solving
and collaboration. A balanced instructional assessment program 18 designed to assist students to achieve
mastery of and depth of knowledge in the West Virginia Content Standards and Objectives. The teacher

uses knowledge of content, process and 215 century learning skills to move beyond being a provider of

knowledge to being a facilitator of learning. Experiences are created to advance student learning and
systems thinking through processes such as critical thinking, collaboration and problem solving that
encourage creativity, mnovation and self-direction.

Function 1A: Core Content — The teacher has a deep knowledge of the content and its inter-relatedness
within and across the disciplines and can move beyond basic content competency to assure student
mastery of skills necessary for success in life and work.

Function 1B: Pedagogy — The teacher has a deep knowledge of the art and science of teaching in his/her
specific content and can facilitate experiences that advance creativity, innovation and problem-solving.

Function 1C: Setting Goals and Objectives for Learning — e teacher uses a standards-based approach
to instruction aligned with the state and local curriculum and sets instructional goals and objectives that
describe what students will learn.
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Function 1D: Designing Instruction — 7he teacher designs instruction that engages student in
meaningful instructional activities using the WV Content Standards and Objectives and resulting in
intentional student learning.

Function 1E: Student Assessments — The teacher uses a balanced approach to assure both assessment
of learning and assessment for learning to provide both teacher and students information to guide future
learning.

Standard 2: The Learner and the Learning Environment

The teacher demonstrates knowledge of the underlyng principles of how students develop and learn and
creates an environment that supports the learning of all students. The teacher sets high expectations
based on a conceptual understanding of what 1s developmentally appropriate for all students. The teacher
cstablishes a learning culture that allows all students to be successful while respecting their differences mn
learning styles, socio-cconomic, cultural and developmental characteristics. That respect for diversity 1s
apparent 1n the design of the learning environment — the activities and tasks, the materials and the student
groupings—to assure student learning. The learning environment 1s characterized by effective classroom
procedures, the appropriate use of technology and efficient management of behaviors and physical space.
Students” misconceptions and misunderstanding of concepts are addressed m the lesson design to assure
that the appropriate next steps i learning are taken. Students are encouraged to collaborate and to assume
responsibility for their positive interaction in the learning environment.

Function 2A: Understanding intellectual/cognitive, social, and emotional development — 7he
teacher’s understanding of the unique characteristics of the learner is evidenced in the design of learning
activities which are developmentally appropriate and differentiated to engage all students in the learning
process.

Function 2B: Creating an environment of respect and rapport — 7he teacher shows respect for
students by having high expectations, providing management frameworks that clearly define roles and
procedures, using respectful language, communicating interest in students as individuals and
encouraging student collaboration.

Function 2C: Establishing a culture for learning — 7he teacher establishes a culture in the learning
environment that is focused on learning and that reflects the importance of the work undertaken by both
students and the teacher.

Function 2D: Implementing classroom procedures — The teacher assures that rules and procedures
are in place for a smoothly functioning learning environment evidenced by the efficient use of time and
resources.

Function 2E: Managing student behaviors — 7%e teacher collaborates with students to establish norms of
behavior for the learning environment that assures a focus on learning.

Function 2F: Organizing the learning environment — 7%e teacher assures that the physical or virtual
learning environment is safe, and that there is maximum flexibility in the use of physical space in a physical
learning environment.

Standard 3: Teaching

The teacher displays a deep knowledge of content that, when combined with the knowledge of teaching
and knowledge of the learner and the learning environment, enables the development of instructional
experiences that create and support the best possible opportunities for students to learn. The instructional
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delivery methods and tools are appropriate for the type of learning target and the teacher facilitates a
challenging and active leaming environment and encourages students to make decisions regarding therr own
learning. The teacher selects questioning, discussion, pacing, and grouping techniques that engage all
students and clicit clear evidence of their learning.

The teacher engages m the mstructional cycle of planning, instructing, assessing and adjusting based on
data. The teacher extracts data from ongoing formative/classroom assessments to inform and adjust
instruction for mtervention, enrichment, or the next acquisition lesson. The teacher uses summative
assessment data to measure student progress toward mastery of the West Virgmia Content Standards and
Objectives. The teacher provides timely, specific descriptive feedback through classroom assessment for
learning practices, thus enabling students to sclf-assess and set their own goals. Excitement about
learning 1s not only demonstrated in the instruction, but also by the engagement of the students m learning
activities that are relevant and based on indirvidual needs and learning characteristics.

Function 3A: Importance of Content — 7he teacher utilizes content knowledge to focus learning targets
that create meaningful learning experiences for students.

Function 3B: Communicating with Students — 7he teacher creates and maintains a positive, supportive
classroom climate and communicates with students in a variety of ways.

Function 3C: Questioning and Discussion Techniques — The teacher practices quality questioning
techniques and engages students in discussion.

Function 3D: Student Engagement — T/e teacher delivers instruction fto motivate and engage students
in a deep understanding of the content.

Function 3E: Use of Assessments in Instruction — The teacher uses both classroom summative and
formative assessment as a balanced approach to instructional decision making.

Function 3F: Demonstrating Flexibility and Responsiveness — The teacher adjusts instruction based
on the needs of the students and in response to “teachable moments.”

Standard 4: Professional Responsibilities for Self-Renewal

The teacher persistently and critically examines theiwr practice through a continuous cycle of self-
improvement focused on how they learn, teach and work in a global and digital society. The teacher 1s
responsible for engaging mn professional, collaborative self-renewal 1in which colleagues, as critical friends,
examine each other’s practice in order to adjust instruction and practice based on analysis of a variety of
data. Participation m this form of professional dialog enables teachers to discover better practice, be
supported by colleagues 1n engaging 1n that practice, and significantly contribute to the learning of others as
members of a professional learning community. Teachers contribute to the teaching profession through the
implementation of practices that improve teaching and learning.

Function 4A: Professional Learning — 7he teacher engages in professional learning to critically
examine his/her professional practice and to engage in a continuous cvcle of self-improvements focused
on how to learn, teach and work in a global and digital society.

Function 4B: Professional Collaborative Practice — The teacher is actively engaged in learning with
colleagues in a way that models collaboration and collegiality to improve his/her practice for the purpose
of addressing questions/issues related to the school and student achievement.

Function 4C: Reflection on Practice — The teacher engages in continuous critical examination of
his/her teaching practice and makes adjustments based on data.
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Function 4D: Professional Contribution — The teacher contributes to the effectiveness, vitality and
self-renewal of the teaching profession through investigation of new ideas that improve teaching practice
and learning for students.

Standard 3: Professional Responsibilities for School and Community

The teacher’s primary responsibility 1s to create and support a learning environment that allows students to
achieve at high levels; however, every teacher also has a primary responsibility for the improvement of the
school m which they work. The teacher uses the strategic plan as a guide to help sustain the mission and
continuous 1mprovement of the school and thereby contributes to shaping a cohesive, learner-centered
culture. Through a commitment to group accountability, the teacher helps develop and maintain student
support, management and assessment systems that enable learning to take place. A teacher’s professional
responsibilities also include working collaboratively with colleagues, parents, guardians and adults
significant to students, on activities that connect school, families and the larger community.  The teacher
demonstrates leadership by contributing to positive changes in policy and practice that affect student
learning and by modeling ethical behavior.

Function SA: School Mission — The teacher works collaboratively with the principal and colleagues to
develop and support the school mission.

Function 3B: School-wide Activities — The teacher participates in the development and implementation
of school-wide initiatives in curriculum, instruction and assessment.

Function 5C: Learner-Centered Culture — 7The teacher participates in activities and model behaviors
that build and sustain a learner-centered culture.

Function 3D: Student Support Systems — The teacher works collaboratively with the principal and
colleagues to develop and sustain student support systems that enable learning to occur.

Function SE: Student Management Systems — 7The teacher works collaboratively with the school
principal, colleagues and students to develop and sustain management systems that support and extend
learning.

Function SF:  School, Family and Community Connections — The teacher works collaboratively with
the principal, colleagues, parents, students and the community to develop and sustain school activities
that make meaningful connections between the school and families and the community.

Function 35G: Strategic Planning/Continuous Improvement — 7he teacher participates in the
development and implementation of the school’s strategic planning and continuous improvement.

Function SH: Teacher Leadership — The teacher demonstrates leadership by implementing classroom
and school initiatives that improve education as well as by making positive changes in policy and
practice that affect student learning.

Function SI:  Ethical Standards — The teacher models the ethical standards expected for the
profession in the learning environment and in the community.

Created by the West Virginia Commission for Professional Teaching Standards and the West Virginia Task
Force on Professional Teaching Standards.
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APPENDIX A-3

West Virginia Professional Standards for
Student Support Services

The institution’s program in professional studies shall promote the development and assessment of the

following knowledge and skills for candidates completing a WVBE-approved student support services
program. The candidate shall be able to demonstrate that s/he:

1.0. Student Services/Programs

1.1. Understands how students learn and develop and provides them with developmentally
appropriate experiences or services that support their intellectual, social and personal development.

1.2. Understands the needs of special education and at-risk students and 1s knowledgeable of
the educational programs and practices available to meet their needs.

1.3 Understands individual and group motivation and can develop strategies for organmizing
and supporting indrvidual and group needs.

1.4. Has a well-grounded framework in understanding cultural and community diversity and
can make accommodations for these differences.

2.0. Professional Role

2.1 Understands and practices effective communication strategies in working with students,
faculty, parents and the community agencies.

2.2 Reflects on effectiveness of her/his contributions to students and the school community.

2.3. Seeks opportunities to foster positive relationships with school colleagues, parents and
community agencies in endeavors that support students’ learning and well-being.

2.4.  Understands and utilizes ethical practices.
3.0. Schools and the Education Community
3.1. Understands the functions of schools, their purpose and administrative structure as well

as the social, moral, governance and political dimensions of education.
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APPENDIX A-4
West Virginia Standards for School Leaders

Standard 1: Vision
A school administrator 18 an educational leader who promotes the success of all students by facilitating

the development, articulation, mmplementation and stewardship of a vision of learning that 1s shared and
supported by the school community:.

Standard 2: School Culture/Instruction

A school administrator 1s an educational leader who promotes the success of all students by advocating,
nurturing and sustaming a school culture and mstructional program conducive to student learning and
staff professional growth.

Standard 3: School Management/Environment
A school administrator 1s an educational leader who promotes the success of all students by ensuring
management of the organization and resources for a safe, efficient and effective learning environment.

Standard 4: School Community
A school administrator 1s an educational leader who promotes the success of all students by collaborating
with families and community members, responding to diverse community interests and needs and
mobilizing community resources.

Standard 3: Personal/Professional Demeanor
A school administrator 1s an educational leader who promotes the success of all students by acting with
integrity, fairness and in an ethical manner.

Standard 6: Systems
A school administrator 1s an educational leader who promotes the success of all students by understanding,

responding to and influencing the larger political, social, economic, legal and cultural context.

Adopted from the Interstate Schools Leaders Licensure Consortium’s Standards for School Leaders
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APPENDIX A-5

West Virginia Educator Preparation Program Standards

here—i—+ 8 : —prearams: All teacher preparation programs-—heweves;
need—te—be shall be based on the West Vlrglma Professmnal Teaching Standards. The conceptual

framework and the structure of educator preparation programs may vary, but they should be rooted 1n the
following program standards. The conceptual framework shall establish the shared vision for a umt’s
cfforts 1n preparing educators to work effectively in PreK-12 schools. The programs, courses, teaching,
candidate performance, scholarship, service and unit accountability should all be linked to the

conceptual framework. The conceptual framework(s) shall be knowledge-based, articulated, shared,
coherent and consistent with the unit and/or nstitutional mission.
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Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE

The educator preparation program provider ensures that candidates develop a deep understanding of the
critical concepts and principles of their discipline and, by completion, are able to use discipline-specific
practices _flexibly to_advance the learning of all students toward attainment of college- and career-
readiness standards.

1.1 Candidates demonstrate an understanding of the 10 InTASC standards®™ at the appropnate
progression level(s) in the following categories: the learner and learning: content; instructional practice; and
professional responsibility.

1.2 Educator preparation program providers ensure that completers use research and evidence to
develop an understanding of the teaching profession and use both to measure their P-12 students’ progress
and their own professional practice.

1.3 Educator preparation proeram providers ensure that completers apply content and pedagogical
knowledge as reflected in outcome assessments in response to standards of Specialized Professional
Associations (SPA). the National Board for Professional Teaching Standards (NBPTS). states. or other
accrediting bodies (e.g., National Association of Schools of Music — NASM).

1.4 Educator preparation program providers ensure that completers demonstrate skills and commitment
that afford all P-12 students access to rigorous college- and career-ready standards (e.g.. Next Generation
Science Standards, National Career Readiness Certificate, Common Core State Standards).

1.5 Educator preparation program providers ensure that completers model and apply technology
standards as they design, implement and assess learning experiences to engage students and mmprove
learning; and enrich professional practice.

Standard 2: CLINICAL PARTNERSHIPS AND PRACTICE

The educator preparation program provider ensures that effective partnerships and high-quality clinical
practice_are central to preparation _so _that candidates develop the knowledge, skills, and professional
dispositions necessary to demonstrate positive impact on_all P-12 students’ learning and development.

2.1 Partners co-construct mutually beneficial P-12 school and community arrangements, including
technology-based collaborations, for clinical preparation and share responsibility for contmuous
improvement of candidate preparation. Partnerships for clinical preparation can follow a range of forms,
participants, and functions. They establish mutually agreeable expectations for candidate entry, preparation.
and exit: ensurc that theorv and practice are linked: maintain coherence across clinical and academic
components of preparation; and share accountability for candidate outcomes.

2.2 Partners co-select, prepare, evaluate, support, and retain high-quality clinical educators, both educator
preparation program provider- and school-based, who demonstrate a positive impact on candidates’
development and P-12 student learning and development. In collaboration with their partners, educator
preparation program providers use multiple indicators and appropriate technology-based applications to
cstablish. maintain. and refine criteria for selection, professional development, performance evaluation,
contiuous improvement. and retention of clinical educators 1n all clinical placement settings.

2.3 The educator preparation program provider works with partners to design clinical experiences of
sufficient depth, breadth, diversity, coherence, and duration to ensure that candidates demonstrate their
developing effectiveness and positive mmpact on all students” learning and development. Clinical
experiences, including technology-enhanced learning opportunities, are structured to have multiple
performance-based assessments at key points within the program to demonstrate candidates” development of
the knowledge, skills, and professional dispositions, as delincated in Standard 1, that are associated with a
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positive impact on the learning and development of all P-12 students.

Standard 3: CANDIDATE QUALITY, RECRUITMENT, AND SELECTIVITY

The educator preparation _program provider demonstrates that the quality of candidates is a continuing
and_purposeful part of its responsibility from recruitment, at admission, through the progression of
courses_and clinical experiences, and to decisions that completers are prepared to teach effectively and
are_recommended for certification. The educator preparation _program_provider demonstrates that
development of candidate quality is the goal of educator preparation in _all phases of the program. This
process is ultimately deternmuned by a program’s meeting of Standard 4.

3.1 The educator preparation program provider presents plans and goals to recruit and support completion of
high-quality candidates from a broad range of backgrounds and diverse populations to accomplish their
mission. The admitted pool of candidates reflects the diversity of America’s P-12 students. The educator
preparation program provider demonstrates efforts to know and address community, state, national, regional,
or local needs for hard-to-staff schools and shortage fields, currently, STEM. English-language learning, and
students with disabilities.

3.2 The educator preparation program provider sets admissions requirements, mcluding CAEP minimum
criteria or the state’s minimum criteria, whichever are higher, and gathers data to monitor applicants and the
selected pool of candidates. The educator preparation program provider ensures that the average grade point
average of its accepted cohort of candidates meets or exceeds the CAEP minimum of 3.0, and the group
average performance on nationally normed ability/achievement assessments such as ACT, SAT, or GRE:

e 15 in the top 50 percent from 2016-2017;
e 15 in the top 40 percent of the distribution from 2018-2019; and
e 15 1n the top 33 percent of the distribution by 2020-28.

3.3 Educator preparation program providers establish and monitor attributes and dispositions beyond
academic_ability that candidates must demonstrate at admissions and during the program. The educator
preparation program provider selects criteria, describes the measures used and evidence of the reliability and
validity of those measures. and reports data that show how the academic and non-academic factors predict
candidate performance in the program and effective teaching.

3.4 The educator preparation program provider creates criteria for program progression and monitors
candidates’ advancement from admissions through completion. All candidates demonstrate the ability to
teach to college- and career-ready standards. Educator preparation program providers present multiple forms
of evidence to indicate candidates’ developing content knowledge, pedagogical content knowledge,
pedagogical skills, and the mtegration of technology 1n all of these domains.

3.5 Before the educator preparation program provider recommends any completing candidate for licensure
or certification, it documents that the candidate has reached a high standard for content knowledge i the
fields where certification 18 sought and can teach effectively with positive impacts on P-12 student learning
and development.

3.6 Before the educator preparation program provider recommends any completing candidate for licensure
or certification. it documents that the candidate understands the expectations of the profession. including
codes of ethics, professional standards of practice, and relevant laws and policies. CAEP monitors the
development of measures that assess candidates’ success and revises standards in light of new results.

Standard 4: PROGRAM IMPACT

The educator preparation program provider demonstrates the umpact of its completers on P-12 student
learrmung and development, classroom instruction, and schools, and the satisfaction of its completers with
the relevance and effectiveness of their preparation.
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4.1 The educator preparation program provider documents, using multiple measures, that program
completers contribute to an expected level of student-learning growth. Multiple measures shall include all
available growth measures (including value-added measures, student-growth percentiles, and student
learning_and development objectives) required by the state for its teachers and available to educator
preparation program providers, other state-supported P-12 impact measures, and any other measures
employed by the educator preparation program provider.

4.2 The educator preparation program provider demonstrates, through structured and validated observation
instruments and student surveys, that completers effectively apply the professional knowledge, skills, and
dispositions that the preparation experiences were designed to achieve.

4.3. The educator preparation program provider demonstrates, using measures that result in valid and
rehable data and including employment milestones such as promotion and retention, that employers are
satisfied with the completers’ preparation for their assigned responsibilities m working with P-12 students.

4.4 The educator preparation program provider demonstrates, using measures that result mn valid and reliable
data, that program completers perceive their preparation as relevant to the responsibilities they confront on
the job, and that the preparation was effective.

Standard 5: EDUCATOR PREPARATION PROGRAM PROVIDER QUALITY ASSURANCE AND
CONTINUOUS IMPROVEMENT

The educator preparation program provider maintains a guality assurance system comprised of valid data
from_multiple measures, including evidence of candidates’ and completers’ positive impact on P-12
student learning and development. The educator preparation program_provider supports continuous
unprovement that is sustained and evidence-based, and that evaluates the effectiveness of its completers.
The educator preparation program provider uses the results of inquiry and data collection to_establish
priorities, enhance program_elements and capacity, and test innovations to_improve completers’ impact
on P-12 student learning and development.

5.1 The educator preparation program provider’s quality assurance system 1s comprised of multiple
measures that can monitor candidate progress, completer achievements, and educator preparation program

provider operational effectiveness. Evidence demonstrates that the educator preparation program provider
satisfies all CAEP standards.

5.2 The educator preparation program provider’s quality assurance system relies on relevant, verifiable,
representative, cumulative and actionable measures, and produces empirical evidence that interpretations of
data are valid and consistent.

5.3. The educator preparation program provider regularly and systematically assesses performance against
its goals and relevant standards. tracks results over time. tests innovations and the effects of selection criteria
on subsequent progress and completion. and uses results to improve program elements and processes.

5.4. Mecasures of completer impact, including available outcome data on P-12 student growth, are
summarized, externally benchmarked, analyzed, shared widely, and acted upon in decision-making related
to programs, resource allocation, and future direction.

5.5. The educator preparation program provider assures that appropriate stakeholders. including alumni.
employers, practitioners. school and community partners. and others defined by the educator preparation
program provider. are involved in program evaluation. improvement. and identification of models of

excellence.
Council for the Accreditation of Educator Preparation (CAEP) Standards, 2013
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APPENDIX A-6

West Virginia Professional School Counselor Standards

School counselors play a vital role in supporting the success of all students by providing academic, career
and personal/social development through a comprehensive school counseling program (CSCP) that engages
all stakeholders in providing a system of student supports within and across all programmatic levels. These
Professional School Counselor Performance Standards provide a common language that describes what a
counsclor needs to know and be able to do, serve as a foundation for assessment of school counselor
practice, and provide context for professional development. The curriculum for West Virginia higher
cducation school counselor preparation programs should reflect and align to these school counselor
performance standards.

Professional School Counselor Performance Standards:

These school counselor performance standards provide the expectation that every West Virginia school
counselor will demonstrate expertise in five broad areas that are the basis for what counselors must know
and be able to do:

Program Planning, Design and Management
Program Delivery

Data Driven Accountability and Program Evaluation
Leadership and Advocacy

Professional Growth and Responsibilities

Standard 1: Program Planning, Design and Management

The school counselor plans, designs and manages a comprehensive school counseling program (CSCP) that
1s aligned with the state model. The CSCP consistently includes four delivery systems: Personalized Student
Planning, Integrated Delivery of the West Virginia Student Success Standards, Responsive Services and
Student Supports. The counseclor works collaboratively with school leadership, staff and community
stakeholders to set goals and priorities for the CSCP, intentionally aligning the program with other
curricular arcas, relevant school initiatives, and the school’s strategic plan. The school counselor assures
that all program components and practices are aligned with established foundational components including
the school counselor performance standards, the school counseling mission, beliefs and philosophy
statements, and state student standards. The school counselor establishes a systemic process of mvolving
stakeholders 1n program planning using diverse approaches consistent with best practices and assesses
student needs and program effectiveness using a variety of tools to 1dentify school needs and to plan specific
activities designed to achieve optimal student results related to academic, career and personal/social
development needs of ALL students.

Function 1A: PROGRAM PLANNING - Plans a balanced CSCP that addresses the West Virginia
Student Success Standards (WVSSS) and all four delivery systems as described in WVBE Policy 231)5.
Function 1B: PROGRAM DESIGN - Designs a balanced CSCP.

Function 1C: PROGRAM MANAGEMENT - Manages a CSCP.

Function 1D: STAKEHOLDER COLLABORATION — Collaborates with stakeholders to plan and
manage the CSCP.

Standard 2: Program Delivery

The professional school counselor delivers a balanced CSCP that includes all delivery systems and
systemically addresses the West Virginia Student Success Standards (WVSSS) and all four delivery systems
within each programmatic level. In collaboration with school and community stakeholders, the school
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counselor delivers a standards and research-based guwidance curriculum and school-wide prevention
programs that contribute to a safe and positive school environment. The counselor engages staff and
community agencies through a systemic approach to provide early identification and interventions for at risk
students. The counselor facilitates the connections between students and families with opportunitics that
enhance academic, career, and personal/social development, preparing students to be globally competent
citizens. The counselor assures implementation of effective transitioning practices that support all students
during transitions within and between programmatic levels. The counselor involves school staff in a
systemic approach to assessing, 1dentifying, and implementing school-wide crisis prevention and
intervention services. The counselor continually seeks to maintain a system of school-wide supports and to
empower staff to provide personalized supports for all students.

Function 2A: PROGRAM DELIVERY - Ensures the delivery of a CSCP aligned with West Virginia
Board of Education policy.

Function 2B: RESEARCH-BASED BEST PRACTICES - Utilizes research-based best practices to
deliver individual and group counseling and classroom guidance curriculum.

Function 2C: INTEGRATED DELIVERY OF THE WV STUDENT SUCCESS STANDARDS -
Facilitates delivery the collaborative delivery of the West Virginia Student Success Standards to meet the
developmental needs of all students.

Function 2D: STUDENT PLANNING - Coordinates an ongoing systemic approach for career
investigation and self-discovery to assist individual students in establishing personal goals and developing
future plans.

Function 2E: RESPONSIVE SERVICES - Provides a continuum of interventions in response to student
needs and includes a prevention-based approach to individual and school crises and has a crisis plan in
place to address the mental health component of common school-wide crises.

Function 2F: STUDENT SUPPORTS - Assists in developing comprehensive student supports within the
school and community to support academic, career, and personal/social development of all students.
Function 2G: SUCCESSFUL TRANSITIONS - Coordinates student supports for successful
transitioning within and between programmatic levels, from school to school, school to work, or school to
post-secondary and career and technical training programs.

Standard 3: Data Driven Accountability and Program Evaluation

The professional school counselor systematically gathers, examines and analyzes individual student and
school system data to evaluate the effectiveness of activities and interventions of the Comprehensive school
counseling program (CSCP). The counselor assures there are process protocols available and uses the
protocols to inform, plan, manage, implement, and evaluate the effectiveness of the CSCP. The counselor
uses the results of the CSCP Program Audit to continually improve the CSCP 1n meeting the developmental
needs of all students.

Function 3A: PROGRAM RESULTS - Uses data to measure the results and impact of the CSCP.
Function 3B: PROGRAM COMPLETENESS - Evaluates the degree to which CSCP is implemented
and aligned to West Virginia Board of Education policy and the West Virginia School Counseling Model.

Standard 4: Leadership and Advocacy

The professional school counselor advocates for the success of all students by promoting equity and access
to curriculum, programs, services and resources. The counselor facilitates professional development for
school staff and provides training for stakeholders that advances and reinforces the comprehensive school
counscling program (CSCP), its services and activities.  The counselor promotes the achievements of
students through the CSCP. In order to foster success for all students, the counselor 1s actively engaged m
establishing school practices and procedures that contribute to an effective CSCP. The counselor assumes a
school leadership role in ensuring the CSCP 1s an integral part of the strategic plan of the school.
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Function 4A: STUDENT ADVOCACY - Advocates for success of ALL students.

Function 4B: STAKEHOLDER TRAINING - Facilitates appropriate training for stakeholders and
staff related to the CSCP mission.

Function 4C: PROGRAM ADVOCACY - Advocates for and promotes the CSCP.

Standard 3: Professional Growth and Responsibilities

The professional school counselor continually secks contemporary knowledge and skills and integrates the
most current resecarch mto his/her practice m order to advance the comprehensive school counseling
program (CSCP) and profession. The counselor sets professional development goals based on 1dentified
needs using recognized national and state standards, self-assessment, and other sources of information that
inform professional practice. In order to optimize practice and discover new resources, the counselor
routinely creates opportunities to engage, collaborate, and consult with other counselors. The counselor
adheres to ethical standards and local, state and national policies that impact school counseling practice and
sets high standards of professional performance. The counselor contributes to the growth of the school
counscling profession by consistent demonstration of professional habits that advance the profession and
that assure a CSCP that meets the academuc, career, and personal/social development needs of all students.

Function 5A: Knowledge and Skills - Eniances knowledge and skills to advance professional practice.
Function 3B: Legal and Ethical Practices - Adheres to professional ethical standards, policies, and laws
in conduct and in practices.

Function 3C: Growth of Profession - Contributes to growth of the school counseling profession.

Created by the West Virginia School Counseling Model Task Force and Standards Sub-Committee.
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APPENDIX A-7

West Virginia Elementary Mathematics Specialist (EMS) Standards (Endorsement and Masters
Degree Programs)

These standards lead to an elementary mathematics specialist add-on endorsement at the graduate or
undergraduate level.

Process Standards (Standards 1-7)
The process standards recognize that mathematics 1s best approached as a unified whole. Mathematical
concepts, procedures, and intellectual processes are interrelated such that, m a significant sense, the
“whole 1s greater than the sum of the parts.” This approach 1s addressed by faculty mnvolved in

mathematics content, mathematics education, and education working together in developing candidates’
cXperiences.

Standard 1: Knowledge of Mathematical Problem Solving
Candidates know, understand, and apply the process of mathematical problem solving.
Indicators

1.1 Apply and adapt a variety of appropriate mathematical strategies to solve problems.

1.2 Solve problems that arise in mathematics and those involving mathematics in other contexts.
1.3 Build new mathematical knowledge through problem solving.
1.4 Monitor and reflect on the process of mathematical problem solving.

Standard 2: Knowledge of Reasoning and Proof

Candidates reason, construct, and evaluate mathematical arguments.

Indicators

2.1 Recognize reasoning and proof as fundamental aspects of mathematics.

2.2 Make and investigate mathematical conjectures.

2.3 Apply basic logic structures to develop and evaluate mathematical arguments and proofs.
2.4 Sclect and use various types of reasoning and methods of proof.

Standard 3: Knowledge of Mathematical Communication

Candidates communicate therr mathematical thinking orally and 1n writing to peers, faculty, students, and
others.

Indicators

3.1 Organize mathematical thinking through various effective communication modalities.
3.2 Analyze and evaluate the mathematical thinking and strategies of others.
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Standard 4: Knowledge of Mathematical Connections

Candidates recognize, use, and make connections between and among mathematical 1deas and in contexts
outside mathematics to build mathematical understanding.

Indicators

4.1 Recognize and use connections among mathematical ideas.

4.2 Recognize and apply mathematics in contexts outside of mathematics.

4.3 Demonstrate how mathematical 1deas interconnect and build on one another to produce a
coherent whole.

Standard 3: Knowledge of Mathematical Representation

Candidates use varied representations of mathematical ideas to support and deepen students’
mathematical understanding.

Indicators

5.1 Use representations to model and interpret physical, social, and mathematical phenomena.

5.2 Create and use representations to organize, record, and communicate mathematical 1deas.

5.3 Select, apply, and translate among mathematical representations to solve problems.

5.4 Use multiple representations to model numbers, computations and algorithms, moving student

understanding from concrete, to representational (symbolic), to abstract.

Standard 6: Knowledge of Technology
Candidates embrace technology as an essential tool for teaching and learning mathematics.
Indicator

6.1 Use knowledge of mathematics to select and use appropriate technological tools.

Standard 7: Dispositions

Candidates support a positive disposition toward mathematical processes and mathematical learning.
Indicators

7.1 Demonstrate a commitment to mathematical equity.
7.2 Demonstrate a commitment to empowering students to use mathematics in creative ways.
7.3 Demonstrate a commitment to leaming for conceptual understanding as well as procedural

fluency 1in mathematics.
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Pedagogy Standard (Standard 8)

In addition to knowimng students as learners, mathematics teacher candidates should develop knowledge of
and ability to use and evaluate mstructional strategies and classroom organizational models, ways to
represent mathematical concepts and procedures, instructional materials and resources, ways to promote
discourse, and means of assessing student understanding. This section on pedagogy 1s to address this

knowledge and skill.

Standard 8: Knowledge of Mathematics Pedagogy

Candidates possess a deep understanding of how students learn mathematics and of the pedagogical
knowledge specific to mathematics teaching and learning.

Indicators

3.1 Candidates must have specialized mathematical knowledge for teaching that enables them to:

e Support the development of mathematical proficiency as characterized by conceptual
understanding, procedural fluency, strategic competence, adaptive reasoning, and productive
disposition (National Research Council, 2001).

e Create opportunities for learners to develop mathematical practices and to critically evaluate their
selection and use of these practices.

Diagnose mathematical misconceptions and errors and design appropriate interventions.

Decide whether, how, and how far to utilize specific oral or written responses from learners.
Recognize, evaluate, and respond to multiple, often non-standard solutions to problems.

Choose and/or design tasks to support the learning of new mathematical ideas or methods, or to
test learners” understanding of them.

3.2 Understand learning trajectories related to particular topics m mathematics and use this
knowledge to organize and deliver instruction that 18 developmentally appropriate and responsive
to individual learners.

3.3 Construct and evaluate multiple representations of mathematical 1deas or processes, establish
correspondences between representations, and understand the purpose and value of doing so.

3.4 Use various instructional applications of technology in ways that are mathematically and
pedagogically grounded.

8.5 Use multiple strategies, including listening to and understanding the ways students think
about mathematics, to assess students’ mathematical knowledge.

3.6 Reflect knowledge of research regarding the teaching and learning of mathematics in instructional
practice.

8.7 Develop learners’ abilitics to make and investigate conjectures and provide justifications for their
arguments.
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Content (Standards 9-13)

Candidates® comfort with, and confidence 1n, their knowledge of mathematics affects both what they
teach and how they teach 1it. Knowing mathematics includes understanding specific concepts and
procedures as well as the process of doing mathematics. That knowledge 1s the subject of the following
standards.

Standard 9: Knowledge of Number and Operations

Candidates demonstrate computational proficiency, including a conceptual understanding of numbers,
ways of representing number, relationships among number and number systems, and the meanings of
operations.

Indicators

9.1

9.2

9.3

9.4

9.5

9.6

9.7

9.8

Demonstrate an understanding of non-quantified comparisons (less than, more than, the same),
decomposition of numbers, 1-to-1 correspondence, conservation of quantity, cardinality and
ordinality.

Develop a comprehensive repertoire of interpretations of the four operations of arithmetic and of
the common ways they can be applied.

Demonstrate an understanding of the structure of place-value notation in general and base-10
notation m particular, 1.e. how place-value notations efficiently represent even very large
numbers, as well as decimals; use of these notations to order numbers, estimate, and represent
order of magnitude (e.g., using scientific notation).

Develop an understanding of multi-digit calculations, including standard algorithms, mental
math, and non-standard ways commonly created by students; informal reasoning used 1n
calculations and reasonableness of solution.

Understand basic number systems: whole numbers (non-negative mtegers), integers, non-negative
rational numbers, rational numbers, and real numbers; relationships among them, and locations of
numbers in each system on the number line; and what 1s mvolved mn extending operations from
cach system (e.g., whole numbers) to larger systems (e.g., rational numbers).

Demonstrate an understanding of multiplicative arithmetic: factors, multiples, primes, least
common multiple, greatest common factor; proportional reasoning and rescaling.

Demonstrate a deep understanding of rational numbers, operations with rational numbers
represented as fractions, decimals and percents.

Demonstrate knowledge of the historical development of number and number systems including
contributions from diverse cultures.

Standard 10: Knowledge of Different Perspectives on Algebra

Candidates emphasize relationships among quantities including functions, ways of representing
mathematical relationships, and the analysis of change.

Indicators

10.1

10.2

Recognize commutativity, associativity, and distributivity, and 0 and 1 as identity elements in the
basic number systems; understand how these may be used in computations and to deduce the
correctness of algorithms. Use order-of-operations conventions.

Recognize literal symbols as names for mathematical objects; the process of substitution of
particular numbers into variable expressions; the sofution set of an algebraic equation or relation;
transformations of equations (or relations) that do not change the solution set.
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Model problems, both mathematical and ““real world,” using algebraic equations and relations.
Explore and analyze patterns, relations, and functions.

Understand the concept of a function as defining one variable uniquely 1n terms of another.
Familiarity with basic types of functions. Represent a function: formula, graph, table or situation.
Find functions to model various kinds of growth, both numerical and geometric.

Investigate equality and 1ts relationship 1n equations.

Demonstrate knowledge of the historical development of algebra including contributions from
diverse cultures.

Standard 11: Knowledge of Geometries

Candidates use spatial visualization and geometric modeling to explore and analyze geometric shapes,
structures, and thewr properties.

Indicators

11.1  Use visualization, the propertics of two- and three-dimensional shapes, and geometric modeling.

11.2  Compose and decompose plane and solid figures.

11.3  Build and manipulate representations of two- and three-dimensional objects using concrete
models, drawings, and dynamic geometry software.

11.4  Specify locations and describe spatial relationships using coordinate geometry. Draw and
identify lines and their subsets and angles and classify shapes by properties of their lines and
angles.

11.5  Apply transformations and use symmetry, congruence, and similarity.

11.6  Demonstrate knowledge of the historical development of Euclidean geometry including

contributions from diverse cultures.

Standard 12: Knowledge of Data Analysis, Statistics, and Probability

Candidates demonstrate an understanding of concepts and practices related to data
analysis, statistics, and probability.

Indicators

12.1  Address relevant investigations by creating data sets and collecting, organizing, and displaying
relevant data.

12.2  Use statistical methods and technological tools to analyze data and determine measures that
describe shape, spread, and center of the distribution of the set of data and when and why those
measures are appropriate.

12.3  Apply the basic concepts of probability and ways to represent them; making judgments under
conditions of uncertainty; measuring likelihood; becoming familiar with the concept of
randomness.

12.4  Distinguish categorical (discrete) data (e.g., gender, favorite ice cream flavor) from measurement
(continuous) data.

12.5  Demonstrate knowledge of the historical development of probability and statistics including

contributions from diverse cultures.

Standard 13: Knowledge of Measurement

Candidates apply and use measurement concepts and tools.
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Indicators

13.1  Demonstrate understanding of non-standard and standard units of measure.
13.2  Select and use appropriate measurement units, techniques, and tools.

13.3  Recognize and apply measurable attributes of objects and the units, systems and processes of
measurement.

13.4  Employ estimation as a way of understanding measurement units and processes.

13.5  Understand and apply common units of geometric measures including: angles, perimeter, area
and volume.

13.6  Demonstrate knowledge of the historical development of measurement and measurement systems
including contributions from diverse cultures.
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APPENDIX A-8

West Virginia Elementary Mathematics Specialist Standards
(Masters Degree Programs)

These standards lead to an elementary mathematics specialist component within a master’s degree
program.

The Elementary Mathematics Specialist Masters Level program will include all of the EMS Standards set
out in Appendix A-7 for the Elementary Mathematics Specialist Endorsement program m addition to the
Standards set forth in Appendix A-8.

Curriculum and Assessment Standard (Standard 14)
Standard 14: Curriculum and Assessment

Candidates demonstrate leadership in decisions regarding mathematics curriculum and assessment at the
school and/or district level.

Indicators

14.1  Understand and lead others to understand the importance of careful sequencing and development
of mathematical 1deas, concepts, and skills m the pre-K-middle grades curriculum; be able to
engage in discussions and decision-making to establish appropriate benchmarks for learning goals
from pre-K to middle grades.

14.2  Seclect, use, adapt, and determine the suitability of mathematics curricula and teaching matenials
(e.g., textbooks, technology, manipulatives) for particular learning goals.

14.3  Evaluate the alignment of local and state curriculum standards, textbooks, and district and state
assessments, and recommend appropriate adjustments to address gaps at the school and district
level.

14.4  Know the different formats, purposes, uses, and limitations of various types of assessment of
student learning;, be able to choose, design, and/or adapt assessment tasks for monitoring student
learning.

14.5  Analyze formative and summative assessment results, make appropriate interpretations and
communicate results to appropriate and varied audiences.

Leadership Knowledge and Skills Standard (Standard 15)
Standard 13: Leadership Knowledge and Skills
Candidates are prepared to take on collegial non-evaluative leadership roles within their schools and

districts. They must have a broad view of many aspects and resources needed to support and facilitate
effective instruction and professional growth.

Indicators:

15.1  Use professional resources such as professional organization networks, journals, and discussion
groups to be informed about critical 1ssues related to mathematics teaching and learning, e.g.,
policy mitiatives and curriculum trends.
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Select from a repertoire of methods to communicate professionally about 1ssues related to
mathematics teaching and learning to educational stakeholders.

Plan, develop, implement, and evaluate mathematics professional development programs at the
school and district level and support teachers 1n systematically reflecting and learning from
practice.

Evaluate educational structures and policies that affect students' equitable access to high quality
mathematics instruction, and act professionally to assure that all students have appropriate
opportunities to learn important mathematics.

Use leadership skills to improve mathematics programs at the school and district levels, e.g.,
develop appropriate classroom- or school-level learning environments; build relationships with
teachers, admimistrators and the community; develop evidence-based interventions for high and
low-achieving students; collaborate to create a shared vision and develop an action plan for
school improvement; partner with school-based professionals to improve each student’s
achievement in mathematics; mentor new and experienced teachers to better serve students.
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National Research Council. (2001). Adding It Up: Helping Children Learn Mathematics. J. Kilpatrick, J.

Swafford, & B. Findell (eds.). Mathematics Learning Study Committee, Center for Education,

Division of Behavioral and Social Sciences and Education. Washington, DC: National Academy
Press.

35



126CSR114

APPENDIX B

PREPROFESSIONAIL SKILLS FOR SPEAKING AND LISTENING

PROFESSIONAL SPEAKING SKILLS

1.0.

Psychomotor Skills

Speak clearly and demonstrate effective use of the vocal mechanism 1n a public, group, or interpersonal
communication interaction.

1.1.

1.2.

1.3.

1.4.

2.0.

Articulation. Produce speech sounds intelligible to the listener(s).

Diction. Utilize diction that 1s not distracting to listener(s).

Vocal Flexibility. Utilize vocal inflection for emphasis and meaning.

Volume. Adapt to the communication situation with appropriate vocal energy.

Message Construction Skills

Construct a clear and effective message adapted to the perceptual framework of the listener(s), including
nonverbal elements to reinforce and enhance the verbal component of the message.

2.1.

2.2.

2.3.

2.4.

2.5.

2.6.

2.7.

2.8.

2.9.

Purpose. Identify the purpose (desired response) for the message.
Thesis. Frame the central idea of the message clearly and concisely.
Organmization. Develop coherent main and subordinate 1deas.

Support. Select clarifying or persuasive supporting materials appropriate to listener(s) and
purpose.

Audience Analysis. Recognize the perceptual framework of the listener(s).

Style. Utilize language appropriate to listener(s), to employ acceptable grammar, and to foster
supportive (avoid defensive) communication climate.

Vocal Flexibility. Modify pitch, rate, volume, and quality (paralanguage) consonant with
intended meaning.

Appearance. Monitor and vary appearance consonant with communication situation and
listener(s).

Kinesics. Utilize movement, gesture, and facial expression (“body language™) as part of intended
message.

2.10. Proxemics. Understand and utilize spatial relationships as part of the intended message.

2.11. Oral Reading. Analyze and mterpret the writer’s message by use of paralanguage and kinesics.
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3.0. Feedback Skills

Analyze, evaluate, and respond to feedback as a means for improving the effectiveness of the
communication interaction.

3.1. Active Listening. Perceive and evaluate accurately verbal and nonverbal feedback.
3.2. Paraphrasing. Check accuracy of feedback evaluation.
3.3. Adaptation. Modify the message appropriately in response to feedback.

3.4. Questioning. Elicit feedback productively in order to improve the effectiveness of
communication.

PREPROFESSIONAL LISTENING SKILLS
1.0. Literal Comprehension

Listen actively to achieve understanding of the message in an interpersonal, group, or public
communication interaction.

1.1. Thesis. Recognize and paraphrase accurately the central idea m an oral message.
1.2. Main Ideas. Identify accurately the main points that make up the thesis of the oral message.

1.3.  Supporting Materials. Recognize accurately the details or evidence supporting the main points of
an oral message.

1.4. Directions. Restate accurately directions and instructions.

1.5. Diction. Accommodate nonstandard articulation or dialectal patterns to achieve accuracy of
intended meaning.

1.6. Suspending Judgment. Listen, without judging, in order to understand message accurately.
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2.0. Interpretive Comprehension

Demonstrate listening and responding skills that clarify and enhance human relations in a public, group,
or interpersonal interaction.

2.1.  Paraphrasing. Restate the speaker’s viewpont accurately when it differs from that of the
listener.

2.2. Feedback. Ask questions effectively and 1n a nonthreatening manner for clarification of
information.

2.3. Dafference of Opinion. Identify and understand the reason for the perspective (perceptual
framework) of the speaker.

2.4. Decoding Nonverbal Cues. Identify incongruities between verbal and nonverbal cues.

2.5 Empathic Listening. Identify the emotional content of the message from vocal and nonvocal
cues.

3.0. Critical Comprehension
3.1. Ideas. Evaluate the thesis, mam points, and supporting material of the message.
3.2. Fact and Opinion. Distinguish between observation and inference.
3.3.  Information and Persuasion. Distinguish between mformative and persuasive message.

3.4.  Persuasive Techniques. Identify a variety of reasoning techniques and motive appeals
used i oral messages.

3.5.  Drawing Conclusions. Analyze and synthesize multiple messages and draw defensible
conclusions.

3.6.  Assessing Credibility. Distinguish between the subjective attitude toward the speaker
and the content of the message.

58



126CSR114

APPENDIX C-1

Educational Technology Standards and Performance Indicators for Teachers

All WVBE-approved programs must ensure that candidates have the requisite knowledge and skalls to
design, implement, and assess learning experiences that engage students and mmprove learning; enrich
professional practice; and provide positive models for students, colleagues, and the community including
the following:

1. Facilitate and Inspire Student Learning and Creativity — Teachers use their knowledge of subject
matter, teaching and learning, and technology to facilitate experiences that advance student learning,
creativity, and innovation in both face-to-face and virtual environments.

Teachers:

a. promote, support, and model creative and innovative thinking and mventiveness

b. engage students m exploring real-world 1ssues and solving authentic problems using digital tools
and resources

¢. promote student reflection using collaborative tools to reveal and clarify students’ conceptual
understanding and thinking, planning, and creative processes

d. model collaborative knowledge construction by engaging in learning with students, colleagues,
and others 1n face-to-face and virtual environments

2. Design and Develop Digital-Age Learning Experiences and Assessments — Teachers design,
develop, and evaluate authentic learning experiences and assessments incorporating contemporary tools
and resources to maximize content learning in context and to develop the knowledge, skills, and attitudes
identified in the West Virginia Content Standards and Objectives.

Teachers:

a. design or adapt relevant learning experiences that incorporate digital tools and resources to
promote student learning and creativity

b. develop technology-enriched learning environments that enable all students to pursue their
individual curiosities and become active participants in setting their own educational goals,
managing their own learning, and assessing thewr own progress

c. customize and personalize learning actrvities to address students’ diverse learning styles, working
strategies, and abilities using digital tools and resources

d. provide students with multiple and varied formative and summative assessments aligned with
content and technology standards and use resulting data to inform learning and teaching

3. Model Digital-Age Work and Learning — Teachers exhibit knowledge, skills, and work processes
representative of an innovative professional in a global and digital society.

Teachers:

a. demonstrate fluency in technology systems and the transfer of current knowledge to new
technologies and situations

b. collaborate with students, peers, parents, and community members usmg digital tools and
resources to support student success and innovation
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¢. communicate relevant information and i1deas effectively to students, parents, and peers using a
variety of digital-age media and formats

d. model and facilitate effective use of current and emerging digital tools to locate, analyze,
evaluate, and use information resources to support research and learning

4. Promote and Model Digital Citizenship and Responsibility — Teachers understand local and global
societal issues and responsibilities in an evolving digital culture and exhibit legal and ethical behavior in
their professional practices.

Teachers:

a. advocate, model, and teach safe, legal, and ethical use of digital information and technology,
including respect for copyright, intellectual property, and the appropriate documentation of
sources

b. address the diverse needs of all learners by using learner-centered strategies and providing
equitable access to appropriate digital tools and resources

¢. promote and model digital etiquette and responsible social interactions related to the use of
technology and information

d. develop and model cultural understanding and global awareness by engaging with colleagues and
students of other cultures using digital-age communication and collaboration tools

S. Engage in Professional Growth and Leadership — 7eachers continuously improve their professional
practice, model lifelong learning, and exhibit leadership in their school and professional community by
promoting and demonstrating the effective use of digital tools and resources.

Teachers:

a. participate 1 local and global learning communitics to explore creative applications of
technology to improve student learning

b. exhibit leadership by demonstrating a vision of technology infusion, participating in shared
decision making and community building, and developing the leadership and technology skalls of
others

¢. evaluate and reflect on current research and professional practice on a regular basis to make
effective use of existing and emerging digital tools and resources in support of student learning

d. contribute to the effectiveness, vitality, and self-renewal of the teaching profession and of their
school and community

Adopted from the International Society for Technology in Education, National Education Technology
Standards for Teachers
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APPENDIX C-2

EDUCATIONAL TECHNOLOGY STANDARDS FOR ADMINISTRATORS

All WVBE-approved programs must ensure that candidates have the requisite knowledge and skills for
cffective use of educational technology 1n instruction and leadership mcluding the following:

1. LEADERSHIP AND VISION

Educational leaders inspire a shared vision for comprehensive integration of technology and foster and
environment and culture conducive to the realization of that vision. Educational leaders:

A. facilitate the shared development by all stakeholders of a vision for technology use and widely
communicate that vision.

B. mamtain an mclusive and cohesive process to develop, implement, and monitor a dynamic, long-
range, and systemic technology plan to achieve the vision.

C. foster and nurture a culture of responsible risk-taking and advocate policies promoting continuous
innovation with technology.

D. use data in making leadership decisions.
E. advocate for research-based effective practices in use of technology.

F. advocate on the state and national levels for policies, programs, and funding opportunities that support
implementation of the district technology plan.

2. LEARNING AND TEACHING

Educational leaders ensure that curricular design, mstructional strategies, and learning environments
integrate appropriate technologies to maximize learning and teaching. Educational leaders:

A. 1dentify, use, evaluate, and promote appropriate technologies to enhance and support instruction and
standards-based curriculum leading to high levels of student achievement.

B. facilitate and support collaborative technology-enriched learning environments conducive to
innovation for improved learning.

C. provide for learner-centered environments that use technology to meet the individual and diverse needs
of learners.

D. facilitate the use of technologies to support and enhance instructional methods that develop higher-
level thinking, decision-making, and problem-solving skills.

E. provide for and ensure that faculty and staff take advantage of quality professional learning
opportunities for improved learning and teaching with technology.

3. PRODUCTIVITY AND PROFESSIONAL PRACTICE
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Educational leaders apply technology to enhance their professional practice and to increase their own
productivity and that of others. Educational leaders:

A. model the routine, intentional, and effective use of technology.

B. employ technology for communication and collaboration among colleagues, staff, parents, students,
and the larger community.

C. create and participate 1n learning communities that stimulate, nurture, and support faculty and staft 1n
using technology for improved productivity.

D. engage in sustained, job-related professional learning using technology resources.
E. maintain awareness of emerging technologies and their potential uses 1n education.
F. use technology to advance organizational improvement.

4. SUPPORT, MANAGEMENT, AND OPERATIONS

Educational leaders ensure the integration of technology to support productive systems for learning and
administration. Educational leaders:

A. develop, implement, and monitor policies and guidelines to ensure compatibility of technologies.

B. implement and use integrated technology-based management and operations systems.

C. allocate financial and human resources to ensure complete and sustained implementation of the
technology plan.

D. integrate strategic plans, technology plans, and other improvement plans and policies to align efforts
and leverage resources.

E. implement procedures to drive continuous improvement of technology systems and to support
technology replacement cycles.

5. ASSESSMENT AND EVALUATION

Educational leaders use technology to plan and implement comprehensive systems of effective
assessment and evaluation. Educational leaders:

A. use multiple methods to assess and evaluate appropriate uses of technology resources for learning,
communication, and productivity.

B. use technology to collect and analyze data, interpret results, and communicate findings to improve
instructional practice and student learning.

C. assess staff knowledge, skills, and performance m using technology and use results to facilitate quality
professional development and to inform personnel decisions.
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D. use technology to assess, evaluate, and manage administrative and operational systems.
6. SOCIAL, LEGAL, AND ETHICAL ISSUES

Educational leaders understand the social, legal, and ethical 1ssues related to technology and model
responsible decision-making related to these 1ssues. Educational leaders:

A. ensure equity of access to technology resources that enable and empower all learners and educators.

B. identify, communicate, model, and enforce social, legal, and ethical practices to promote responsible
use of technology.

C. promote and enforce privacy, security, and online safety related to the use of technology.
D. promote and enforce environmentally safe and healthy practices in the use of technology.

E. participate 1n the development of policies that clearly enforce copyright law and assign ownership of
intellectual property developed with district resources.

Adopted from the International Society for Technology in Education, National Education Technology
Standards for Administrators
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APPENDIX D

PROGRAMMATIC LEVELS AND SPECIALIZATIONS RECOGNIZED
ON THE PROFESSIONAL LICENSE

Recognized Programmatic Levels
e Preschool Education
e Preschool to Adult
e Kindergarten to Grade 12
e Farly Education
e Early Childhood
®

Elementary Education

I ’ I o .
e Middle Childhood
e Adolescent
e Adult

Grade Level Options for General Education Specializations

Agriculture

American Sign Language

Any Modern Foreign Language
Art

Biology

Business Education

Business Education/Marketing

PreK-PrekK
PreK-Adult
Grades K-12
PreK-K

Grades K-4
Grades K-6
Grades3-5
Grades 5-9
Grades 9-Adult
Adult

5-Adult
PreK-Adult,5-Adult
PreK-Adult, 5-Adult
PreK-Adult, 5-Adult, 5-9
9-Adult
5-Adult, 9-Adult
5-Adult, 9-Adult

Chemustry 9-Adult
Chemistrthroteh-Chemistryd O Achaht
Chemustry/Physics 9-Adult

Chinese PreK-Adult, 5-Adult
Computer Science Education PreK-Adult

Dance PreK-Adult, 5-Adult

Driver Education

Early Childhood Education
Early Education
Elementary Education

Elementary Mathematics Education
Elementary Mathematics Specialist

English

English as a Second Language
Family & Consumer Science
French

General Math through Algebra I
(General Science

O-Adult
K-4
PreK-K
K-6

K-6

K-6
5-Adult, 5-9
PreK-Adult
5-Adult
PreK-Adult, 5-Adult
5-Adult, 5-9
5-Adult, 5-9

German PreK-Adult, 5-Adult
Health PreK-Adult, 5-Adult
Instructional Technology PreK-Adult
Intermediate-HlementaryHdueation 33

Japanese PreK-Adult, 5 Adult
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Journalism

Latin

Marketing
Mathematics

Middle Childhood
Music

Oral Communications
Physical Education
Physics

Preschool Education
Reading Education
Reading Specialist!-*
Russian
School-Library Media
Social Studies
Spanish

Technology Education
Theatre

Wellness (Health-Physical Education Combimed Major)

Grade Level Options for Special Education Specializations

Autism

Emotional/Behavior Disorders

Gifted

Deaf and Hard of Hearing

Mentally Impaired (Mild/Moderate)
Multi-Categorical (E/BD excluding Autism, ML, SLD)
Preschool Special Needs

Severe Disabilities

Specific Learning Disabilities

Visual Impairment

Grade Level Options for Student Support Specializations

Counselor?

School Nurse

School Psychologist?

Social Services and Attendance
Speech Language Pathologist?
Speech Assistant

Grade Level Options for Administrative Specializations

(General
PreK-Adult

PreK-Adult
PreK-Adult

'Graduate Level Certification Program Required
*‘Master’s Degree Required
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5-Adult, 9-Adult
5-Adult, PreK-Adult
9-Adult

5-9, 5-Adult

5-9

PreK-Adult

5-Adult, 9-Adult
PreK-Adult, 5-Adult, 59
9-Adult

PreK-PreK

PreK-K., K-6, 5-Adult
PreK-Adult
PreK-Adult, 5-Adult
PreK-Adult

5-Adult, 5-9
PreK-Adult, 5-Adult
5-Adult

PreK-Adult, 5-Adult
PreK-Adult

PreK-PreK, K-6, 5-Adult
K-6, 5-Adult

1-12

PreK-Adult

K-6, 5-Adult

K-6, 5-Adult

PreK-K

K-Adult

K-6, 5-Adult
PreK-Adult

PreK-Adult
PreK-Adult
PreK-Adult
PreK-Adult
PreK-Adult
PreK-Adult

Supervisor?
Principal®
Superintendent?
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The WVDE shall 1ssue certificates for discontinued specializations only to those students enrolled in an
approved program at the time the program was discontinued.

Grade Level Options for Classroom Assistant Teachers
Early Childhood Classroom Assistant Teacher Authorization PreK-K
Grade Level Options for Career and Technical Specializations

All Specializations 9-Adult

Grade Level Options for Paraprofessionals
Paraprofessionals3 1-Adult

3 Associate Degree required for proposed new programs.
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APPENDIX E

APPROVED STANDARDS FOR PROGRAM DEVELOPMENT
AND REQUIRED TESTS FOR COMPLETION OF WEST VIRGINIA
APPROVED PROGRAMS LEADING TO WEST VIRGINIA LICENSURE

DOCUMENTATION OF FOOTNOTES ON THE FOLLOWING
TABLES

'The test validity period 1s ten years from the date on which the candidate passed the examination. In
those circumstances where the WVBE has not altered cither the required test or the passing score, the test
and score shall remam valid beyond the ten-year period. See Section 10.1.b.3.G of this policy for a more
detailed explanation of testing requirements, particularly as they apply to experienced educators.

*The Core Academic Skills for Educators (CASE) [called Praxis I] may be waived provided the candidate:
a) holds a master’s degree from an accredited mnstitution of higher education; or b) currently holds, or has
held, a West Virginia Professional Teaching, Student Support Services, or a West Virginia Professional
Student Support Certificate endorsed for School Nurse or 1s licensed by the West Virgimia Board of
Examiners for Registered Professional Nurses, or Administrative Certificate; or ¢) has attained a score of
25 on the American College Testing (ACT) program prior to November 1989 or an enhanced ACT score
of 26 beginning November 1989; or d) has attained a score of 1035 on the Scholastic Achievement Test
(SAT) prior to April 1993, or a re-centered SAT score of 1125 begmning April 1995, or an SAT combined
Critical Reading and Math score of 1170 beginning March 2005.

°A candidate completing a WVBE-approved program for the initial teaching license 1s required to pass a
WVBE-adopted Principles of Learning and Teaching Praxis II Test that includes at least a portion of the
orade levels indicated on the anticipated license.

‘A candidate who has successfully completed the National Evaluation Systems (NES) test
emotional/behavior disorders, mentally impaired, or specific learning disabilities 1s not required to satisty
the Praxis II Education of Exceptional Students: Core Content Knowledge Test since it 1s assumed this
content was included in the NES special education content test.

®Candidates completing multi-categorical programs must take Test No. 0543 (Education of Exceptional
Students: Mild to Moderate).

"A candidate who has successfully completed the Praxis II Education of Exceptional Students: Core
Content Knowledge Test (0351) prior to September 2010 1s not required to satisty the Praxis II Education

of Exceptional Students: Core Content Knowledge Test (0353) since 1t 18 assumed this content was
included 1n the 0351 test.
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GENERAL EDUCATION SPECIALIZATIONS

All Applicants must meet the following testing requirements':

1. Core Academic Skills for Educators (CASE) AND

Required Tests Current
Score Previous Score!
CASE?
5712 Reading 156
5722 Writing 162
5732 Mathematics 150

2. Praxis II Content Test (see applicable endorsement area in table below); AND

3. Praxis PLT (Applicants must take the appropriate programmatic level test)?

Praxis Test’

0622 OR 5622 Principles of Learning & Teaching (K-6) OR 160
0623 OR 5623 Principles of Learning & Teaching (5-9) OR 160
0624 OR 5624 Principles of Learning & Teaching (7-12) 157
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Approved Program Specializations

AGRICULTURE
Required Current Score Previous Score!
Praxis 11
Content 0700 Agriculture 130
Test and (Effective until August 31, 2014)
Score 5701 Agriculture 147
(Effective September 1, 2014) —
Standards Current Content Praxis Test | Current WV Content Standards

Required

National Standards .
Topics

None

AMERICAN SIGN LANGUAGE (PreK-Adult)

Required Current Score Previous Score!
Praxas 11
Content _
Test and No Test Required
Score
National Standards Current WV Content Standards
Standards
Required | American Sign Language
Teacher Association

**Note: A candidate who holds valid certification through the American Sign Language Teaching Association or
valid National Interpreter Certification through the Registry of Interpreters for the Deaf 1s not required to satisty

the Sign Language Proficiency Inventory: ASL or the American Sign Language Proficiency Interview (Gallaudet
University) requirement.

ART

Required
Praxis II
Content
Test and
Score

Current Score

Previous Score!

0134 OR 5134 Art: Content Knowledge

158

Standards
Required

National Standards Current Content Praxis Test

Standards for Art Teacher Topics
Preparation

Current WV Content Standards
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BIOLOGY
Required Current Score Previous Score!
Praxis II
Content _
Test and 0235 OR 5235 Biology: Content Knowledge 152
Score
National Standards Current Content Praxis | Current WV Content Standards

Standards | National Science Teachers | Test Topics

Required | Association (NSTA)
BUSINESS EDUCATION
Required Current Score Previous Score!
Praxis II
Content _ _
Test and 0101 OR 5101 Business Education 157
Score

National Current Content Praxis Test | Current WV Content Standards
Standards -
) Standards Topics
Required N
one

BUSINESS EDUCATION/MARKETING

Required Current Score Previous Score!
Praxis I1 _ _
0101 OR 5101Business Education AND 157
Content
Test and _ _
0561 OR 35561 Marketing Education 153
Score
National Standards Current Content Praxis | Current WV Content Standards
Standards Test Tgpics
Required | National Standards for
Business Education
CHEMISTRY
Required Current Score Previous Score!
Praxis II
Content _
Test and 0245 OR 5245 Chemistry Content Knowledge 157
Score
National Standards Current Content Current WV Content Standards
Standards | National Science Teacher Praxis Test Topics
Required | Association™ (NASTA)
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Required- Current-Score Previous-Score®
Prasas-H-
Content _
Testand 0245-Chemistry-CententIcnowledge 157
SEOFe
National-Standards- Current-Content Praxas | Current- W Content-Standards
g lagd Metional-Scicncedeacher Test-Topics
Association i S TA)-
i Reconunendationstor-hermisty
Feachars
CHINESE
Required Current Score Previous Score!
Praxis 11
Content _
Test and No Test Required N/A
Score
National Standards Current WV Content Standards
Standards | American Council on the
Required | 7eaching of Foreign
Languages

COMPUTER SCIENCE EDUCATION

Required Current Score Previous Score!
Praxis II
Content _
Test and No Test Required N/A
Score
National Standards Current WV Content Standards
Standards | /nternational Society for
Required | 7echnology in Education
(ISTE)*
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DANCE

Required Current Score Previous Score!

Praxis 11

Content _
Test and No Test Required N/A

Score

Standards | National Standards National Current WV Content Standards
Required | Dance Association

DRIVER EDUCATION

Required Current Score Previous Score!

Praxis 11

Content _
Test and FBP No Test Required N/A

Score

Standards | National Standards Current Content Praxis Current WV Content Standards
Required | None Test Topics

Must have 1) held a valid motor vehicle operator’s license for the past three years without interruption; 2)
provide evidence of a satisfactory driving record by submitting a certified copy of the applicant’s driving
record from the Departments of Motor Vehicles (DMV) in each state where he or she has been licensed during
the past three years; 3) has not accumulated nine or more points on the applicant’s driving record from a DMV
at any time during the past three years; 4) has not been convicted of and/or had a DMV suspension or
revocation of license, on a charge of operating a motor vehicle while under the influence of alcohol, controlled
substances, any other drugs or the combination thereof, or by clear and convincing evidence, including but not
limited to, positive breath or blood test or field sobricty results, has not operated a motor vehicle under the
influence of same; AND 5) has completed training in defensive driving.

EARLY CHILDHOOD EDUCATION (K-4)

Current Score Previous Score!

Required 0020 Early Childhood Education 530)
Praxis II (Effective until August 31, 2014)
Content 5024 Education of Young Children (Effective 160
Test and September 1, 2014)
SCOore 5203 Teaching Reading: Elementary

: 162

Education
National Standards Current Content Praxis Current WV Content Standards

Standards | Association for Childhood | Test Topics
Required | Education International
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EARLY EDUCATION (PreK-K)

Required Current Score Previous Score!
Praxis 11
Content _ _
Test and 0531 OR 5531 PreK-Kindergarten Education 155
Score
National Standards National | Current Content Praxis Current WV Content Standards
Standards | Association for the Test Topics
Required | Education of Young
Children™ (NAEYC)
ELEMENTARY EDUCATION (K-6)
Current Score Previous Score!
Reauired 5031 Elementary Education: Multiple **Must obtain a
Pr:g;is 1 Subjects™** passing score in each
Content subsection
Test and 5032 Reading and Language Arts 165
Score 5033 Mathematics 164
5034 Social Studies 155
5035 Science 159
5203 Teaching Reading: Elementary
ducation
*A passing score on the 5301 Reading 162
pecialist exam exempts this additional
cading exam requirement. )
National Standards Current Content Praxis Current WV Content Standards
Association for Childhood Test Topics
Education International
Standards OR
Required NCATE Elementary

Performance Standards K-6
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ELEMENTARY MATHEMATICS ENDORSEMENT (K-6)

Required Current Score Previous Score!
Praxis II
Content _
Test and No Test Required N/A
Score
National Standards Current WV Content Standards
Association for Childhood
Education International
(ACET)
Standards
Required | WV Elementary

Mathematics Specialist
Standards for Endorsement
Programs

ELEMENTARY MATHEMATICS SPECIALIST (K-6)

Required Current Score Previous Score!
Praxis 11
Content _
Test and Test To Be Determined TBD
Score
National Standards National Current WV Content Standards
Council of Teachers of
Mathematics (NCTM)
Standards
Required | WV Elementary Mathematics

Specialist Standards for
Master’s Degree Programs

ENGLISH (5-Adult)

Required Current Score Previous Score!
Praxis II
Content 5038 English Language Arts: Content
Test and 167
Knowledge
Score
National Standards Current Content Praxis Current WV Content Standards
Standards Test Topics
Required | National Council for Teachers of

English® (NCTE)
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ENGLISH (5-9)

Required
Praxis II
Content

Test and

Score

Current Score

Previous Score!

5047 Middle School English Language Arts

164

Standards
Required

National Standards

National Council for Teachers
of English* (NCTE)

Current Content Praxis
Test Topics

Current WV Content Standards

ENGLISH AS A SECOND LANGUAGE (PreK-Adult)

Required Current Score Previous Score!
Praxis II
Content _
Test and No Test Required N/A
Score
National Standards Current WV Content Standards
Standards | National Board for
Required | Professional Teaching
Standards

FAMILY AND CONSUMER SCIENCE

Required Current Score Previous Score!
Praxis 11
Content _ _
Test and 0121 OR 5121 Home Economics Education 146
Score
National Standards Current Content Praxis | Current WV Content Standards
National Association of State | Test Topics
Standards . .
. Administrators of Family and
Required

Consumer Science
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FRENCH (Test 5173 does not apply to 5-9.)

Required Previous Score!
Praxis II
Content
Test and 5174 World Languages: French 160
Score
National Standards Current Content Praxis | Current WV Content Standards
Test Topics
Standards | American Council on the
Required | Teaching of Foreign Languages

GENERAIL MATH THROUGH ALGEBRA I AND MATHEMATICS (5-9)

Required Current Score Previous Score!
Praxis 11
Content 5169 Middle School Mathematics
Test and 165
Score
National Standards Current Content Praxis | Current WV Content Standards
Test Topics
Standards | National Council of Teachers
Required | of Mathematics™ (NCTM)

GENERAL SCIENCE (5-Adult)

Required Current Score Previous Score!
Praxis 11
Content 0435 OR 5435 General Science: Content
153
Test and Knowledge
Score
National Standards Current Content Praxis | Current WV Content Standards
Standards | National Science Teachers Test Topics
Required | Association™ (NSTA)
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GENERAL SCIENCE (5-9)

Required Current Score Previous Score!
Praxis II 0439 Middle School Science 151
Content (Effective until August 31, 2014)
Test and 5440 Middle School Science 150
Score (Effective September 1, 2014)
National Standards Current Content Praxis | Current WV Content Standards
Standards . . .
Required National Science Teachers Test Topics
CqUITe Association™® (NSTA)
GERMAN (Test No. 5183 does not apply to 5-9.)
Required Current Score Previous Score!
Praxis 11
Content _
Test and 5183 World Languages: German 160
Score
National Standards Current Content Praxis | Current WV Content Standards
Standards | American Council on the Test Topics
Required | Teaching of Foreign Languages
HEALTH
Required Current Score Previous Score!
Praxis 11
Content _
Test and 5551 Health Education 156
Score
National Standards Current Content Praxis | Current WV Content Standards
American Alliance for Health, Test Topics
Standards . . .
. Physical Education, Recreation
Required

and Dance™ (AAHPERD)

INSTRUCTIONAL TECHNOLOGY

Required
Praxis II
Content
Test and
Score

Current Score

Previous Score!

No Test Required

N/A

Standards
Required

National Standards
National Education T echnolagy

Current WV Content Standards
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JAPANESE

Required
Praxis II
Content
Test and
Score

Current Score

Previous Score!

No Test Required

N/A

Standards
Required

National Standards
American Council on the

7 eachmg of I oreign Lani%*es

Current WV Content Standards

JOURNALISM

Required
Praxis II
Content

Test and

Score

Current Score

Previous Score!

No Test Required

N/A

Standards
Required

National Standards

None

Current WV Content Standards

LATIN (Test No. 0600 does not apply to 5-9.)

Required
Praxis II
Content
Test and
Score

Current Score

Previous Score!

0601 OR 5601 Latin

131

Standards
Required

National Standards
American Classical League

Current Content Praxis
Test Topics

Current WV Content Standards
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MARKETING

Required
Praxas 11
Content
Test and
Score

Current Score

Previous Score!

0561 OR 35561 Marketing Education

153

Standards
Required

National Standards

None

Current Content Praxis
Test Topics

Current WV Content Standards

MATHEMATICS (5-Adult)

Required Current Score Previous Score!
Praxis II
Content 5161 Mathematics: Content Knowledge
Test and i 160
s ( Calculator Required)
Score
National Standards Current Content Current WV Content Standards
Standards | National Council of Teachers of | Praxis Test Topics
Required | Mathematics™ (NCTM)

MIDDLE CHILDHOOD EDUCATION MCE

Required
Praxas 11
Content
Test and
Score

Current Score

Previous Score!

No Test Required

N/A

Standards
Required

National Standards
None

Current WV Content Standards

MUSIC

Required
Praxas 11
Content
Test and
Score

Current Score

Previous Score!

5113 Music Content Knowledge (Contains
Listening Section)

155

Standards
Required

National Standards

Conference

Music Education National

Current Content
Praxis Test Topics

Current WV Content Standards
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ORAL COMMUNICATION (Test No. 0220 does not apply to 5-9.)

Required Current Score Previous Score!
Praxis 11
Content o
Test and 0221 OR 5221 Speech Communication 150
Score
National Standards Current Content Current WV Content Standards
Standards . :
. Praxis Test Topics
Required N
one
PHYSICAL EDUCATION
Required Current Score Previous Score!
Praxis 11
Content 0091 OR 35091 Physical Education: Content
Test and 150
Knowledge
Score
National Standards Current Content Current WV Content Standards
Praxis Test Topics
American Alliance for Health,
Standards . . .
Required Physical Education, Recreation
CQUICE | nd Dance™ (AAHPERD)
PHYSICS
Required Current Score Previous Score!
Praxis 11
Content _
Test and 0265 OR 5265 Physics: Content Knowledge 126
Score
National Standards Current Content Current WV Content Standards
Standards | National Science Teachers Praxis Test Topics
Required | Association™ (NSTA)

PRESCHOOL EDUCATION (PreK-PreK)

Required

Current Score

Previous Score!
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Praxis II
%:;t:ﬁl No Test Required N/A
Score
National Standards Current WV Content Standards
Standards | National Association for the
Required | Education of Young Children®
(NAEYC)
READING EDUCATION
Required Current Score Previous Score!
Praxis II
Content _
Test and No Test Required
Score
National Standards Current WV Content Standards
Standards . . -y
Reaquired International Reading Association™
equire (IRA)
READING SPECIALIST
Required Current Score Previous Score!
Praxis II
Content : _y
Test and 5301 Reading Specialist 164
Score
National Standards Current Content Current WV Content Standards
GRADUATE CERTIFICATION Praxis Test Topics
Standards | PROGRAM
Required | National Standards:
International Reading Association™
({RA)
RUSSIAN
Required Current Score Previous Score!
Praxis II
Content
Test and No Required Test N/A
Score
National Standards Current WV Content Standards
Standards
Required | American Council on the Teaching
of Foreign Languages
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SCHOOL LIBRARY/MEDIA
Required Current Score Previous Score!
Praxis II
Content 0311 OR 5311 School Library Media
o 138
Test and Specialist
Score
National Standards Current Content Current WV Content Standards
Standards . . ST . .
. American Library Association Praxis Test Topics
Required ALA)

SOCIAL STUDIES (5-Adult)

Required Current Score Previous Score!
Praxis II
Content 0081 OR 5081 Social Studies: Content
Test and Knowledge 143
Score
Standards National Standards Currftent Content. Current WV Content Standards
Required National Council for the Social Praxis Test Topics
Studies™ (NCSS)

SOCIAL STUDIES (5-9)

Required Current Score Previous Score!
Praxis 11
Content _ _ _
Test and 0089 OR 5089 Middle School Social Studies 151
Score
Standard National Standards Current Content Current WV Content Standards
Ran ar ds National Council for the Social Praxis Test Topics
CAUTed 1 Shidies® (NCSS)

SPANISH (Test 0191 and 5195 do not apply to 5-9)

Required Current Score Previous Score!
Praxis 11

Content 5195 World Languages: Spanish 163

Test and

Score

National Standards Current Content Current WV Content Standards
Standards | American Council on the Teaching | Praxis Test Topics

Required | of Foreign Languages
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TECHNOLOGY EDUCATION
Required Current Score Previous Score!
Praxis II
Content _
Test and 0051 OR 5051 Technology Education 159
Score
National Standards: Current Content Praxis | Current WV Content
Standards | International Technology Education | Test Topics Standards
Required Association/Council on Technology
Teacher Education (ITEA/CTTE)
THEATRE
Required Current Score Previous Score!
Praxis 11
Content Test No Test Required N/A
and Score
National Standards American Current WV Content Standards
Standards . .
) Alliance for Theatre and Education
Required

WELLNESS (PreK-Adult) Health and Physical Education Comprehensive

Required Current Score Previous Score!
Praxis 11 0550 5551 Health Education AND 640
Content
Test and 0091 OR 35091 Physical Education Content
150
Score Knowledge
National Standards Current Content Current WV Content Standards
Standards | American Alliance for Health, Praxis Test Topics
Required | Physical Education, Recreation

and Dance™ (AAHPERD)
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ADMINISTRATIVE AND STUDENT SUPPORT SERVICES SPECIALIZATIONS

SCHOOL COUNSELOR
Required Current Score Previous Score!
Praxis 11
Content 0421 OR 5421 School Guidance and 156
Test and Counseling (Contains Listening Section)
Score
National Standards Current Content Praxis | Current WV Content
Standards | Council for Accreditation of Test Topics Standards
Required | Counseling and Related
Educational Programs
SCHOOL NURSE
Required Current Score Previous Score!
Praxis II
Content _
Test and No Test Required N/A
Score
National Standards Current WV Content
National Association of School Standards
Nurses — “Scope and Standards of
Standards | Professional School Nursing
Required | Practice”
Valid West Virginia RN Licensure
SCHOOL PSYCHOLOGIST
Required Current Score Previous Score!
Praxis II 0401 School Psychologist 148
Content (Effective until August 31, 2014)
Test and 5402 School Psychologist (Effective 147
Score September 1, 2014)
National Standards Current Content Praxis | Current WV Content
Standards | National Association of School Test Topics Standards
Required | Psychologists™ (NASP)

34




126CSR114

SOCIAL SERVICES/ATTENDANCE

Required Current Score Previous Score!
Praxis II
Content _
Test and No Test Required N/A
Score
National Standards Current WV Content
Standards
Reaquired Standards
equire None
SPEECH ASSISTANT
Required Current Score Previous Score!
Praxis II
Content _
Test and No Test Required N/A
Score
. Current WV Content

Standards National Standards Standards

Required None Adopted from ASHA
SPEECH PATHOLOGIST
Required Current Score Previous Score’
Praxis II 0330 Speech Language Pathology 600
Content (Effective until August 31, 2014)
Test and 5331 Speech Language Pathology 162
Score (Effective September 1, 2014)

National Standards Current Content Praxis Current WV Content
Standards . :
Reaquired American Speech-Language Test Topics Standards
cquire Hearing Association (ASHA)

PRINCIPAL, SUPERVISOR OF INSTRUCTION, SUPERINTENDENT

Required Current Score Previous Score!
Praxis 11
Content 0411 OR 5411 Educational Leadership: 141
Test and Administration and Supervision
Score
Standard National Standards Current Content Praxis Current WV Content
anaares | Educational Leadership Test Topics Standards
Required

Constituent Council™ (ELCC)
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SPECIAL EDUCATION SPECIALIZATIONS

AUTISM
_ Current Score Previous Score?
Required
Praxis II 0354 OR 5354 Special Education: Content 151
Content Knowledge & Applications*” OR
Test and : :
Seore 0543 OR 5543 Edl.lcatlon of Exceptional 153
Students: Mild to Moderate®
Standards National Standards Current Content Praxis Current WV Content
Required Council for Exceptional Children™ | Test Topics Standards

(CEC)

EMOTIONAL/BEHAVIOR DISORDERS (Excluding Autism)

Current Score

Previous Score!

Required _ _ _
Prais II 0372 OR 5372 Special Education: Teaching
Content Student with Behavioral Disorders/Emotional 154
Disturbances AND

Test and : _
q 0354 OR 35354 Special Education: Content

COre Hedt 151

Knowledge & Applications®’
Standard National Standards Current Content Praxis Current WV Content
o :a " Council for Exceptional Children™ | Test Topics Standards
Required

(CEC)

DEAF AND HARD OF HEARING

Required
Praxas 11
Content
Test and
Score

Current Score

Previous Score!

No Test Requured

N/A

Standards
Required

National Standards
Council for Exceptional Children™
(CEC)

Current WV Content
Standards

GIFTED

Required
Praxas 11
Content
Test and
Score

Current Score

Previous Score!

No Test Required

N/A

36




Standards
Required
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(CEC)
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Current WV Content
Standards

MENTALLY IMPAIRED (MILD/MODERATE)

Required Current Score Previous Score!
Praxis 11
Content 0354 OR 5354 Special Education: Content 151
Test and Knowledge & Applications®’
Score
Standard National Standards Current Content Praxis | Current WV Content
anGAreS | Bducational Leadership Constituent | Test Topics Standards
Required

Council™ (ELCC)

Multi-Categorical Special Education (E/BD excluding Autism, MI, SLD)

Required Current Score Previous Score!
Praxis II
Content 0543 OR 5543 Education of Exceptional 153
Test and Students: Mild to Moderate®
Score
National Standards Current Content Praxis | Current WV Content
Standards | Council for Exceptional Children™ Test Topics Standards
Required | (CEC)

PRESCHOOL SPECIAL NEEDS (PreK-K)

Required Current Score Previous Score!
Praxis II
Content _
Test and 0691 OR 5691 Preschool/Early Childhood 159
Score
National Standards Current Content Praxis | Current WV Content
Standards | Council for Exceptional Children™ Test Topics Standards
Required | (CEC)
SEVERE DISABILITIES
Required Current Score Previous Score!
Praxis 11 _ _
Content 0545 OR 35545 Special Education Core
Test and Knowledge and Severe to Profound 158
Score Applications
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Current Content Praxis
Test Topics

National Standards

Council for Exceptional Children™
(CEC) for MR/Developmental
Disabilities as Applied to Students
With Severe and Profound
Disabilities

Current WV Content
Standards

SPECIFIC LEARNING DISABILITIES

Required Current Score Previous Score!
Praxis II 0383 OR 5383 Education of Exceptional 151
Content Students: Learning Disabilities, AND
Test and 0354 OR 5354 Special Education: Content 151
Score Knowledge & Applications®’
National Standards Current Content Praxis | Current WV Content
Standards | Council for Exceptional Children™ Test Topics Standards
Required | (CEC)
VISUAL IMPAIRMENT
Required Current Score Previous Score!
Praxis II
Content 0282 OR 5282 Teaching Students with Visual 163
Test and Impalrments
Score
National Standards Current Content Praxis | Current WV Content
Standards | Council for Exceptional Children™ Test Topics Standards
Required | (CEC)
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POLICY 3100: Approval of Educational Personnel Preparation Programs

COMMENT PERIOD ENDS:

COMMENT RESPONSE FORM

NOTICE: Comments, as submitted, shall be filed with the West Virginia Secretary of
State's Office and open for public inspection and copying for a period of not less than five
years.

The following form 1s provided to assist those who choose to comment on POLICY 35100:
Approval of Educational Personnel Preparation Programs. Additional sheets may be attached, 1f
necessary.

Name: Organization:

Title:

City: State:

Please check the box below that best describes your role.

0 School System Superintendent 0 School System Staff 0 Parent/Family
0 Principal 0 Teacher 0 Business/Industry
0 Professional Support Staff 0 Service Personnel 0 Community Member

COMMENTS/SUGGESTIONS

§126-114-1. General

§126-114-2. Summary

§126-114-3. Purpose

§126-114-4. Authority of the WVBE

§126-114-35. Definitions
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§126-114-6. Professional Educator Preparation Program Requirements: Teacher

§126-114-7. Alternative Preparation Program Requirements: General Education Teacher

§126-114-9. Alternative Preparation Program Requirements: Special Education Teacher

§126-114-10. Teacher-In-Residence Programs

§126-114-12. Additional Program Requirements

§126-114.13. Authorization and Accreditation Requirements

§126-114-14. Educator Preparation Program Approval Process

§126-114-15. Educator Preparation Program Review Board (EPPRB)

§126-114-16. Annual Report

§126-114-17. Procedures for Initiating a New Content Specialization (Educator Preparation
Program of Study)

§126-114-18. Procedures for WVBE Approval for a Revised Educator Preparation Program of
Study

§126-114-19. Procedures for WVBE Approval of a New Educator Preparation Provider (EPP) Not
Currently Approved to Offer Educator Preparation Programs of Study Leading to Licensure

§126-114-20. Procedures for Initiating and Evaluating a Pilot Program

§126-114-21. Educator Preparation Program Approval Waiver

§126-114-22. Technical Assistance

§126-114-23. Federal Monitoring

§126-114-24. Severability

Appendix A-S. West Virginia Educator Preparation Program Standards

§126-136 Appendix E. Approved Standards for Program Development and Required Tests for
Completion of West Virginia Approved Programs Leading to West Virginia Licensure
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Please direct all comments to:

Linda Bragg, Coordinator
Office of Professional Preparation
West Virginia Department of Education
Capitol Building 6, Room 722
1900 Kanawha Boulevard, East
Charleston, West Virginia 25305-0330
E-Mail Address: Inbragg@k12.wv.us
Fax No: (304) 558-5843



